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THE EFFECTS OF A STRUCTURED-INSIGHTFUL APPROACH UPON 
THE WRITING ABILITY OF LIMITED-ENGLISH 
PROFICIENT STUDENTS (LEP 3) 
3y GwP.n F r eeman 
ABSTRACT 
Th i s  s t udy exami ned the effects of a st ructu r ed-
ins i g h tfu l app roach to tea=h i ng l imit ed-Eng l i s h  profi c i ent 
( LEP) students to exp ress thems e l v e s  in w rit ing. It s o ug h t  
t o  de t e rm i ne t h e  effec t i venes s  o f  this app r oach w i t h  a 
gr oup, w i t h  boys or g i r l s, and ��th w h i ch l anguage i t  
p r o v e d  t o  b e  mo st effect i v e. 
The majo r purpose of �h i s  s tudy was to see� mPthods 
and t echn iques �hat we re des i gned to as s i st the LEP 3 
students i n  exp r e s s ing t�o u g h t s  a nd ideas in w r i t i ng w i th 
c l a r i ty, f l ue ncy, and -ffect i vene ss. 
The popu l at i o� fo r t h i s  s t u dy c�n$ iSted of t h i r ty­
five fou r t h, fifth, and s i xth g r ade student s who a t t e nded 
th r e e  e l ementary schoo l s  in the Santa C l a r a  Unifi ed Sch o o l  
Dis t r i ct. T h e  majo r l anguage s  r ep r esented b y  thes e  
students w e r e  Ko r ean, Taga l o g ,  and Vietna�e se. Al l 
student s  i n  both the expe r ime nta l and cont r o l  groups we r e  
- ----- --- ---- -- -- --- ·--- ---- - -
9arc i c ipants in t�e d i s tr i ct's English Lang uage Acqu i s i t i o n  
Prog r am ( E L A) . 
The student s  i n  the expe r imental g r o ups m e t  three 
time s  each week to pa r t i c ipate i n  w r il i n g  s e s s i ons taught 
by the w r i t e r .  The s e  st udents pa r t i c ipated in the s i x  
p h a s e s  o f  the s t r u c t u r ed- ins i ghtfu l app r oach to w r i t ing. 
The contr o l  group s ubm i t ted w r i t i ng sa�p l es ) p re and post) . 
Thjs inves t i ga t i o n  took p l ace o v e r  a s i x  monch 
pe r iod. Du r ing mon t h s  one and s i x, students s ubmitted 
w r i t i ng samp l es ( p r e  and pos t  t e s t ing). Du r i ng mon t hs two 
through f i v e ,  the s t udents par t i c ipated in w r i t i ng 
ses s io ns. The students p r e  and po st w r i t i ng samp l e s ,  as 
we l l  as ten submi tted compo s i t i o n s  were s co r ed by two 
sc o r e r s  who we r e  t r a i ned by the w r iter in ho l is t i c  sco r i ng. 
The Ko lmogo r ov-Sm i rnov one samp l e test was emp l oyed to t e s t  
t h e  hypo t hes es. 
The find i n g s  from this st udy seem to ind i cate that : 
1 .  The s t r u ct u red- ins i ghtfu l app r�ach i s  effect i v e  
fo r L E P  3 s t ude n t s  as a group. 
2. The s t r u c t u r ed- ins i ghtf u l  appr o a c h  i s  effect i v e  
w ith � i r l s i n  t h e  expe r imenta l g r oups. 
3. The s t r u ct u r ed- ins i gh t f u l  app r oa c h  is effec t i v e  
w i to the Vietnames e students in the exp� r imenta l g roup. 
4 .  U t i li z i ng the s t r u c t u r ed-ins i ghtful approach, 
all students i n  the exp e r imental g r oups made s i g ni f i can t 
g a i n s  i n  t h ei r  ability tu expr es s  �houghts and ideas in 
w r i t i n g . 
' 
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I f  ou r c u l t u r e  i s  to have a l i terate pop u l a ce , on� o f  
the neces sary s k i lls i s  w � i t ing prof i c i e n cy . Wr it ing is 
an essential compo nent i n  the u�de r s t and i ng and use o f  
ou r l anguage . W r i t ing helps peo p l e  u nd e r s t and , 
organ i z e ,  and e x p r e�s t he i r  thought s .  W rit i ng i s  an 
impo r tant �ool a n d  s k i l l  for commun i c a t i o n . Wr i t ing 
con t r ibutes to t he *ho l e  incividual . . . • The 
responsib i l i ty f o r develop ing w r i t ing p r o f i c i ency 
extends beyond t he Eng l i sn clas s room . The pa rent , the 
communi ty , teach e r s  in o t he r disc ipl i n e s  • . .  need to 
emphas ize �he i mp o r tance of clear exp r e s s i o n . 
(Co mm i t tee on W r i t i ng. 19 7 7 )  
I n  �he pas t iew y e a r s , the wor l d  h a s  c hanged 
immense l y . Among t h e  many changes that have occur r�d a r e  
changes i n  t h e  commun i c a t ion sys tems . Th i s  i s  t he age of 
i�fo r mat ion , and s t u d e n t s  mus t  be prepa r e d  fo r communi-
c a t i o n  by eve ry ava i l ab l e  means . Rose ( 1 9 82) s tated that 
•commun icat ion is the e s s e nce of educat i o n . •  It i s  the 
me t hod by w h i ch t h o u g h t s , ideas , op i n i o n s  a n d  i n f o rrna�ion 
a r e  sha red . Mod e r n  me tho d s  of commun i ca t i o n  have cr eated 
g re a t e r  awa rene s s  o f  d a i l y  encounters wnrl d w i de .  The 
advances in mod e r n  c o mmun i cat ion have b ro u g h t  abo u t  
chang e s , and have c aused the wo rld t o  a p p e a r  mo r e  closely 
k n i t .  In a b r i e f  pe r io d  o f  t ime , the rad i o  c a n  send the 
human vo i c e  around t h e  wo r l d . Vo i ces c a n  be heard around 
the world by telephone w i th the same d e g r e e  o f  r a p i d i ty . 
1 
,------ -
The compute r i s  capa:>l e  of pr oc e s s �ng info rmat ion with 
g r e a t  speed. Loc a l ,  nati o n al l�d wo r l d news are p r e s ented 
in home s daily t�rcugh tele v isio n s  and �ews pape r s .  
Commu nication is a p r o ces s t h a t  occu rs from a 
pe r s o nal t o  a wor l dwid� le v el. Human activity depe n d s  a 
g reat deal upon giving and r ec ei v ing infor�ation. Communi-
catio n is a hu!Tlan activity -:.hat t a.<es a •;ariety o f  forms . 
·Jh a t e v e r  t h e  �e thod u s ed , i t  is a v i t a l  pa r t  of daily life . 
Va r io u s  me ans of communica t io n  include gestu re s ,  f acial 
expr e s s i o n s  and tones of v o i ce used in sharing feelin g s , as 
well as di f fe=ent kind s of i n fo rma tion. Pictures and 
symbols a r e u s ed to conv ey mes s a g e s ; howev e r ,  wo r d s  a r e  t h e  
mo s t  e f f e c ti v e  exempla r tha t is us e f ul in p romot i n g  
eff e c t i ve communicati on. T h e  w ri t t e n  word c a n  p ro v i d e  a 
mo r e  las ting m�thod of commu n i c a ting expe riences ,  
d i s cus s i ng s cienti f i c  the o r ie s ,  o r  r eco rding his to ry .  It 
is t he mo s t  e f ficie�t me t h o d  o f  communicat ing in a pe rrna-
nen t  fo rm. As time pass e s  a nd c hanges occur in language , 
wo r d s  a l s o change in me an i n g  and s i g ni f icance. Howe v e r ,  
the means o f  communicating i n  pe rmanent form, w r i t i ng i s  
expe r i e n c ing i t s  gr eates t s i gni f icance e v e r .  The im-
po r t an c e  o f  e fficacy in w r i t ing by c h ild ren, as we l l  as 
ad u l t s i s  f r equently noted i n  t h e  med i a ,  by employe r s ,  and 
by ed u c a t o r s  whose respons i b i l i t i e s  include plann i ng s t r a-
teg i e s  f o r  excellence in c ommun i ca tion &k ills . 
,-----· --· -· · ------·· · 
. 
L 
S ince the ?Urpose of w r i� i ng lS �o communtcate, one 
of the goals of educ a t ion is to dev elop s tuden ts' aoili ty 
�o exp ress t he i r  i deas and thou g h t s  in wrtting wt�h ease 
and c l a r ity. Suc cess in w r it ing eme r g e s  as s tudents a r e  
gu ided through t he s tages o f  t h e  w ri t ing ?recess s t ep by 
s tep. it i s  v i t al t h a t  s tudents ha v e  a fun c t ional �nde r-
s t and i ng of t he w r i ting p r ocess.  W r i t ing i s  a complex 
proces s ,  and s tu�e n t s  can be g u i ded to build s k ills 
developmen t ally . The eme rgence in today ' s  s chools o f  
s t udents f r om va r i o u s  pa r t s o f  the wo rld w i t h  v a ry ing 
d i ale c t s ,  c ult u r e s  and educa t ional b a c k g r o�nds c r ea tes a 
demand fo r new and d i f fe ren� me t ho d s  o f  ins t ru c t1on in 
w r i t i ny. These s t udents alo ng w i t h  na t i v e  Engl i s h  speak e r s  
can le a r n  to w r i t e clea r ly and ef fec t i v ely when sk ills a r e  
pres ented g radu ally w i t h  cla r i f i ca t ion o f  t he ?roce s s . 
Und e rs ta nd ing that language change s i s  i mpo r tant fo r 
ch ild r en.  Co� r e c tness is no t a rb i t r a ry ,  i t s  purpose i s  
cla r i t y .  Howeve r ,  it is impo r ta n t  to r e c o g n i ze that 
backg r o u nd ,  exp�r ience and app r o p r i a t eness dete rm ine how 
language is u s e d .  C h ild r e n  and t e ache r s  oecome mo re 
accep t i ng o f  e xp ress i ons that d i f fe r  from the i r  own w h e n  
they r eal ize t h a t  language r e flect� change in the wo rld. 
Language i s  always chang ing. Wo r d s ,  l i k e  fashio ns, have 
the i r  day, and as the wo r ld change s ,  s o  do t he expres­
s i ons of its people . (Ro s e ,  1 9 82) 
The De cemb e r, 1 9 75, i s s u e  o f  Newsweek d is c u s s ed t h e  
w r i t i ng c r i s i s  a n d  b r ought a t ten t i o n  t o  t h e  problems fac i ng 
s t ude n t s  as they a t t empted to w e a v e  t h r o u g h  the s tages o f  
w r i t i ng. As all facets of t he c ommu n i t y ,  s chools and 
i 
�· 
s o ciety cegin to take a c l o s e r  look and �o r e  cr�tical vtew 
of w ri ting , many ques tions we re ceing asked r e g a r ding 
w ri t i ng ins t r u ction. Qu e s tions a r e  being asked conc e r�ing 
mo s t  e f fect i v e  methods to us e in te aching,  way s to r e co g­
n ize r eadi ne s s  fo r w rit i n g ,  whe r e  ins t r u ction sho uld begin , 
what the v a r i o u s  s tage s a r e ,  1n what o r de r the s e  s t ages 
s ho uld b e  presented, when s ho uld gramma r  be p r es ented and 
how often s t uden t s  sho uld be r equired to w rit e .  I n  con-
s i d e r a t i on o f  the n-�d s o f  the newly-a r riving s tudents ,  new 
que s t ions are be ing as ked r eg a r d ing best te chn i qu e s  fo r 
a s s i s t ing limi ted-Englis h  s pe a k i ng s tudents to mee t  w i th 
s u cces s in w r i t ing.  
Ne ill ( 1 9 8 2 )  repo r ted tha t w r i t ing is "the mo s t  
n eg l ec ted o f  the b i g th r ee b a s i c  s kills." She g a v e  as 
r e as ons f o r  this phenome non the facts that wr i t ing is the 
most d i f f icult th ing s t uden t s  are asked to do in school, 
and r e s e a rch in w r i ting ins t ru ct ion is s t ill in its 
" i nfan cy." Res e a r ch co nc e r n ing the w r i t ing of the l im i ted-
E ng l i s h  sp�aking s tude n t  i s  almo s t  nonex i st ent ;  howe v e r ,  
t h e  r e s e a rch that does e x i s t  se ems to ind i cate tha t l i m i t ed-
Engl is h  speak i n g  s tude n t s  a cqu i r e w r i t i ng s k i l l s  by many of 
t h e  s ame met hods b e ing p r e s ented to the i r  Engl i s h-spe a k i n g  




It is th rough wr�ting that all st�de�ts record what 
�hey ha v e  l ea r ned. Bu l l ock dis c�s sed the va r 1ous roles 
s�udents po rtray as they w r i te. He stated that: 
�. When a c h ild w rites autobiog rap hica l ly ,  he o f fe r s  
h i s  expe r ience as a bas i s  for forming a rel ati onship 
of mu t u a l  i nte r es t  and t r u s t  ..,. i t h  t h e reade r he has 
in m i nd . . . . 
2. When a c h i ld w r ites in t he s p e c ta t o r  ro l e  . . •  he 
e xposes , by what he chooses to w r ite about and the 
way he p resen ts it, some part o f  h i s  sys tem of 
v alues • . • •  
3. I n  o f fe r in g  his fee�ings and be l iefs ,  the child is 
in fact p resenting hims e l f  in the l ight he would 
like to b e  seen in: acceptance of what he o f fe r s  
con f i rms for him that p i ctu re,  and t h i s  i s  probably 
the deepe s t  kind of sa t i s fact ion �o be had f rom the 
w hol e p r oce s s . . . . ( B ullock , 1 9 75) 
W r i t i ng ,  the mos t  comp l ex fo rm o f  comm u ni c a t ion, encompas-
ses many prev ious l y  l e a r ned s k i l l s of l is t ening,  spe a k i ng 
and reading ,  and is a pr oces s w h ich eme r ges developmen t ally 
f r om bi r t h. Students beg in at an ea r ly age prepa ring for 
the rol e s  d i s c u s sed by Bulloc k .  As i n f an t s ,  child r en's 
f i r s t  unde r s tand i ng s  a r e developed as they lis ten to wo rds 
and con v e rsat ions of famil ies a nd f r i e nds. They soon beg i n  
t o  form a s s oc i a t ions be tween wo rds a n d  object s ,  and l at e r  
t r ansfe r this s k i l l  t o  speak i n g .  Beg i nning speech i s  
b r i e f: howe ve r ,  i t  i s  f i lled w i th me a n i n g .  A s  speech 
de v � l ops , vocabu l a ry becomes e n hanced , and r ead i n g  s k i l l s 
a r e  dev e l oped . Read ing s k i l l s  e v o l v e ,  br i ng i ng forth many 
id eas t h a t  p repa r e  s tudents for writ i n g .  Students p u t  to 
u s e  the sk i l ls d e v e l oped in l i s ten i n g , spea� ing and r e adA�g 
l. : 
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�h i l e  act ive l y  invo l ved in the v a r i o u s  s t a g e s  of the 
w r i t ing p r o c ess . It i s  t h r o u g h  w r i t i ng that c h i l d ren �aKe 
d i s cove r ies abo u t  themselves and the i r  wo r l d . 
The des i re t o  w r i t e  qoe s  o ne s tep beyond that o f  me relv 
w i s h ing to commu n i cate . It a l l ows u s  to s h a r e  o u r 
-
knowl edge , id eas and fee l i n g s  w i t h  the r e s t  o f  the 
wo r l d . W r i t ing a l s o  g iv e s  u s  the oppo r t u n i ty o f  
becoming what we a r e ,  o r  may be . In l ea r n ing to w r ite , 
we mu s t  deve l o p g o od hab i t s  as in l e a r n i n g  to spe a k  and 
to r ead . ( Samuel s o n ,  1 9 7 6 }  
The ab i l i ty t o  exp r e s s  ideas e ffect i v e l y  i n  w r i t ing 
has i t s  beg inn i ng in the ea r l y  s tages o f  l i fe .  In c h i l d-
ho od , a s  wel l as ad u l t hood , a g reat deal o f  o u r  t i me i s  
spent l i s te n i ng . L i s t en i ng i s  a means o f  r e c e i v i ng i n f e r-
�ation use f u l  i n  the f o rmat i o n  o f  ideas , thoughts , a nd 
fee l ing s . I t  i s  a l s o  the s k i l l  use ful in he l p i n g  the 
l im i ted-Eng l i s h  pr o f i c i ent s t udent ( L EP) p ro c e s s  and make 
s ense o f  info rma t ion . The LEP s tudent expe r i ences a 
• s i l ent pe r iod• afte r wh i c h, j u s t  as the Eng l i s h-only ( EO) 
s t uden t , they beg in to speak and expe r iment w i th the ideas 
deve l o ped t h r o ugh l i s t ening . T his expe r ime n t a t i o n  o f  ideas 
f l ows into read ing ,  a p r o c e s s  that fu r the r s t imu l ates LEP 
and EO s tuden t s ' tho u g h ts and ideas . I t  encou r a g e s  them to 
inte rnal i z e  i n f o rmat i o n gathe r e d  in the l i s t e n i ng-spea k i ng 
s tages; and mak es p re p a r a t i o n  f o r  w r i t i ng .  
Engl i s h  a s  a s econd l ang u ag e  i s  a met hod o f  
i n s t r u c t ion des i gned fo r deve l opment o f  l is t e n ing , 
s peak i n g , r ead i ng , a n d  w r i t ing s k i l l s  in Eng l i s h  fo r 
t. 
�on-Eng l is h  o r  l im i t ed-Eng l i s h  speake r s .  �he i ns t r u c t ion 
is s t r u c t u red fo r p r epa r i ng tne s tude n t s  fo r l e a r n 1 ng 
expe r i ences i n  the r eg u l a r  c l as s r oom and r eg u l a r  s c�oo l 
p r o g r am s .  Some o f  the goa l s  a r e : 
l .  To o f f e r a cu r ricu l um t h a t  me e t s  the dive rse needs 
of pup i l s  w i t h  d i f fer ent l angu a g e s  and c u l tu r a l  
o r ient a t i o n s  i n  o rd e r  t o  pe rm i t  them to : 
P r e s e r v e and s t reng t h e n  the i r  s e l f- images and 
sense of d i g n i ty t h r o ugh approp r i ate and 
me an i n g f u l  ins t r u c t i o nal p rog r am s . 
Deve l op p r ide in s e l f ,  school , and commun i ty . 
2. To dev e l op i n  each stud e n t  the ab i l i ty to max i m i z e  
h i s  po t e n t i a l  a s  a n  ind i v id ua l , a s  a l e a r ner and as 
a c i t i z en in a mu l t i l i ng u a l , mult i cu l tu r a l  soc i e ty. 
( G l at t ho r n ,  1 9 8 1 ) 
W r i t  �1g sl-':.i.l l s  ev o l v e t h rough de v e l o pmental s t ag e s  
fo r a l l s t uden t s . When s k i l l s  a r e  p r e sented as stude n t s  
demons t r ate t h e  need f o r  them, t hey l e a r n the s tages o f  the 
w r i t ing p roces s .  Th rough the s t ages o f  th� w r i t i ng 
p roces s ,  they a r e  p r esented i d e a s  and a r e  i n v o l ved i n  
expe r i en c e s  w h i ch c a n  l at e r  be e x p r e s s ed c l e a r l y, 
e ffect i v e l y , and i n t e r e s t ing l y  in w r i t i ng. They may b e  
l e ad to v a l ue w r i t i n g ,  and become knowl ed g e ab l e ,  s k i l l fu l ,  
and app re c i a t i v e  o f  the w r i t i ng p r o ce s s .  Te ach ing s t ud e n t s  
to w r i t e  can b e  a v e ry d i f f i cu l t  as s i g nme n t ,  and chang i ng 
popu l a t i o ns i n  o u r  s choo l s  dem a nd a change in metho d s  and 
t echn iq u e s  des igned to teach s tu d e n t s  to e x p r e s s  thems e l v e s  
in w r i t ing.  When the a s s i gned w r i t i n g  t a s k s  g r ow o u t  o f  
s tude n t s• need s ,  inte r es t ,  and de s i re s , they may be l e ad to 
pa r t i c i pa t e  e n t hu s i a s t i ca l l y  i n  the a c t i v i t i es. The s e  can 
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�e r ew a r d i ng expe r i e n c es fo r �o th the s t uden t s  and 
�eache r s .  Cunsequer.t l y ,  t h e r e  needs to be a w i l l i ngness on 
tha pa r t  of educat o r s  to m a k e change s  in ins t r uct i o na l  
me thods ar:d techn iqu e s  • 
. • • Wh a t  d o e s  c h a n g e  a r e  t h e  a ns w e r s  to t h e q u e s t i o n s 
w h o  t e a c hes w h a t  t o  w h o m  a nd f o r wt}a t p u r;?o s e  • • • .  
What a l s o changes a r e  t h e  comb inat ions and 
c o n s te l l ations of c l as s r oo m  techn iques i n t o  the va r io u s  
me t hod s , a s  we l l  a s  t he theo r ie s  which a t t empt t o  
account fo r these method s .  Whi l e  it is t ru e  t h a t  mo s t  
c l a s s r o om techn iq u e s  may have been t r ied a t  one t i me o r  
ano the r ,  the pa r t i cu l � r  co ntext i n  wh ich t h ey a r e  t r i ed 
and the rat iona l e f o r  t ry ing them a r e  d i f f e r e n t .  
(Po u l s t o n ,  19 80) 
The Problem Statement 
In the l as t  f i v e ye a r s ,  many new students e n r o l l ing 
in the Santa C l a r a  U n i f i ed Scho o l  D i s t r i c t ' s  e l ementa r y  
schoo l s  we r e  o f  non- E n g l i s h  o r  l im i t ed-Eng l i s h  speak i ng 
ab i l i ty. These s tude nt s  pa r t ic ipated in the d i s t r i c t ' s  
Eng l i s h  Language Acq u i sit 1 o n  Pro g r am. Many p r og r e s s ed we l l  
in l i s te n i ng and spe a k ing ; howe ve r r ead ing and w r i t i ng 
pro v e  to be the mo s t  d i f f i c u l t of the l angua g e  a r t s  s k i l l s  
to mas t e r .  As the l im i ted- Eng l i s h  speak ing s t ude n t s  
p r o g r es s  t h rough t h e  p rog r am , they demons t r a t e  l ac k  o f  
p ro f i c iency in the a r ea o f  w r i t i ng.  The r e  i s  a n e ed fo r a 
w r i t i ng p r o g r am des i g ned t o  a s s i s t  adv anced l im i t ed-Eng l i s h  
p r o f i c i e n t  s tudents i n  exp r e s s ing ideas in w r i t i ng c l e a r l y  
and e f fe c t i v e l y . The r e fo r e ,  t h i s  s t udy proposed to 
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identi fy a n  e f fect i v e techn ique fo r  teach i r.g N r l t i n g  to 
limi ted-Eng l is h  p r of i c i ent s�uden t s . 
�ull Hy9othes is 
The s t r uc t u red- ins i g h t f u l  app r o a c h  t o  teach i ng 
l im i ted-Eng l i s h  p r o f i c ient s tude n t s  to e x p r e s s themse l v e s  
i n  w r i t i n g i s  n o  rno r e  c r  no r l e s:; e f f e c t i v e  t h a n  a l e s s  
s t r u c t u r ed met hod fo r the stude n t s  i n  t h i s  inve s t i ga t i o n . 
BypotOesis 
In t h i s  i n v e s t i ga t i o n ,  the r e  i s  a s ig n i f icant 
d i f fe rence in the ab i l i ty o f  l im i t ed- E ng l i s h  ? r o f i c i ent 
students t o  exp r e s s  thems e l ves i n  w r i t i ng w h i ch depends 
upon whe t h e r t hey w e r e  expo sed to the s t r u c t u r ed-
ins i ght f u l  app r oach to teach i ng .  
Questions to be Answered 
1 .  I s  the s t r uc t u r ed- ins i g h t f u l  me t hod mo r e  
e f fect i v e  i n  teach i ng LEP stude n t s  to e x p r e s s  thems e l v e s  1 n  
w r i t ing t h a n  a l e s s  s t r u c t u red mo r e i n f o rmal method? 
2 .  I s  t h e  s t r uc t u red- i ns i g h t f u l me t hod mo r e  
e f fect i ve w i t h  s t udents a s  a g r o u p ?  
3 .  I s  t h e  s t r u c t u r ed- in s i gh t f u l me t hod mo r e  
e f fect ive w i th boys than w i th g i r l s ?  
4 .  W ith w h i ch l anguage g ro u p  i s  the s t r uc t u red­
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5. A t  which g r ade lev e l  i s  �he s t ructu r ed-
lns i ght f u l  method mo s t  e f f e c t i v e? 
numb e r  
Tests to be Used 
The fol l ow i ng t e s t s  we r e  used in th is s t u dy :  
l .  The Ko l moqoro v - Sm i r nov One Samp l e  Tes t :  A t e s t  
o f  g o o d n e s s  o f  f i t .  • . • It i s  c o n c e r ne d  w i t h  
the deg r ee o f  ag r e ement between the d i s t r i b u t ion 
of a set of s amp l e  v a l ues (obs e r v ed s�o r e s )  and 
some soeci f i e d  theo r e t ic a l  di s t r ib u t i o n. It  
dete rfulnes w h e t he r the sco res in the s amp l e  can 
r easonab l y  b e  tho ugh to nav� �orne f r om a 
popu l a t ion hav ing the theo r e t ical d i s t r i b u t io� 
( S iege l , 1 9 56)  
2.  Signi f i cance Le v e l :  L e t  a = .OS, N = the 
3. H i s tog r am Tab l es : compa r i ng g r oups 
Background 
I t  w a s  the pr i mev a l  u r ge to r eco rd human expe r ience and 
p reser v e  the s t o ry o f  man' s  adventu res that gave i mpe t u s  
t o  t h e  d e v e l opment o f  w r i t i ng and b r idged t h e  gap 
betwe e n  preh i s to r i c  depende nce on l o r e ,  l e g e n d ,  
pict u r e s ,  and a r t i f ac t s ,  a n d  tne beginning o f  reco rded 
h i s t o ry. Th rough a l l the i n t e r vening cen t u r i e s , wr i t i ng 
and d e v e l opments b a s e d  upon w r i t ing have ma r k ed 
h i s t o r i c a l  change and s o c i e t a l  ad v ance. The inv e n t i o n  
o f  mov ab l e  type d i d  no t m a k e  w r i t ing obso l e te .  I n s tead , 
i t  was a spu r to w r i t in g  and to l e a r n ing, and an 
acce l e r at ing i n f l ue n ce i n  the sp r e ad o f  k n o w l edge 
thro u g h  the wr itten wo r d .  ( Pe t ty ,  1 9 6 8 )  
M e aning f u l  and p u r po s e f u l w r i t ing i s  o n e  o f  t he mo s t  
s ig n i f ic a n t  s k i l l s  s t u d e n t s  need to acqu i re i n  s choo l .  
Ye t ,  educato r s  a r e  conf r o n ted d a i l y  w i t h  c r i t i c i sms �f 
s tudents '  ab i l i ty to commun i c a t e  e f fect i ve l y  i n  w r i t i ng • 
.--- ---- -- - ---- · - - -- --·- -- ---
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Thes� c r � t i c i sms a r e  r ende r ed by par e n t s , t eache r s ,  �o cal 
and s ta t e  l e ad e r s ,  empl cye r s ,  as we l l  a s  s tudents , who 
thems e l ves r e c o g n i z e  the i r  inab i l i t y  to e x p r es s  the i r 
po i nts o f  v i e w  in w r i t ten fo rm. In t h e  med i a ,  �ne can note 
r e�o r t s  o f  co n t in ua l l y  fa i l ing sco r e s  o n  a ch i e v ement tests 
1n the ar ea o f  w riti ng .  A l tho ugh nume r o u s  changes have 
taken pl :tce i n  c u r  commun i ca t i on s  sy s t ems , it i s  through 
w r i t ing that t h e s e  s t�d ents a r e  a f fo r d ed t he oppo r t u n i ty t o  
pu t i n t o  pract i ce p r ev i o us l y  l e a rned s k i l l s  o f  l is tening, 
speak i n g ,  and r eadi�g. It pro v i des a means by w h i ch 
s tudents a r e  g i v e n  a v eh i c l e  fo r mak i ng d is co v e r ies that 
they have i d e a s  wo r t hy o f  p r i nt.  They may d is c o v e r  that 
they are capa b l e  of e x p r e s s ing ideas i n t e l l i ge n t l y  in 
wr i t ing. They may d i s c o v e r  that w r i t i ng i s  a k i nd of 
sha r ing,  and t h at wha t they w r i te can be r e ad by o the r s  who 
w i l l  l earn f r o m  t he i r  t houghts . 
As a r e s u l t  o f  i mm i g r a t i o n  i n t o  t h e  Un i t ed S t a t e s  o f  
fam i l ies f r o m  a l l pa r t s o f  the wo rld ,  the Santa C l a r a  
Un i f i ed Scho o l  D i s t r i c t  has expe r ien ced a d ra s t i c change i n  
i t s  s tudent p o pu l at i o n .  Many o f  the s e  a r e  non-Eng l is h  
speak ing o r  l im i ted-Engl i s h  spe aking s tu d e n t s .  At the 
p r esent t ime , app r o x ima te l y  1 4 0 0  of t h e s e  s tudents a r e  
en r o l l ed ,  r e p r e s e n t i ng app rox i ma t e l y 1 1  p e r c e n t  o f  the 
t o t a l  d i s t r i ct popu l a t ion. At the t ime o f  e n r o l l me n t ,  
pa r ents o r  g u a r d i an s  comp l e te a Home Language Su rvey ( BL S ) . 
--- -- -- --- - ----- -- ---- -
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If any l ang�age o the r tha n  Eng l i s h  is lis ted on t h e  su:vey, 
the s tudent s  a r e  admi n i s t e r ed the Language As s e s s ment Scale 
I ( LA S  I )  fo r stu dents i n  g r ad e s  th ree,  fo u r , and f i v e. 
S t u d e n t s  i n  g rade s s i x  t h r o u g h  twe l v e  a r e  adm i n i s t e r ed the 
Lang uage As ses sment Sc a l e I I  ( LA S  :I) . Stude n t s s co r ing at 
l e ve l s  o ne ,  two, or ch r ee become pa r t i c i pants in the 
E ng l is h  Language Acqu i s i t i o n  P r og r am at beg i n n i n g  (LEP 1 ) , 
i n t e rmed i a t e  (LEP 2}, o r  ad v anced ( LEP 3) le v e l s 
re spec t i v e l y . These s t u d e n t s  a r e  a l s o g i ven a p r ima ry 
l anguage t e s t  to dete rmine p r o f i c i ency l e vel s i n  the i r  
p r i ma r y  l anguage. �nd i v i d u a l  L e a r n ing P l ans ( I LP)  a r e  then 
de v e l oped for these stude n t s . S tudents who sco r e  at l e v e l s  
fo u r  o r  f i v e  a r e  cons ide r ed f l u e n t-Eng l i s h  p ro f i c ient 
( F E P ) . They a r e  admi n i s t e r ed the d i s t r i c t  Re a d i ng and 
W r i t i n g  A ss e s sment to d e t etm ine the i r  competence in r ead ing 
and w r i t ing. Sco res o f  one , two , o r  t h r e e  in �e a d i ng and 
w r i ting i n i t i at e s  as s is t a nce i n  these a r eas in the ELA 
p r o g r am. Studen t s  sco r i n g  at l e v e l s  fou r  or f i v e a r e  
c l as s i f ied a s  FEP and r e c e i v e  no add i t i o nal i n s t r u ct i o n  in 
E ng l i s h. In o rde r to be p l aced i n  the r egu l a r  c l ass r o om 
p r og r am o r  to be r ec l as s i f ied f rom the ELA p r og r am , 
s tudents i n  g r ades,  t h r e e ,  fou r ,  f i v e ,  o r  s i x  mu s t  mee t  the 
f o l l o w i ng c r i t e r i a : 
l .  A s co r e  o f  fo u r  o r  f ive Qn the LAS t e s t  
S c o r i n g  at o r  abo v e  the 36t h  p e rce nt ile on � 
s tanda r d i z e d  t e s t  
3. A s c o r e  of l e v e l  fo u r  o r  f i v e  o n  t h e D i s t rict 
Read ing and W r i t ing As sessment tes t s  
�. Sc o r e s  o n  the Studen t O r a l  Language Obs e r v a t i o n  
Mat r ix (SOLOM) o f� 
L e v e l  f o u r  o u t  �f f ive i n  comp rehens ion 
Le•1el  fcu r o u t  o f  f ive i n  flue ncy 
L evel f o u r o u t  o f  f ive i n  vocab u l a ry 
Level t h r e e  o u t  o f  f ive in p r o nunciation 
Leve l  f o u r  o u t  o f  five i n  g r amma r 
5.  P a r en t  cons ul tation 
Student s  p r o g r e s s  f rom on� l e v e l  to anothe r based o n  
the above c r i te r i a .  They a r e  as se ssed a t  the end o f  each 
yea r to de t e r m i n e  whether r e c l a s s i f i c a t i o n  i s  pos s ib l e , 
hcwe v e r ,  the s t u d e n t s  rema i n  in the ELA p r o g r am fo r seve r a l  
yea r s  due t o  l a c k  o f  p r o f i c i en cy i n  r e ad ing and w r i t i ng. 
New p r o g r ams fo r deve l op ing p�o f i c i e ncy i n  r e ad i ng have 
been o b t a i n e d  and dev i s ed by the s cho o l  d i s t r ict. A 
greate r nun�e r o f  s t udents a r e  a s s essed a t  sco res o f  fou r  
o r  f i v e in r ead i n g  than in � r i t ing; the r e fo r e ,  the a r ea o f  
gr eatest need a t  t h i s  t ime i s  a p rog r am o r  s peci f ic 
app roach d e s igned to ass i s t  the L E P  s tu d e n t s  in exp�es s i ng 
the i r  ideas f l u e n t l y  and e f fect ive l y  i n  w r i t ing . 
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S ign i f icance 
Students are f a c ed w i t h  d a i l y  enco u n t e r s  w h e r e  
commu n i c a t i on through w r i t i n g  i s  demanded . It i s  a l s o 
ag r e ed by educato r s , th� commu n i ty ,  and s o c i e ty a s  a who l e ,  
t h a t  l e a rn ing the s k i l l  o f  w r i t i ng and to e x p r e s s  ideas 
c l e a r l y, e f fect i ve l y ,  and f l uent l y  is s i g n i f i c a n t .  The LEP 
s tu d e n t  i s  expected t o  deve l op t h i s  s k i l l  a s  a meas u r e  o f  
s u c cess in s choo l .  A s  a g r ad u a t ion requ i r ement ,  these 
s tu d e n t s  are expected to s u cceed on the d i s� r ic t  w r i t ing 
as s e s sment, as wel l a s  the h i g h  scho o l  w r i t i ng c o mpe t ency 
exam i na t io n .  
T h i s  study w a s  s i g n i f icant i n  that many app roaches 
and techniques des i gned to teach students to exp r e s s  
thems e l v e s  i n  w r i t i n g  we r e  p re s ented. �he s e  app r oaches 
included techn iques fo r as s i s t i n g  s�udents who have 
app re hens ions abo u t  w r i t in g ,  the deve l opmen t a l  s t ag e s  o f  
t h e  p roces s ,  and techn ique s fo r he l p i ng s t u d e n t s  r ea l i z e 
t h a t  they hav� ide a s , and t h a t  these ideas can b e  exp ressed 
c l e a r l y  and f l uent l y . Mo s t  s i g n i f icant l y ,  t h i s  s t udy 
d e ve l oped a s pec:f i c  techn ique des i gned to a s s i s t  the LEP 
s t ud e n t  in s u ccess f u l l y e x p r e s s ing thought s  in w r i t ing. 
Th i s  s tudy w i l l p r o v e  t o  be impo r tan t to t each e r s , in both 
e l eme n ta cy and sec o nd a r y  s chool s ,  in that me t h o d s  c r e a ted 
to he l p  s t udents r e c ogn i z e  the pe rsonal v a l u e o f  w r i t i ng 
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t r a i ne r s  o f  p r e s e rv i ce t e ache r s  in that the techniqJes fo r 
teaching the LE P s t uae nt are grea t l y  nee�ed at this t1roe. 
Consequent l y ,  t h i s  s t u dy w i l l p r o v e  �o be of g r e a t  
impo r t ance to a l l t e ache r s  of LE P s tu d e n t s  t h rougho u t  the 
country and at a l l l ev e l s  o f  education in that the 
p rocesses fo r p r es e�t i ng and r ende r i ng these s tudents 
s u cces s fu l  in w r i t i ng were presented . 
Add i t i o na l l y ,  th i s  s t udy incl uded a l i te r atu r e  
r e v i e w  o f  r e c e n t  r e s e a r c h  i n  t he a r e a  o f  w r i t i ng a n d  
w r i t i ng ins t r u c t i o n ,  a s umma ry o f  res e a r c h  i n  i n s t r uct ing 
the LEP s tudent i n  w r i t i n g ,  some d is c u s s i o n  o f  l ang uage , 
and how i t  chang e s , the change theo r i e s  g o v e r n i ng these 
l anguage chang e s ,  common aspe c t s  noted amo ng the v a r ious 
e f fec t i v e techn i q u e s , and recommendat i o n s  fo r fu rthe r 
resea rch . 
Purpose. 
Studen t s  o f  l i m i ted-Eng l i s h  ab i l i ty o r  l imited-
Eng l i s h  p r o f i c i en t  ( LEP)  l ack s k i l l s necessa�y for 
exp ress ing ideas e f fect i v e l y  and c l ea r l y  i n  w r i t i ng. Th i s  
p re v ents many s u ch s tu dents in the Santa C l a r a  U n i f ied 
Scho o l  D i s t r i ct ' s  Eng l i s h  Lang uage Acqu i s i t ion Prog r am f rom 
be ing recl a s s i f ie d  and p l aced in t he r eg u l a r s choo l 
p r o g ram. The r e  is a g r e a t  need fo r a w r i t i ng prog r am 
des i gned to a s s i s t  these studen t s  in d e v e l o p ing the 
r-- - --- --- --
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con f i d e n c e ,  exp e r i e nce,  sKi l l s ,  and knowledge of the 
w r i � i ng p r o c e s s  that w i l l a s s u r e  �heir s uc cess in w rl� i nq 
i n  a l l s u bject s .  
Zam e l  has s�ated t h a t  w r i t ing is the p r o c e s s  t h r o u g h  
wh i c h  me an ing i s  crea ted , and s h e  emphas i z ed t h e  impo r t ance 
of gene r at i ng , fo r m u l at i ng, and refining ideas . S h e  
r epo r �ed that : 
Re s e a r ch on ESL compo s i t i o n  i s  a l mo s t  neg l i g ibl e .  Tho s e  
f e w  s tu d i e s  tha t d o  ex i s t  a r e  d i r ect ed towa r d  
i n v e s t igat i ng t h e  e f f e c t s  o f  c e r tain types o f  w r i t i ng 
p r ac t i c e  on compo s i t i o n s , the r eby s t i l l ind i cat i ng a 
con ce r n  w i t h  product . ( Z am e l , 1 9 8 2 )  
The r e fo r e ,  1 t  i s  t h e  p u r po s e  of t h i s  st udy t o  
p r e s e n t a s t r u c tu r ed- ins i g h t f u l  techniqu e des i gn ed to 
encou r ag e  the l im i ted-Eng l i s h  p r o f i c ient s tude n t s  to 
ex p r e s s  thoug h t s ,  ideas , and f e e l ings in w r i t i n g  c l ea r l y ,  
f l u e n t l y ,  and e f fe c t i v e l y . The majo r go a l  o f  the Eng l i s h  
Lan g uage Acqu i s i t i o n  Prog r am i s  t o  p r epa r e  thes e  s t udents 
fo r pa r t i c ipat ion in the r eg u l a r  � l as s room and ha v e  them 
pe r fo rm s im i l a r  tasks at s a t i s fac t o ry or  compe t e n t  l e v e l s . 
The a i m  o f  t h i s  p r o po sed t e chn i q u e  is to ass i s t  thes e  
s tu d e n t s  in r each i ng th i s  goal . 
Design and Methodology 
A c h a n g e  i n  t h e  s t u d e n t  p o p u l a t i o n  o f  t h e  S a n t a  
C l a r a  O n i f i e d  Scho o l D is t r i c t  h a s  c r eated the nece s s i ty fo r 




studen t s .  �any new students a r e  o f  no n-En g li s h  or : i m i ted-
�ng l i s h s pe ak i n g  ab i l i ty .  These students are o f  v a r 1ous 
cu l tu r e s  and educa t i o n a l  backgro unds. They represent 
app r o x imate l y  f i f ty l anguages and d i a l ect s .  There is a 
g r e a t  need f o r  techn i q u es c r e a t e d  to a s s i s t  these s t udents 
in the a r ea of w r i t ing . 
U t i l i z i ng a s t r uctu red- i n s ight f u l  t echnique des 1 g ned 
by the w r i t e r  to he l p  non- Eng l i s h  pro f i c�ent (NEP)  and 
l im i ted- Er.g l i s h  pr�f i c ient ( L E P )  students to express 
trems elv e s  in w r i t i ng ,  t h i s  r e s e a rch was d�s i g ned as 
fo l low s : 
Six St ages of the Icsiahtful Comoosing Process: 
1 .  Exper1encing - As s t u dents �ov e  to the ad v anced 
l e v e l s  o f  the E L A  p r og r am ,  t h e y  r ema i n  t h e r e  d u e  to t h e i r  
inab i l i ty to e x p r e s s  ideas i n  w r i t i ng. S i nce students in 
t h i s  g roup are of v a r y i ng backg r ounds , d i f fe r e nt l e�e l s  
o f  educa t i on ,  and d i f fe r ent c u l t u r e s ,  t he f i r s t  step i s  
t o  prov i d e  for t h e  s t udents a common expe r ience upon 
which they may i n t e r ac t .  The e x pe r ie nc e  may beg in a t  t h e  
conc r e t e  l e ve l us i ng ob j ects a n d  mov i n g  g r ad u a l l y  t o  the 
abs t r ac t  l e v e l  a s  the s tude n t s  p r og r e s s  t h rough the 
compos i ng proces s .  
2 .  Preplanning - Du r i n g  the p r e p l anning s t ag e ,  




othe r b r a in s t o r m i ng a c t i v i t i e s  gen e r a t ing 1 d e as and 
deve l o p i ng vocab u l a ry fo r us e d u r i n g  the act of wr1 t i ng . 
3. Writing - S t udents we r e  g i v � n  t:�e fo r w r i t ing 
and we r e  s t r o ng l y  enco u r aged to make use o f  v o cabu l a ry 
de v e l oped d u r ing b r a i ns t o r m i ng ,  as we l l  as to seek new 
vo cab u l a ry wo rds . 
4 .  Revising - S tuden t s  w e r e  encouraged to r e t hi n k  
and r e c r eate the f i r s t  d r a f t  o f  the w r i t ing . At t h i s  t ime 
students we r e  enco u ra g ed to i n c l u de new tho ughts , ide a s ,  
and fee l ings r eg a r d i n g  the i r  w r iting . 
5. Rewriting - Stude n t s  w e r e  enco u r a g ed to r ew r i te 
and p r e s e n t  a po l i shed , comp l e t e  p i ece o f  w r i t i ng . 
6 .  Sharing - S t udents we r e  encou rage d  to s ha r e  
the i r  comp l e ted wo r k .  Examp l e s  o f  t h i s  enco u r agement we r e  
r e adi n g  t h e  wo r k  to t h e c l a s s ,  h a v i n g t h e t e a c h e r r e ad t h e  
wo r k  t o  the c l a s s ,  ha v ing the wo r k  d i sp l ayed o n  t h e  b u l l e­
t i n b o a r d ,  ha v i n g t h e  wo r k  d i s p l a y e d  i n  o t h e r  pa r t s o f  t h e  
s choo l ,  hav ing the w o r k  bound i n t o  a chi ld- au t ho r ed b o o k ,  
present ing the book a t  the San t a  C l a r a Uni f ied Scho o l  
D i s t r i c t ' s  Yo ung Wr i t e r s '  Expo s i t i o nr p r es e n t ing the book 
at the Santa C l a r a  C o un ty Yo ung Autho r s ' Fa i r  or  hav i ng the 
wo r k  i nc l uded in the Santa Clara unified School pistrict 






Month One - St udents s ubm i t t ed s ample s us 1 nq the 
t i t l e ,  • My Favo r i t e  P l ace . �  
Month TwO - S t u dents pa r t i c i p a ted i n  a � r i t ing cl a s s  
taught b y  t h e  w r i t e r  three t i me s  each �eek us ing the 
fo l l o�-ng sched u l e : 
Day 1 - Exper ienc ing and p r e p l a n n 1 ng 
Day 2 - W r i t ing and rev i s ing 
Day 3 - Rew r i t i ng and s h a r ing 
Months Three, Four. and Five - St�dents cont inued 
wr i t ing exe r c i s e s  
Month Si� - Students p r es e n t ed � r i t ing s a�pl es . 
Population 
The p o pu l a t i o n  fo r t h i s  s t u dy cons i s ted o f  approx i -
ma tely f i f ty-s i x  ad vanced l i�i ted- Englis h p r o f i c ient 
s tudents ( LE P  3)  as s e s sed as LEP 3 by the D i s t r ict Lar.g uage 
As se s sment Scale ( LAS}. The s t uden t s  �e r e  en rol l ed in 
three o f  t h e  San t a  C l a r a Un i f i ed S c ho o l  D i s t r ict ' s  ele-
me n ta r y  s c h oo l s : Bowe r s , B r ache r ,  and Mo n t ag u e . The 
s t udents w e r e  in g rades fou r ,  f ive , and s ix ,  and rep re-
sented the m a j o r  l angu ages and c u l t u r e s  in the d is t r ict : 
V i e tnamese , F i l i p i n o , and Ko rean . The twe l ve s tudents a t  
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a t  Mon tag u e  Schoo l  r e p r e sented g roup two , and the ten 
students at B r ache r School r e p r e s e nted the c o n t rol g r0u p .  
Scoring 
S tu dents• pol i s hed , comp l e t ed ,  f inal c o p ies w e r e  
sco r ed hol i s t i cal ly b y  two t r a ined sco r e r s . A l l w r i t i n g  
comp l e ted b y  t h e  s t u d e n t s  was k e p t  i n  w r i t ing fold e r s  fo r 
rev iew o f  gene r al p r o g r e s s . The ccmp l e ted �o mpos i t i o ns 
we r e  r a ted in rel a t i o n  to the o t he r s  in the g r o up us i ng a 
s c a l e  o f  one to fou r .  The r a t i n g s  we re based on the 
fol l o w i ng aspects : 
1 .  Content 
2 .  O rgan i z a t i o n  
3 .  Exp r ess i o n  
4 .  Mecha n i cs 
Opinionnaire 
S t udents comp l e ted a n  o p i nionna i r e des i gned to 
el i c i t f rom each s t u d e n t  o p i n i o n s  r egard ing t e chn iqu e s  mo s t  
bene f i c i a l  t o  them i n  comp l e t i ng w r i t ing p r o j e c t s , t he i r  
unde r s tand ing o f  the i mpo r ta nce o f  audi ence a nd p u r p o s e  in 
w r i t i ng ,  and s ub j ec t s  they e s p e c i al ly e n j oy e x p r es s i ng in 
w r i t i ng .  The res u l t s  o f  the o pin i o nna i r e we r e  u s e f u l  to 







expe r imen t a l  g ro u p s , and to this s t�dy in p r esent ing the 
s tudent s ' o p i n i ons r eg a r d i ng w r i t i n g ,  w r i t ing ins t ructi o n ,  











Today , w r i t ing and i t s  impo r t ance as a� e s s e n t i al l i f e­
t ime s k ill a r e  be ing l o o ked a t  ve ry cl o s e l y  by oath the 
oub l i c  and the p r o f e s s i onal e duca�o r .  Qu e s t i �ns about how w r i t in g  i s  taught and what p r act i c�s a r e  mo s t  s uc­
ces s fu l  a r �  be i ny po s e d  as the quest for competenci e s  in 
the ba s ic s k i l l s  cont i nue . ( Gl attho r n, 1 9 8 1 ) 
The actual act o f  i nvol vement i n  w�i t i ng can be a 
v e r y  f r u s t r at ing act i v i ty . Te r m s  s u�h as: " b l ank page 
sy nd r ome,• " w r i t e r s ' bl o c k , "  and " w r i t e r s� d i l emma • a r e  
s ome t im e s  used t o  descri be the behav i o r s  and f eel ings 
demons t r ated by those who make u n s ucces sful a t t empts a t  
w r i t i n g . Mo s t  teache r s  and s t u dents w i s h  t o  become be t t e r  
w r i te r s  and l earn the p r o c e s s e s  that w i:l h e l p them t o  
expr e s s  ideas and tho u g h t s  d i s t i nctl y .  Th i s  g o al can be 
a c h i ev e d  a s  they par t i c i pa t e  and become tot a l l y  i nvolved in 
the comp o s i ng proces s .  I n  t h i s  chapt e r , the w r i t e r  w i l l  
d i s c u s s  the compo s i ng p r o ce s s , v a r ious techn i q u e s  de s i gned 
t o  enco u r age s u cces s f u l  w r i t ing exp� r i ence s ,  the impo r t ance 
of expe r i ences in compo s i ng , means by which t o  det ermine 
s tudent r e adine s s  for w r i t in g ,  the impo r tance of a u d i ence 
and p u r po s e  in w r i t in g , r ecent r e sea rch and r ec ent f i n d i ngs 
r ega r d i ng the ESL student and w r i t ing . 
22 








--- ----- - -- --- -- - -----
23 
Sl attho r n  r epo r t ed that not al l autho r i t i es agree 
on the s t eps i n  the compo s i ng pr oces s .  They di f fer as to 
how they conc e p t u a l i z e the process: o u t  they ag r ee aoou t 
the fol l ow ing gene r a l  p r i n ci pl e s : 
�. The compos i n g  p r o c e s s  is comp l e x ,  invo l v i ng memo ry,  
cogni t i o n ,  l a n g u age , and psy chomoto r �ehavio r .  
2 .  The compo s i ng p r oc e s s  i s  mu l t i phased , invo l v i ng 
s ever a l  d i f f e r ent s t ages and ma ny s ub p r ocesses.  
3. The p r o c e s s  s eems recu r s i ve a�d inte r a c t ive, the 
s t age s o v e r l ap ,  r e l ate c l ose l y  to each othe r and 
affect e a ch o t he r .  CGlattho r n ,  1 9 8 0 )  
rt is v i t� l l y  i mpo r tant that s t �de n t s ,  as we l l  as 
teache r s ,  acq u i r e  a deep unde r s tanding of the compo s i ng 
p r o cE:�s .  An -� •• d e r s tand ing w i l l b e  mo s t  he l pf u l  i n  
render ing t h e  a c t  o f  compo s ing a n  accompl i shab l e task. r t  
w i l l  a l so p r o v i d e  t h e  means by wni c h  a ny s t udent of 
w r i t ing , at a n y  l e v e l  o f  educat ion, can move t h r ough the 
p r oces s  w i th e a s e  and great success. It i s  when the phas e s  
o f  t he compo s i ng p r o c e s s  a r e  recog n i z ed and unde r stood that 
the w r i t e r  is p r ov i ded the too l s  nece s s a ry fo r w r i t ing 
c l early , fl u e n t l y  and e f f ective l y .  
DiSte f an o ,  H a l ey-James ,  G l a t th o r n ,  Ro s e ,  and Stew i g  
have d i scu s s e d  t h e  com po s i ng p r oces s  a n d  the iffipo r t ance o f  
having a n  und e r s t a n d i ng o f  its pha s e s .  D i S tef ano d i sc u s s e d  
the stages o f  t he w r i t ing process and sta ted that : 
• • •  Ano t h e r cha r acte r i s t i c  of t h e  w r i t i ng p roces s is  
t h a t  the s t ag e s  a r e  recu r s i ve r a t h e r than l i ne a r  and 








�e t t i ng i de a s  down o n  pape r ,  �neck ing them out w1th 
someone e l s e and r ew r it i ng so the message 1 s  cl e a r  
a;1d coher er..t t o  the i n t e nded r e ade r .  ( D i s t e f ano, 1984) 
g a l ey -James s t ated t h a t  s t u d ents sho uld l ea r n  the 
�aj a r  s t age s o f  pre-w r it i n g ,  w r i t i n g ,  rev i s i o n, a n d  po s t -
wr i t i ng. She contin ued hy s t at ing t h a t :  
I n  the pr e-w r it i ng stage , the w r i t e r  mus t ident i fy a 
pu r po s e ,  s e l ect a spec i f i c top i c ,  ident i fy the a u d i ence , 
d e t e rm i n e the type of i n f o rmat i o n  needed and dec i de o n  
an o r g a n i z a t i ona l p l an. T h e  pr e-w r iting stage i s  a 
th i nk ing s tage. A stud e n t  shou l d  engage in br a i n­
s t o rm i n g ,  r eadi ng, d i sc u s s i o n  and othe r �ack g r o und 
bu i l d i ng act i v iti e s  be f o r e  and du r i ng tu i s  s t a9e • • . 
o r a l  l an g uage act i v it i e s  s ho u l d  both precede an� o c c u r  
d u r ing w r i t i ng. . . • S t u d e nts w r ite mo re effect i v�l y 
when they s ense a need t o  w r i te f o r  a spec i f i c  p u r po 3 e  
o r  aud i e nce: fu r the r a v a r i ety o f  real audiences i s  
impo r tan t t o  the i r  dev e l o pment a s  w r i te r s .  ( H a l ey­
J am e s ,  1 9 8 1) 
Ro s e  stated �hat t h e  stages o f  the compo s i ng 
? r e c e s s  a r e :  p r e-compo s i ng ,  compo s i ng a�d rewr i ting. 
She stated that: 
. • .  T h e  pr e- c o mpo sin g s t a g e  i s  t h e st<lge i n  w h i c h  t h e  
w r i t e r  ge t s  h i s  o r  ne r �ho u g h t s  togethe r .  The compo s i ng 
s t age i s  t he stage in w h i ch w r i t i ng oc c u r s ,  the se t t i ng 
d own o f  i deas on pape r .  At t h i s  s tage the w r i t e r  may oe 
g u ided by the teache r .  The r ew r i t i ng st�ge is t he s t age 
in wh i ch the w r i t e r  p r o o f r e ad s ,  ed its , rev i s e s  and 
r ew r i te s ,  and i n  many c a s e s  r e - e x p r e s s e s  aspect s  of the 
p r e-c ompo s i ng s tage. { Ro s e ,  1 9 8 2) 
Stew i g  empha s i zed t h a t  each l e s s on s t r ategy mus t  be 
• c u s t om t a i l o r ed• to the n e e d s  of a parti c u l a r g r o u p  o f  
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l. Sha r i n g  the matP r i al ( l i t e r a t u r e  input) 
2. D i s cu s s i n g  the mat e r ial ( i n t e r ns o f  the i ntent �f 
':he l e s s o n )  
3 . P r es e n t i ng t he w r i t i ng prebl e� ( de s c r i be the 
prob l em ve ry exactly to the s t u d e n t s )  
4 .  The w r i t i ng t a s k  ( teache r i s  a v a i la b l e  t o  a�swer 
ques t io n s ) 
S. Sha r i ng the compo s i t i on 
6. Edi t i n g  ( r e a r r angi�g tho u g h t s  to m a k e  sense)  
(Stew i g ,  1 9 8 0 )  
The f ollow i ng model f o r  s u c c es s f ul w r l t i ng expe r i -
ence s was p r e s en t ed at the Sou t h  B ay W r i t i ng Pr oJec t Surr�e r 
Ins t i t ute a t  San Jo s e  State Unive r s i ty i n  1 9 8 0: 
l .  
2 . 
") ... . 




Stat e c l e a r l y  what yo u  are g o i ng t o  have students 
do . 
Pr ov i d e  a model o f  the act i v i ty . 
El i c i t  o ra l  respo ns e s / i deas f r om s t udent s .  
Wri t e  a g ro u p  pi�ce . 
Have s t ud e n t s  w r i t e the i r  i nd i v i d u a l  a s s i g nment s .  
Sha r e  t h e  s t uden t s ' w r i t ing . 
Prov i de m e a ni ng f u l  feedback t o  a c k nowl edge the 
student s '  e f f o r t s . ( So u t n  Bay W r i t ing Pr o j ec t , 
1 9 8 0 ) 
No r t o n  s u g g e s t ed that the f o l l ow i ng inst ruc t i o nal 
s equence be u s ed fo r giv ing s t ude n t s  o p p o r t uni t i e s  to wr i t e 
su cces sfu l l y : 
1 .  A s t im u l a t i on-mo tivat io nal p h a s e  t o  hei ghten 
int e r e s t ,  e xpand ideas, and e s t a b l i s h  the purpose 
fo r w r i t i ng ,  and audie�ce to b e  a d d r essed . 
2 .  O r a l  e x change of ideas to e n c o u r ag e  d i s c u s s i o n  
d u r i ng a nd a ft e r  s t imu l a t i o n  a c t i v i ty .  
�. A compo s i n g  pe r i od whe r e  s t ud e n t s w r ite o r  dictate 
sto r i e s . 
4 .  A sha r i ng p e r io d .  
5 .  Post - c ompo s in g  act i v i t i es w h e r e  t h e  teache r 
in t e r ac t s  w i t h  the student s ,  he l p s them eval uate 
the i r  w r i t i ng ,  and wo r k  on d e mo n s t r ated 
def i c i�nc i e s .  ( No r to n ,  1 981 ) 
l. J 
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The w r iter sugges t s  t n a t  the compo s i ng p r oce s s  
c o ns i s t s  o f  s i x  inte r �oc k i ng l i n k s w nece each is 
i�t e r de pendent fo r ass u r a nc e  of e f f ectivenes s ,  clar i ty and 
s uc ce s s  in w r i t ing : 
l. Expe r ienci ng 
2 .  P r e-pl anm ng 
3 .  W r i ti ng 
4 .  aev i s ing 
5 .  Rewriti ng 
6 .  Shar ing 
W r i t ing gr ows o u t  of expe r i ence , and i t  i s  i�po r t an t  
t h a t  yo ung chi l d r en enc o u n t e r  nume r o us a1!d var i e d  e x p e r i -
e n c e s . The s e  expe r i enc e s  m u s t be continuous and f r aquen t  
s o  t h a t  fe el ings , ideas and o p i ni o n s  are formu l a t ed . They 
m u s t  b eg i n  at the ear l y  s t age s o f  l i fe in prepa r at i o n  f o r  
e x p r e s s i ng thoughts i n  s peech . When a child h as oppo r ­
t uni t i e s  to become total l y  inv o l ved in h i s  or h e r w o r l d ,  
t h i s  b e c ome s  a pa r t  of t h e  c h i l d  and ca� later b e  c o�� u n i -
c a t e d  i n  s ome form . T h e  chi�u i n t e r nal i z es and b e c o m e s  a 
p a r t  o f  the expe r i ence s �hat a r e  encoun tered w i t h 
enthu s iasm , and those t h a t  a r e  made mean ingful t o  h i m  o r  
h e r . 
Du r i ng the pre-pl a nn i ng pha s e  of the compo s i ng 
p r oce s s ,  t he students w i l l  f in d  r e ad i ng to be a bene f i ci a l  
a c t i v i t}'· An enthu s i ast i c  r e�de r f inds that w r i ti ng 
I 
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act i v i t i e s  p r og r e s s  smo o th l y  and p l easant l y .  Students who 
have not p r og r e s s ed to the r e ad i ng s t age w i l l  bene f i t  by 
hav i ng teache r s  r e ad t o  them on a daily b a s i s  f r om a 
var i ety o; k i n d s  o f  l i te r at u r e .  Du r i ng the p r e-plann i n1 
s tag� , the s tude n t s  may engage in a b r a i nsto rming or 
c l u s t e r ing act i v i ty to gene r a t e  idea s , i n c r ease vocab u l a r y ,  
and s t a r t  a f l ow o f  i d eas . 
Actual ly g e t t i ng tho u g h t s  on pape r , w r i t i ng ,  can be 
the mo s t  di f f i c u l t  phas e  o f  the compo s i ng p r ocess : howeve r ,  
the end r e s u l t s  can p r ov i de a g r eat deg r e e  o f  pleasu r e  for 
beth the teache r and s t udent s . D u r ing t h i s  phase the 
teache r ' s  r ol e  i s  to s e rve as fa c i l i t a t o r  and gu ide , to 
a s s i s t  i n  cl a r i fy i ng i deas , and p r ovid i ng help as students 
feel the need and r eq u e s t  i t .  It i s  a pha s e  which may 
r equ i r e  a s u b s t a n t i a l  amount o f  t ime to compl e t e .  The t ime 
el ement w i l l  p r ove to be s i gn i f i cant i n  s tudents ' exp res-
s i ng the i r  ide a s  f r ee l y  and cl e a r l y .  St udents mu s t  have 
the oppo r tunity to p u t  though t s  togethe r ,  to r e f l ect upon a 
s ub j ec t , and e xp e r iment w i th p r ev i o u s l y  l e arned s k i l l s .  
Rev i s i n g  the compl eted p r o j ect g ives thP. s t udents 
the oppo r t un i ty t o  r et hi n k , reorgan i ze , and r�state 
info rma t ion . I t  i s  t h i s  pha s e  w h i ch o f f e r s  �cudents 
po s s i b i l i t i e s  to sta t e  ideas i n  d i f f e r e n t  t e rms , exp r e s s  
fee l i n g s  mo r e  c l ea r l y , and co r r e�t e r r o r s  i n  spe l l ing , 
punct u a t i o n  and g r amma r .  The rEv i s i on may take place i n  a 
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st�dent-teacher confer ence , w i t h  a w r i t ing par tne r ,  o r  in a 
smal l g ro u p . T h i s  act i v i ty can be fol l owed by rew r i t i ng 
whe r e  the empha s i s  � s  neatness a n d  appearance . 
One o f  the mo s t  s i gn i f i ca n t  aspect s o f  the 
compos i ng p r ocess is shar i n g . S t udents a r e  mo re l i k e l y  to 
be encou r aged to take p r i ce in t he i r  w r i t i ng , dev e l op a n  
app r e c i at ion f o r  the w r i t i n g  p r o ce s s , and p u t  for t h  be s t  
effo r t  when they a r e  awa r e  o f  t h e  fac t that the i r  wo r k  w i l l  
be s ha r ed w i th a pa r t ne r ,  a sma l l  g r o u p ,  the who l e  cl a s s ,  
in a s ch o o l  publ icat i o n ,  i n  s t udent-autho r e d  boo k s  o r  by 
d i s p l ay . Publ icat i o n o f  s t udent wo r k  leaves the l as t i ng 
imp r e s s io n  that what i s  w r i tt en i s  impo r tant . I t  inc r eases 
sel f - e s t eem , improv e s  w r i t i ng s k i l l �  and i n c r eas e s  the 
des i r e for w r i t i ng expe r i en ce s . 
As noted by al l o f  t he a bove autho r s ,  w r i t i ng i s  an 
essen t i al s k i l l  that is l e a r ned in closely related s t a g e s  
o r  phase s .  Al l students o f  w r i t ing need to have s ome l evel 
o f  unde r st an d i ng o f  each of the pha s e s  of the compo s i n g  
p r o c e s s  in o rde r t o  exp r e s s  thoug h t s  and ideas a n d  mee t  
w i th s u c c e s s  i n  w r i t i n g . S t ude n t s  a r e  s u r e  to make o u t­
stand ing a c h i evement s  i n  w r i t in g  when they rece i v e  a s s i s ­
t a n c e  a s  t hey r ecogni z e  t h e  need fo r i t ,  and a r e  awa r e  o f  
the f ac t  t h a t  s omeone w i l l  r ead , enj oy and l ea � n  f r om what 
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·::omfo r ta b l e ,  non- t h r ea t e n i ng , encou rag i ng env � r onment . 
Kean s tated that : 
. . .  The env i r onment f o r  w r i t i ng i n  s choo l s  prov � a e  
fl e x i b l e  t ime , f l e x i bl e  spa ce , flex i b l e o r ga n i z a t i o n  
and e asy acces s t o  equ i pment and r e f e r ence mat e r i al s 
. • • S t udents need to wr � t e  regul a r l y ,  b u t  the t im e  
a r r a n gement s h o u l d  b e  a s  f l e x i b l e  a s  po s s i b l e  g i ven t he 
cons t r a in t s  impo sed by s ched u l ing b o t h  i ns ide and 
o ut s i de the c l a s s r oo m . ( Ke e n , 1 9 8 3 )  
Al l w r i t i n g  i s  fo r the pu r pose o f  communi cat i ng a n  
a utho r ' s  messag e .  Th i s  mes sage can be conveyed f l u ent l y  
when t h e  autho r demons t r ates und e r s tand i ng o f  the proce s s , 
moves th r ough each pha se � i t h c o n f i dence , and re cogn i z e s  
the impo r tance o f  r emembe r i ng t h e  pur p o s e  and aud ience w hen 
w r i t i ng .  
Experience 
S t udents c o nvey me s s ages i n  wr i t i ng based upon 
previous expe r i en c e s . Va r y i ng and co n t i nu o u s  e xpe r iences 
a r e  a ne c e s s a ry i n g r e d i e n t  in pr omo t i n g  good w r i ter s .  
B u r ns , S hane , R u b i n ,  and B u r r ow s  d i s c u s sed the impo r t a n ce 
o f  expe r i ence a s  s t uden t s  unde r t ake the t a s k  o f  expre s s ing 
ideas i n  w r i ti n g . B u r n s  a t t r i b u t e s  s t uden t s ' best w r i t i ng 
to e i th e r  pe r s o na l  o r  v i c a r i o u s  e xpe r i en c e s  w h i c h  ass i s t  
them in c reating i de a s . She r e p o r ted t h a t : 
• Ch i l d r e n do the i r  bes t w r i t i n g  when t hey feel 
some t h i ng i n t e n s el y ,  when t h ey de s c r i be t he i r  own i deas 
and t h o u gh t s ,  and when the i r  w r i t i ng g r ow s  out of 
di r e c t  sens o ry expe r i ences . They a r e  m os t  s ucces s f ul 
i f  t h ey have s ome � i nd of s t r u ct u r e  a r o u n d  w h i ch t h ey 
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3hane sugges t e d  that �any d i v e r s e  �eans lead 
studen t s ' r ead ine s s  f o r  w r i t i ng .  He recornnends u s ing wo r ds 
in t he c l a s s r oom whi c h  w i l l  e xpand each s t udent ' s  • s t o c k  of 
�e a n i n g  and concept s . •  He al s o  r ecommends s ay ing di f f e r ent 
th i n g s  in d i f f e r ent ways and e n c o u r ag ing ch i l d r e n  to b r i ng 
to c l a s s  ob j ec t s  tha t  w i l l  • s t imulate conv e r s at i on and 
bu i l d  vocabul a ry . " H e  s t a ted : 
S i nc e  every ch i l d  has a u n i q u e  oackg r o und of e xpe r i ence 
wh i ch ha s hel ped to mak e h i m  what he i s ,  �ve r y  chi l d  has 
a un ique po ten t i a l  f o r  c r e a t i v e  e xp r a s s i o n .  Th i s  
po t ent i al i s  mo s t  l i k e l y  no u r i shed and ha rve s t e d . 
( Shane , 1 9 7 3 ) 
Rub i n  d i s c u s s ed the ne c e s s a r y  ing r e d i ents f o r  
w r i t i n g  and the impo r t ance o f  many oppo r t un i t i e s  f o r  
w r i t i ng expe r iences . She enpha s i z ed that : 
Expe r i e n c i ng ,  get t ing in to uch w i th one ' s  feel i ng s , and 
ha v i ng many o ppo r t u n i t i e s to w r i t e  a r e  neces s a r y  
i ng r ed i ents f o r  w r i t i n g . Ch i l d r e n  need a r i ch and 
va r i ed l i t e r a r y  env i ronment to w h i ch they can add t he i r  
f i r st-hand knowl e d ge and expe r i ence . ( Ru b i n ,  1 9 8 0 )  
I n  a d i s c u s s i o n  o f  wha t c h i l d ren w r i te abo u t , 
B u r r o w s  empha s i z ed t h at : 
I f  he w r i te s  abo u t  h i m s el f ,  he cannot w r i t e wel l 
abo u t  anything t h a t  ha s n o t  yet become a pa r t  o f  t ha t  
s e l f .  Only when t he e x pe r i ence has had t ime t o  s i nk 
i n t o  deepe r l eve l s of a ch i l d ' s  cons c i o u s ne s s  and the r e  
be i nt e rmingl i ng w i th t h e  r e s idue o f  o t h e r  e x pe r i e nces 
and other mean i ng s ,  do they becom e  the s t uff f r om w h i ch 
has imag i n i n g s  and i nt e r p r e t a t i o n s  a r e  f a s h i o n ed . 
( B u r r  ow s , 1 9  6 4 ) 
As s t udents i n  Engl i s h  a s  a Second Language p r o-
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play s a ma j o r  r o l e  i n  the i r  s u c ce s s . Lim i t ed-Engl i s h  9 r � -
f i c i ent s t ud en t s  ( LE P ) , hav ing r ecent l y  a cq u i red o r  who a r e  
i n  the p r o c e s s  o f  acqu i r ing a new lan g u ag e , need t o  hav e  
things t o  w r i t e  abo u t , and t h e s e  subj e c t s  m u s t  f a l l  w i t h i n  
the student ' s  k nowl edge range . Al l en de f i ned w r i t ing a s  
ft p u r po s e f ul sel e c t i o n  and o r gan i z at i o n  o f  expe r i ence . ft 
Thi s  i n c l u d e s  t h o u g h t s ,  fact s ,  o p i ni o ns o r  i deas acqui r ed 
f i r s t-hand , ft d i r e c t  pe r cept ions , ft  or s ec o nd-hand , ft t hr o ugh 
reading o r  hea r s ay . ft Expe r i enc e s  prov i ded : o r  LEP student s 
or tho s e  w h e r e  they a r e  e ncou r a g e d  to p r ov ide ma ter i al s  f o r  
sha r i ng , c a n  b e  u s e f ul when they cons i s t  o f  conc r e te 
ob j ec t s . The o b j e c t s  may be p r o v ided by the teache r o r  t h e  
st udent s .  Thi s enco u r ages mea n i n g f u l , s e n s o ry expe r i e n c e s  
much needed i n  c r e a t i ng las t i ng i mp r e s s i o ns . I t  al so p r o-
v i des fo r s t ude n t s  o f  varying ba c k g r o u n d s  and c u l t u re s  a 
co�on e xp e r i en c e  w h i ch w i l l  l e a d  to g r o u p  d i s c u s s ion , 
int e r ac t i o n ,  and v o c abu l ary bu i l d i ng d e s i rable in enco u r -
ag i ng i d e a s  f o r  w r i t i ng . 
F i s her d i s c u s sed the s i g n i f i cance o f  o r ganiz ing 
expe r i en c e s  and r ende r ing them m o r e  m e a n i ng ful . She 
empha s i z ed that : 
Al l w r i te r s , ch i l d r e n  o r  adu l t s ,  need t o  bel i e�e t h a t  
they have s om e t h i ng wo r t h  s ay ing befo r e  they w i l l  c a r e  
enou g h  t o  s e t  d own the i r  fee l i ng s . I n  o r der to ach i eve 
bel i e f , w r i t e r s  need a pe r s p e c t i v e  on expe r ience , a way 
o f  o r gan i z i n g  o r  v i ew i ng them , that f u r n i  hes i ns i g h t  
wh i ch c a n  p r omo t e  pl eas u r e  i n  w r i t i n g . � 1e task f o r  the 
I 
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ceache r , therefo r e ,  i s  to help chi l d r en f i nd wav s o f  
: co k i ng a t  the i r  expe r i �nces that w i l l  st i mu l ate the i r  
de s i r e f o r  expe r i en c e .  ( Fi s he r , 1 97 7 )  
Students l i m i t e d  i n  Engl i s h ,  a s  wel l a s  nat i ve 
Eng l i s h  spe a k e r s  o f  E n g l i s h ,  need t o  be made t o  real i z e  
that they have ideas t h a t  ca n b e  expressed i n  w r i t i ng and 
a r e  wo r t._ · of p r i n t . I t  i s  nume r o u s  expe r i ences t h a t  hel p 
s t uden t s  i n  develop ing the � o nf i dence de s i r abl e in 
p r omo t i ng s u c ces s f u l  a t tempt s at pu t t i ng fee l i ngs and 
tho u gh t s  in w r i t i n g . The e xpe r i ences may be b r i e f , but 
sho u l d  cen t e r  abou t  t h e  needs , de s i r e s  and i � t e r es t s  of the 
s tudent s .  They sho ul d al s o  be f r equent and c o n tin u o u s , 
consequentl y ,  enco u r a g i ng thought s , idea s and opin i o n s  that 
can be expres sed c l ea r l y  and f l uently in w r i t i n g . 
Manag i e r i  s t r e s s ed the i mpo r t ance of f r eque n t  and 
in t e r e s t ing expe r i ence s and repo r ted that : 
E f f ec t ive ccmmun i c a t ion o cc u r s  only a f t e r  two c r i t e r i a 
have been met . F i r s t ,  the w r i t e r s  have expe r i enced 
som e t h i n g  they want to s ha r e ,  and second t hey have 
acq u i red the nece s s ary s k i l l  t o  wr i te so t hat o t h e r s  can 
read it � i th comp r e hens i o n . ( Manag i e r i ,  1 9 8 1 ) 
I f  s t udents a r e  to be s u c c e s s f u l  in w r i t i n g  and be 
l ead to val ue it a s  a l i fe t ime s k i l l ,  they m u s t  b e  a s s u r ed 
o f  the pe r sonal value o f  comm u n i c a t i ng ideas , thou gh t s  and 
fee l i ng s  in w r i t i ng . Elmo r e  s t a t ed that w r i t i ng i s  a b a s i c  
f o r m  o f  communi ca t i o n  and t h a t  e f f o r t s  t o  teach i t  w i l l  be 
succe ss fu l  when t hey : 
L ' 
l .  d r aw upon genu i ne human expe r i ence 
2 .  r e spe c t  the unique N f i l t e r N w h i ch each per son v 1 ew s 
l i fe ' s  si t u a t i o ns 
3 .  � r ov i d e  regu l a r  oppo r t uni t i e s  f o r  pr act i ce ( E lmo r e , 
1 9 8 0 )  
As s t u dents ent e r  s chool , t h ey b r ing w i th them some 
deg r e e  of l an g uage and expe r i ence s .  It would be wo rthwhi l e  
to make use o f  these expe r i ences and as s i s t s t udents in 
viewing mo r e  c l e a r l y  the wo r l d  they know through w r i t ing . 
From t h i s  po int , new expe r i ences may be int r odu ced 
extend ing f u r t he r  t he i r  p r e s ent know l edge and p r ov i ding t h e  
conf i dence a n d  vocab u l a ry essent i a l  i n  express i ng react i ons 
clea r l y  and f l uentl y .  J acobs stated that • w o r d s  grow out 
of numan e x p e r i enc e , •  and st udent s c an b e  encou r aged to 
fo rmul ate i d e a s  ba sed on expe r ienc e s  t ney have had o r  a r e  
presently hav ing . They may put to u se the wo r ds o r  
vocab u l a ry t h a t  g r ow s  o u t  o f  the e x pe r i ences t o  u s e  as the y  
express i d e a s  in w r i t i n g . 
vocabyl a ry 
Wo rds a r e  the too l s  o f  good t h 1 nk ing and the ne cess a r y  
equ ipmen t  ne eded b y  a l l  f o r  commu n i ca t i on .  Th r ough 
wo rds s t u dents can t r ansmi t  expe r i ence s ,  bel i e f s  and 
k nowl edge .  The me r e  w o r d s  s t u d e n t s  have at the i r  
command r the c l e a r e r  and mo r e  a c c u r a t e  the i r  t hink ing 
w i l l  be . ( Sm i t h ,  1 9 8 0 )  
One o f  the most s igni f i cant t o o l s  useful i n  clea r , 
effect ive e x p r e s s i o n  o f  thought i s  vocab u l a ry . Providing 
students w i th the vocabu l a ry rel a t e d  to a g iv e n  topic 
through sha r ed expe r i en ce s  and b r a i n s to r ming a c t i v i t i e s  
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34 
--- ----- --
a s s u r e s  f l u ency i n  w r i t i ng . Voc ao u l a ry i s  V ! tal i n  
di r ec t i n g  t h e  w r i te r ' s  t h i n k i ng and a s s i s t s  i n  f o c u s ing 
u p o n  the l angua�e of a s u b j ec t . On ce s t udents und e r s t and 
the vocabul a ry of a s ubj e c t  t he i r  sel f-esteem and c o n f i ­
d e n c e  a r e  e nhanced which l e ad s  to a w i l l ingness t o  unde r -
t a k e  t h e  t a s k  o f  w r i t i ng .  S m i t h  s tated r easons w hy we 
s h o u l d  st r e s s  vocab u l a ry : 
I t  i s  i m po r tant to no te that t he smal l e s t  �ocab u l a ry o f  
both ad u l t s  and chi ldr e n  i s  t h e  w r i t ing vocab u l a ry . 
Th i s  i s  p r obably t r ue c e c a u s e  c h i l d ren nev e r , and adu l t s 
r a r el y ,  w r i te weeds they do no t say . Al l th i s  bea r s  
s i gn i f i cance when we r e a l i z e  t h a t  we must pl a c e  a g r eat 
deal o f  s t r es s  on the � r al v o c a b u l a ry for e f f a c t i ve 
r eading and w r i t i ng . ( Sm i th , 1 9 8 0 )  
The vocab u l a ry of t h e  s t u d e n t s ' w r i t i ng t o p i c s  can 
oe s t r e s s e d  t h r ough b r a i n s t o rming act i v i t i es . Du r i n g  these 
a ct i v i t i e s , lead by the t eache r ,  s t ude n t s  beg in w i t h  a 
cen t r al i d e a  o r  focus wo r d  and l i s t  the rel ated w o r � s  that 
come to t h e i r  m i r.d s . Th i s  is �n excel l e nt act i v i ty f or 
b u i l d i ng w o r d s  and catego r i e s  f o r  use in upcomi ng w r i t i ng 
ac t iv i t ie s .  S t udent s  l e a r n  to w o r K  coope r ative l y ,  sha r e  
i d ea s , and that one idea may l ea d  t o  ano the r .  The � o r d s  
ge n e r ated d u r i ng t h i s  exe r c i s e  a r e  u s e f ul i n  a s s i s t i ng 
s t ud e n t s  i n  mov i ng to a g r e at s t a r t  i n  putt ing t h e i r  
t h o u gh t s  o n  pape r .  Ru b i n  s t ated that b r a insto r m i n g  i s  an 
e x c e l l en t  way to • b r eak the i ce , hel p s t udents to wo r k  
t o g e t h e r  and c r eate a n  atmo s phe r e  conducive to 
.----- --- ---·-�-· -- - -·-- - - . 
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=reat i v i ty . ft She g i ves the f ol l ow i �g pri � c i p l e s  of 
: n a i ns t ornu ng : 
l .  Any t h i ng g o e s  
2 .  N o  cri t i c i E m s  
3 .  B u i l d  o n  ano ther ' s i deas ( Ru b i n ,  1 9 80 ) 
She v i ew s  bra i n s t orm i ng a s  a �ethod o f  s tre t ch i ng s t uden t s ' 
ima� i nat i on s . Th i s  i s  a necessary i ngred i en t  i f  s t udents 
are to learn to commun i c ate knowledge and reac t i on s  in 
wri t ing . It prov i d e s  a f ocal po i n t  w h i ch w i l l  help 
s t uden t s  beg i n  w i t h  a grea t  s t art and expre s s  ideas 
fl uently . I t  a l s o  a s s ure s success i n  f irst a t t empts at 
compo s i ng .  
Rico s po k e  o f  wri t i ng na t ura l l y  and def i ned nat ural 
wri t i ng as • s e l f-de f i ni t i on of what yo u know , what you 
d i s cover ,  and what you wonder abo u t  • • • She di scus sed 
the use of a s i mi l ar ac t i v i ty de s i gned to genera t e  words 
cal l ed • cl u s t er i n g . •  The genera� pri n c i p l e s o f  clustering 
are : 
To create a cl u s t er ,  y o u  beg i n  w i th a n u cl e u s  word , 
circled o n  a fre s h  pa ge . Now y o u  s imply l e t  go and 
beg i n  to f l ow w i th any current connect i on s  tha t  come 
into your head . Wri t e  down rap id ly ,  each in i t s  own 
circl e ,  radi a t i n g  o u tward from t h e  center i n  any 
direc t i o •  they want to go . Conne c t  each new word or 
phrase w i t h  a l i ne t o  the preced i ng c irc l e . When some­
t h i ng new and d i f f eren t  s tr i k e s  yo u ,  beg i n  a t  the 
nucl eus a n d  rad i a t e  o utward unt i l  tho s e  a s s o c ia t io n s  re 
exhau s t e d . ( R i c o ,  1 9 8 3 ) 
r--- --- --
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S r a i ns torm i ng and clus t e r i ng offer stude n t s  a 
pl e a s u r ab l e method of obt a i n i ng wo r d s  needed to beg i n  a 
f l ow o f  i deas . Fo l l ow i ng , t h e  s t udents a r e  p r e p a red fo r 
beg i nn i ng w r i t ing based o n  t h e  t op i c , focus o r  n u c l e u s  
wo r d .  R i co s tated th�t c l u s t e r i ng always • gene r ated w o r ds 
t h a t  po s s e s s  the qual i ty o f  who l ene s s .  " As s t u d e n t s  
f o c u s  u p o n  the wo rds gene r a t e d  t h r ough these exe r c i s e s , 
they can be lead to v i s u al i z e  the progress of t h e  compl e t ed 
pi ece o f  w r i t ing , beg i n  w i th enthu s i asm , and f i nd the 
p r o ce s s  u s e f ul in meet 1 n g  w i t h  s u c cess . 
And e r son di scus s e d  t he powe r f ulness o f  v o cabu l a r y  
and emph a s i zed that : 
Vo c ab u l a r y  i s  i nc r e a s e d  and pow e r  of expre s s i on 
he i gh te ned whe n pup i l s  a r e  helpe d  to see the impo r ta n c e  
o f  cont r a s t i ng w o r d s  and i de a s . • . • When w r i t i ng i s  
a n  o ppo r t un i ty t o  reveal o ne ' s  feel ings and imag i n a t i on 
w i t h o u t  c r i t i c i sm and w i th the assu rance o f  r e spe c t f u l  
l i s t e n e r s ,  the pup i l ' s  p i c t u r e  o f  hims e l f  i s  enhanced . 
( And e r s o n ,  1 9 7 9 ) 
Rea d i n e s s  f o r  W r i t ; ng 
P r epa r i ng stu de n t s  f o r  the act ual act o f  w r i t i n g  
s h o u l d  b e  one o f  the maj o r  g o a l s o f  the w r i ti ng t e ache r .  
Th i s  can be accompl i shed t h r o u gh devel opment o f  bo th 
s t udent s ' o r al and wr i t t e n  v o ca b u l a r i es . In t h e  beg i nn i ng 
s t a g e s , the teacher wi l l  f in d  t h a t  r eading a v a r i ety o f  
l i te r a t u r e  to s tudents o n  a d a i l y  bas i s  t o  be g r e a t l y  
be n e f i c i a l . I t  i s  thr o u g h  l i s te n i ng to the v a r io u s  wo r d s  
,.------ -- ---- ---·- - -
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and pat t e r ns o f  l an g u a g e  that s t ud e n t s  get a fePling for 
the l anguage a n d  how i t  i s  put toge t h e r .  Th 1 s  is 
e spec i al l y t r u e  for t h e  LEP stude n t s  w h o  m ay �e hea r i ng 
the l anguage p a t t e r n s  f o r  the f i r s t  t ime . Ro s e  d i s cus sed 
the facto r s  t h a t  c on t r i b u t e  to r ead i n e s s  f o r  w r i t ing : 
Ch i l dren f a c�d w i t h  the task o f  l e a r n i ng t o  w r ite have 
to be mat u r e  e n o u g h  to beg i n  the p r o ce s s .  One educato r 
has i dent i f i ed t h r ee facto r s  that c o nt r i b u t e  to 
readin�s s f o r  w r i t i ng :  1 1 ) a bas � c  o r al vocab u l a r y and 
an ab i l i ty to u s e  wo rds in the m a j o r  sy n t a t i c  pa t t e r ns , 
( 2 )  an und e r s t ar. d i n g  o f  the ba s i c  c o ncepts that unde rli e 
the compo s i ng p r o c es s : fccus on a m a i n  idea , l o g i cal 
dev el opme n t , s u ppo r t  and pu r po s e , ( 3 )  compe t ence ens� i n g  
the basi c  com�o s i ng p r o cesses o f  s e a r ch i ng , : eflect i ng , 
sel ect ing , w r 1 t i n g  and r ev i s ing . ( Ro s e , 1 9 8 0 )  
The p r e pa r a t i o n o f  LEP st uden t s  f o r  e x p r e s s ing 
ideas ir. wr i t i ng r eq u i r es t ime f o r  a l l ow i ng the students to 
develop an • ea r ft  for t h e  Engl i s h  l ang u age . A s  they l i sten 
to ¥a r i ous k i n d s  of l i t e r a t u r e  and e n g age i n  vocabul a ry 
buil d i ng act i v i t i e s , t hey a r e  be i ng p r epa r ed for beg inning 
w r i t i ng act i v i t i e s . They a r e  al so b e i ng p r ov i ded the 
vocabulary t h a t  w i l l  be useful in w r i t i ng in a mean i ngful 
way . The w r i t i ng may f l ow mo r e  c l e a r l y  and fl uently when 
i t  cent e r s  a b o u t  t h e  expe r i ences , i n t e r e s t s  and des i r es o f  
the s t udent s . S t ew i g  emphas i zed t h a t : 
Teache r s  w h o  r e ad t o  boys and g i r l s  • • • � i l l  i n  the 
procea s expo s e  t�em to the f u l l  b P. a u t y  and flavo r o f  t h e  
Engl i s h  l a n g u a g e . . • . Indeed , c h i l d r en o f ten r ecog­
ni z e  immedi a t e l y  a pa r t i cul a r  m e l o d i o u e , r hythm i c  or 
emo t i onal wo r d  or ph r a s e  • • • a n d  t h o u s ands o f  s uch 
language e l eme n t s  have been memo r i z e d  i ns tantly by 
ch i l d r en . ( S t ew i g ,  1 9 8 3 )  
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3 u r ns d i scussed the p r oc e s s  o f  s tudents l e a r n i ng � o  
compo s e .  S e  d i scusses ea r l y  e x pe r i ence s  and the i�po r t an c e  
o t  m a � ing s t udents accu r a t e l y  awa r e o f  t he i r  wo r l d .  H e  
repo r ted t ha t : 
Lea r n i ng to compo se i s  a l ong and d i f f i cult p r e c e s s  
w h i ch m u s t  b e  star ted a t  t he e a r l i e r  l evel . D i ct a t i ng 
s t o : i e s and expe r i ence s t o  a teacher who reco r d s  them o n  
pape r  o r  cha r t s  i s  the b e g i n n i ng o f  a s e r ies o f  s teps 
t ha t  eventual ly culmina t e s  i n  i nd ependent w r i t i n� • . • .  
Ch i l d r e n  mus t  be acute l y  and a c c u r ately awa r e  o f  t he i r  
w o r l d  and be abl e  to de s c r i be i t  p r ec i se l y ,  l ea r n  t o  
p r od u c e inte r e s t i ng beg i n n i n g s  a n n  concl us i ons , u s e  
wo r ds w h i c h  m a k e  char a c t e r s  r e a l  a n d  v iv i d  • • • u s e  a 
� a r i e ty o f  types o f  wo r d s  and sen tences througho u t  the 
body of the compo s i t i o n  w h i c h  make f o r  interes t .  
( B u r n s , 1 9 7 9 1  
Whe n  s t udents l i s t e n  to many d i f fe r ent k i nd s  o f  
l i t e r a t u r e  be i ng r ead to t ne m  by the teache r ,  obs e rv e  the 
tea che r r e c o r d  the i r  reac t i o n s  t o  them on pape r o r  cha r t s : 
they a r e  be i ng pr epa r ed f o r indepencent w r i t i ng . The 
tea c h e r  may al so :ecord s t ud e nt s ' accounts o f  the i r  
pe r s onal expe r i ences o r  e xp e r i en ce s  pr esanted i n  t h e  
cl a s s room b y  t h e  teacher . The t h o u gh t s ,  ideas and 
fee l i ng s  of st udents tak e on a s pe c i al s i gn i f i cance 
whe n  they see t he i r  words in p r i n t . They deve l o p  t he 
de s i r e and app r e c i a t ion f o r wr i t i ng , w h i ch creat e s  
t h e  ci� � i r e  f o r  w r i t i ng e x pe r i en ces . 
Shane answe r ed the que s t i o n ,  •what i nf l uences t he 
ch i l d ' s  r e ad i ne s s  f o r  dev e l o p i n g  l anguage s k i l l s ? •  and he 
l i s t ed d iv e r s e  means : 
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Ose wo r ds i n  t h e  cl ass r oom w h i ch w i l l exoand each 
�h i l d ' s  s t oc k  of �eanino and conceot s .  Sav t he same 
o r  s im i l a r  t h i ng s  i n  d i f f e r en t  ways . rn so f a r  a s  
po s s i bl e , a s � o c i a t.e t he s e  �o rds w i t h  o oject s  and 
s i t ua t i o n s . 
Read s to r i es f r equent l y . Take t im e  t o  expl a i n  and 
tal k a bo u t  wo r d s  used by the autho r w h i ch �ay need 
i nt e r p r e t a t i on .  
B r i ng i n  and e n co u r age ch i l dr en t o  b r i ng �o the 
class r oom o b j e c t s  of inte r e s t  that s t i m u l a t e  conv e r­
sat i o n  and b u i l d  vocabul a r i e s .  ' Shane , 1 9 7 3 )  
Al l s t ud e n t s  have t he po t e n t i al fo r communi cat i o n .  
They a r e  o f  v a r y i ng backgr ounds and have d i f fe r er. t  expe r i-
ences dai l y  t ha t  may l e ad to exp r e s s i o n s  fo r w r i t i ng .  They 
w i l l  need e n c o u r a g em e n t  to take a penc i l  i n  the i r  hands and 
express t he i r  though t s , de scr i b e  t he i r  act i o ns in a past 
expe r i ence , or sha r e  t he i r  know l edge of a s u b j ect . 
Howeve r ,  t h r o ugh n um e r o us oppo r t un i t i e s  to e ngage in the 
w r i t i n g  p r o c e s s , r e a d i ne s s  fer the act of w r i t i ng w i l l  
become a r eal i ty fo r s t udent s .  
Nicho l s  s t a t ed that the pu r po se o f  w r i ti ng i s  to 
•mak e the me s s age c l ea r . "  St udents w r i t e fo r a w ide range 
of p u r po se s : to i n f o r m , to pe r s uade , to e x p r e s s  the�­
selve s ,  to e x pl o r e ,  to cl a r i fy t h i .1k i n g  and to share 
know l edge . Conseq u e n t l y , the pu r po s e  o f  a l l w r 1ting sho u l d  
b e  stated c l e a r l y  a t  t h e  outset o f  t h e  l � s s o n ,  a n d  stude n t s  
sho u l d  be w e l l  awa r �  o f  t h e  p u rpose o f  t h e i r  w r i ting . 
Al l e n stated tha t : 
Eve r y t im e  the r e  i s  a � r i t i ng e x pe r i ence , ch i l dr e n  m u s t  
s e e  a pu r po s e  fo r w r i t ing . They mu s t  f ee l  that they 
have some t h i ng t o  say on the t o p i c , and m u s t  want to do 




:h� w r i t i ng .  : n  other wo r ds , ch i l d r en s nould no t �e 
a s k ed t o  w : i te unless the �u r p o s e  for i t  i s  cl e a r  : o  
�hem a n d  g e n u ine � s e  i s  t o  oe �ade o f  the w r � t i ng . 
( Al l e n , 1 9 7 6 ) 
K r e n i ng emp h a s i zed t h e  be n e f i t s  of s t udent s '  
i.L :! e r s t a n d i ng the � u r po s e  fo r whateve r they w r i t e . She 
s t r e s s e d  the f act t ha t : 
S t u d e n t s  should alway s  oe t o l d  the �urpose o f  whatever 
t�ey are do i ng .  They s ho ul d  und e r s tand the i n t e n t  o f  
the l e sson . B y  k now ing wny t hey a r e  do i ng w h a t  they a r e  
do i ng what they a r e  do i ng s t udents w i l l  b e  ab l e  t o  
g e n e r a l i z e  a n d  t o  a�ply the s k ill s be i n g  lea r ned to 
s i t u a t i o n s  whe r e  those s k i l � s a r e  need e d . They � i l l  
concept ual i z e  r a ther t h a n  me� o r i ze . ( K r ening , 1 9 8 2 )  
I n  an a r t i c l e  ent i t l ed ,  � se� e n  Reas o ns Why C h i l d r e n 
Sho u l d  W r i t e  Stor i es , "  Tompk i n s  p r e s e nted seven p u r po s e s  
f o r  w r i t i ng and ways s t u d e n t s  bene f i t  f r om the s e  
act i v i t i e s . 
Rea sons 
1 .  
2. 
3 .  
4 .  
5 .  
why ch i l d r en s ho u l d  w r i t e : 
To ente r t a i n  - Chi l d r e n w r i te s to r i e s  . . . to 
extend thems e l v e s  ag pe r s o n s  and = o  hold an 
audi ence r s p l e a s e d  attent i on . . , 
To f os t e r  ar t i s t i c  e x p r e s s i on - . . . one 
impo r t a � t  reas o n  t o  wr i t e  in r e al l i f e is  t o  
ae s t het ical l y  o r d e r  t h e  components o f  e x i s t e nce 
. . .  t he orde r i ng of ex?e r i ences , t o  c r e a t e  
s t o r i e s , poems , a n d  o t h e r  forms of imag i na t ive 
exp r e s s i o n i s  a k i nd o f  a r t i s t i c 
e x p r e s s io n • • • , 
To expl o r e  the f u n c t i o n s  and val ues o f  w r i t i ng -
t h r o ugh w r i t i ng ch i l d r e n  expl o r e  the funct i ons 
and val ue of w r i t i ng i n  o r der to bec ome mo r e  
fl e x i b l e  w r i t e r s  . • .  , 
To s t im u l at e  imag i n a t i o n  - Ch i l d r e n  t e l l  and 
w r i t e  sto r i e s  because s to r i e s  r e pr e s e n t  
mean i n g  and r e f l ec t  imag inat i o n ,  a n d  m e a n i ng and 
imag i n a t i on a r e  the l i feblood of t h e  
m i nd • • . , 
To cl a r i f y thi nk i n g  - • • .  I n  the p r o ce s s  of 
at temp t i ng to get t he i r  ideab o u t  o n  pape r so 
they can be s ha r ed w i t h  o t he r s , ch i l d r e n cl a r i fy 
the i r  t h i nk i n g .  
r i � 
f • t 
I 
l 
5 .  �o s ea r ch f o r  iden t i ty - . cn i l d r e � ' s  
� e r s o na l  d i scove rv and s e a rch fo r ident i f v is 
an o t h e r  r e ason why they shoul d w r i t e 
s t o r i e s  • . .  , 
' •  To l ea r n  to read and w r i t e - H a v i ng ch i l d r e n  
� r i te s t o r � e s  is a means o f  t e a c hino them to 
w r i t e and :.o read . . . ( Tompk i ns , l982 ) 
Byrne e mpha s i z e d  the va r i o u s  • pedagog i ca l  ?U r po s e s n  
o f  w r i t i ng and d i s c u s sed the i mpo r t a nce o f  w r 1 t i ng a s  
ev idence that s t u de n t s  a r e  mak i ng p r o g r e s s .  � e  sta ted 
that : 
W r i t ing s e rves a va r i e t y  of pedago g i cal purpo s e s : 
1 1 )  p r act i ce o f  some form o f  w r i t i ng enab l e s  �s t o  
prov i de f o r d i f f e r ent l ea r n i ng s ty l e s  and needs • . .  
( 2 ) w r itt e n  wo r k  s e r ·  � s  t o  pro v i d e  the l e a r ne r s  w i th 
some tanq i h l e  evidence t h a t  they a r e  m a k i ng prog r e s s  in 
lang u age , { 3 )  expo s u r e  to l angu a g e  t h r o ugh mo re t han one 
med i um is l i k e l y  to be mo r e  e f f e c t ive than r el y i ng on a 
s i ng l e  med i um al one . ( By r n e ,  1979 )  
A mea n i ng f u l  pu rpo se that i s  made expl i c i t  t o  
s t uden t s  is a c r u c � al pa r t  o f  any w r i t i n g  prog r am .  Th i s  
pu rpo s e  m u s t  be s tated clea r l y  befo r e  s L udents beg i n  t o  
exp r e s s  feel i ng s ,  to infer� , to sha r e  k n ow l edge o f  a 
s u b j e c t  or t o  s t r engthen an a r ea o f  weak ne s s ; howeve r ,  
s t ude n t s  sho u l d  be v e ry awa r e  of t h i s at t he outse t . 
W r i t i ng for v a r i o u s  pu r po s e s  helps t o  s t r engthen s t udents ' 
w r i t i ng s k i l l s .  I t  give s  them oppo r t un1 t i e s  to make use o f  
va r i o u s  l an g u ag e  pat t e r n s , u s e  the i r i ma g i n a t i ons , and 
commu n i cate a. pe r sonc l  int e r e s t . T h e s e  facto r s  pr omo te 
secu r i ty and enth u s i asm in w r i t ing a ct i v i t i e s  whi c h  
es tabl i shes good w r i t ing s k i l l s .  E f f o c t ive w r i t ing i s  
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enco u r aged to w r i te w i t h  c l a r i ty and �re c i s i on when t h e  
r e a s o n s  f o r  a w r i t i n g  e xe r ci s e  a r e  co��un i c a ted t o  them . 
Hav ing ac compl i s hed t h i s  goal i s  l i kely to l ead s t ud e n t s to 
we l l - o r g an i z ed ,  int e r e s t i ng w r i t i ng . The d e s i r e  f o r  
cont i nu o u s  expe r i ences i n  w r i t i ng tncr ease s whe n a s s i gned 
t a s k s  g r ow o u t  of a mean i n g f u l  purpo s e .  
Audi en c e  
Students c f  beg i n n i ng w r i t i ng may c o mpo se f o r  th e i r  
pe r s o nal sat i s f act i o n  whe r e  t h ey a r e  the i r  own audi e n ce s .  
F r om t h i s  po i n t  they may p r o g r e s s  t o  hav i ng the i r  t e acher 
as t h e  audi ence . �ev e r t h e l e s s ,  hav i ng a speci f i c  a u d i ence 
for add r e s s i n g  a s�ec i f i c  t o p i c  i s  a v i tal par t  of t h e  
comp o s i ng proce s s . Kno l l  pre s e n ted the impo r tance o f  
deve l o p i ng a " deep o r  con s i s t en t  sense o f  a ud i ence . 
Whe t h e r  st ude n t s  choose t hems e l ves , the te ache r , o r  the 
publ i c  a s  the i r  aud i ence , there i s  a need f o r  t hPm to 
recog n i z e  the s i gni f i cance o f  addr e s s i ng v a ry i n g  aud i e nces . 
A s e n s e  o f  aud i ence i s  h e l p f u l  i n  mak i ng w o r d  cho i ce s , 
s e l ec t i ng vocab u l a r y  anc di r ec t ing t h i nk i n g . K no l l  s tated 
f u r t h e r  that " c ommun i c a t . :1 nece s s i tates g e t t l. L �  beyond th• 
pe r s o n  • • • •  " He s t ated tha t : 
A s ense o f  a ud i e nce i s  c r u c i al i f  w r i t e r s  a r e  t o  
s e l ect and o r ga n i z e  i n f o rmat i o n  so t h a t  they commun i c � t e  
w i t h  r eade r s .  ( K nol l , 1 9 7 8 )  
l . 
The Cal i f o r n i a  State Depa r tment o f  Educa t i o n  
repo r t ed the ne�e s s i ty o f  le a r n i n g  to w r i t e  fo r v a r i o u s  
a�d i ences , bet h  know n  a n d  unY nown aud i e nce s . I t  is the i r  
bel i e f  that the chi l d  i s  his o r  her own f i r s t  audi ence . :t 
was s tated that : 
• . •  These know n  audi ences r equ i r e  t h a t  w r i te r s  com­
� u n i ca t e  the i r  f ee l i ngs ar d i de a s  in fo r m s  mo r e  
cont r o l l ed than those they u s e  when w r i t i ng only f o r  
themse l ve s .  As t hey w r i te they m u s t  constantly env i 3 i o n  
the i r  a u d i ence . • . • U l t im a t e l y , students sho uld l e a r n  
t o  w r i t e  fo r b r o ad e r  audi ence s .  A s  they d o  so , they 
wi l l  need to adj u s t  the na t u r e  of t he i r  d i ction and 
rheto r i c  w i t h  t h i s  l a rger a u d i ence in m i nd . ( Cal i f o r n i a  
State Depar tmen t  o f  Educat ion , 1 9 8 2 )  
Cow a n  di s c u s s ed the benef i t s o f  hav i ng yo u r.  
au. J i ence i n  m i nd a s  you beg i n  t o  w r i te . She empha s i zed 
that : 
I f  you invent o r  know yo u r  aud i ence i n  advance , 
howeve r ,  yo u can plan the whol e e s s ay a r o und t h i s  pe r s on 
or g r o u p  of peo pl e .  You g a i n  eno rmo u s l y  by hav ing y o u r  
audience in m i n d  f r om the v e r y  s t a r t .  • . . I t  i s  
c r uc i a l  to not e who you r spec i f i c  a u d i ence is a t  the 
outset . . •  because your app r oach to the s u b j ect w i l l  
be dete rmined by who the a ud i e nce i s .  ( Cowan , 1 9 8 3 )  
K r o l l  repo r t ed the effe c t 5 of d i f f e r e nt d i a l e c t s  
and cul t u r e s i n  w r i t i ng f o r  va r i o u s  a u d i e nces . He 
empha s i z e d  that l e a r nin g to w r i t e  i s  • much mo r e  com?l i c a ted 
when cul t u r a l  and d i a l ect d i f f e r ences a r e  involved . •  H e  
cont i n ued by r e po r t i ng that : 
The r e  a r e  s pe c i al g ro ups o f  c h i l d r e n w ho w r i te f o e  
peo p l e  who d e  n o t  sha r e  the i r f r am e  o f  r e f e rence . They 
are the c h i l d re n  who ent e r  s c ho ol s  of a ma j o r i ty c u l t u r e 
' t • 
j 
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� � th p e r s c nal expe r i ence t h a t  i s  r o o t ed i n  a n o �h e r  
�ul t u r e . How can t h ey lea r n  t o  w r i te f o r  s omeone w n� 
canno t s ha r e  the i r  f r am e  o f  r e f e rence? \ K r o l l , 1 9 8 3 )  
Cons ide r i n g  � r o l l ' s  s ta t em e n t s  and que s t i o n ,  i t  
becomes a r eal i ty tha t  enc o u r a g i ng the limi t e d- Engl i s h  
p r o f i c i en t  s t uden t s  to e xp r e s s  t he i r  opinions a n d  ide a s  i n  
w r i t i ng c a n  b e  a very d i f f i c u l t  a s s ignment: h oweve r , i t  can 
ce a g r e a t  cha l l enge and the end r e sults can be pl eas u r -
aol e .  I t  �ay prove t o  be bene f i c i al t o  enco u r age t he s e  
s t u de n t s  t o  beg i n  by w r i ti n g  f o r  themselves a s  the i r  f i r s t  
audi ence . They can l a t e r  move t o  w i de r audi ences a s  they 
bec ome mo r e  p r o f i cient i n  w r i t i ng .  
B u l l oc k  commen t e d  on the teache r as t h e  s t udent s '  
f i r st a u d i ence , and a u d i ence a s  a mea s u r e  o f  a s s e s s ing the 
s t udent s '  qual i ty of c ommuni c a t i o n .  Be emphas i z ed t h a t : 
The w r i te r s ' s ense o f  a u di ence i s  one of t h e  way s in 
which the qual i ty o f  co��uni c a t i o n  can be a s s e s s e d . I t  
h a s  l ong been real i z e d ,  and r e se a r ch h a s  c onf i rm e d  the 
fact that by far t h e  l a r ge s t  amo unt of wr i t i ng done i � 
s c h o o l  i s  expl ici t l y  di r e c t e d  at the teache r .  The 
r em a i n�ng smal l  p r o po r t i on is di v i ded between w r i t i ng 
f o r  s e l f and w r i � ing f o r  o t h e r  pupi l s .  Cl e a r l y , the 
t eache r  has the r e s pons i b i l i ty o f  provi ding cont i nu i ty 
in h i s  capaci ty o f  p r i nc i pl e  r e c e i ve r  o f  w h a t  t h e  ch i l d  
w r i t e s .  ( B ul l ock , 1 9 7 5 )  
The Cal i f o r n i a  S t a t e  Depa r tment o f  Edu c a t ion 
repo r te d  the impo r tance of w r i t i ng fo r ones e l f in 
p r e pa r a t i on f o r  w r i t i ng for l a r g e r  audi ence s . The r e po r t  
cont inu e d  by s t a t ing t ha t : 
I 
�· 
;; r i te r s  add r e s s  n ume rou s aua1 e n ce s ,  :J u t  t hey a r e  
�he i r  o w n  f i r s t  aud i ence . Nr i t i ng f o r  o nesel f can c a k e  
va r i o u s  f o rms , s uch a s  J O u r n a l s ,  di a r i e s , i ea r ning l o g s  
and poem s .  S u c h  egocent r i c  w r i t i ng may not be ful l y  
Jnde r s t andub l e  t o  oth e r s .  Howeve r ,  s uc h  w r i t i ng i s  m o s t  
impo r t a n t  i n  hel p i n g w r i �e r s  d i s cove r w h a t  they bel i e v e , 
know , w i sh t o  s ay befo r e  they w r i �e f o r  l a r g e r  
audiences . ( Cal i f o r n i a  State Depa r tm e n t  o f  Educat i o n , 
1 9 8 0 )  
The r e  may b e  d i s ag r eement a s  t o  s t uden ts ' f i r s t  
audience , howev e r ,  i t s impo r tance i n  f o c u s i ng t h i nk i ng and 
stat i ng po i n t s  c l ea r ly and f l u en t l y  i s  ev i dent . D� r i ng an 
as s i gned w r i t i ng act i v i ty ,  s t ude n t s  may w r i t e fo r se l f ,  
teache r ,  c l as sma t e s , t h e  school , o r  o t h e r  aud i ences . The 
audi ence o f  f o c u s  must be expl i c i t l y  s t ated as the act i v i ty 
beg i ns . H av i ng k nowl edge o f  the a u d i en c e  t o  be add r es s e d  
w i l l  as s i s t  s t u d e n t s  i n  selec t i n g  app r o p r i ate vocab u l a r y , 
empha s i z i n g  spec i f i c  i nf o r mat ion and u s i ng a�cept able 
l ang uage p at t e r n s . Kno l l  sugge s t e d  two s t r at e y i e s  fo r 
hel p i ng s t uden t s  deve l o p  a sense o f  a u d i e nce : 
One common s t r a t e gy fo r enha n c i ng s e n s e  o f  audi ence i s  
to mak e ch i l d r e n  mv r e  cons c i o u s  o f  t h e  need t o  iden t i fy 
an aud i e nce when w r i t i ng . . • • Anothe r way to hel� 
chi l d r e n  deve l o p  a s ense o f  a u d i ence i s  to t each w r i t i ng 
w i th i n  a n  i n t e r ac t l�e class r o0m i n  w h i ch s t uden t s  w r i te 
fo r e a c h  o th e r  and r espond to each o t he r ' s  compo s i -
t i ons . A sense o f  audi e n c e  i s  c r u c i A l  i f  w r i t e r s  
a r e  t o  s e l e c t  and o r gani z e  i n f o r ma t i o n  s o  that they 
commun i ca t e  w i t h  r eade r s . ( Kr.o l l ,  l 9 7 8 ) 
S t u d e n t s  r.eed t o  be chal l e n ged t o  c ommunicate w i th 
va r y i ng a u d i e n ce s . Th i s  i s  l i k e l y  to p r omote f l e x i b l e  
think i ng , wel l  o rg an i z ed compo s i t i on s , a n d  compe tence i n  
w r i t in g .  W r i t i ng f o r  d i f f e r ent a udi ences p r o v ides the 
. 
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�otiva t i o�al oppo r t u n i t i e s  that w i l l  encou r a g e  g r e a t e r  
compl e x i ty i n  s t u den t s ' w r i t i ng . 
A Summary of Res ea r ch on writ ina 
L u n s t ee n ,  at the Na t i onal C o nf e r ence o n  Rese a r ch in 
Engl i s h ,  r epo r ted some i n t e r e s t i ng find ings i n  r e g a r d  t o  
w r i t i ng . She repo r ted twelve po i n t s  of know l e d g e  f r om 
r esea r ch and observ a t i o n : 
1 .  O r al l anguage b a s e . W r i t t e n compo s i t i on ne e � �  t o  be 
t i ed to o ral l ang uage . G r adual growth f r om 
d i c t a t i on to s h a r ed w r i t i ng to i ndependent w r i t i ng 
seems to be a n a t u r al sequence for a g r e a t  �a j o r i ty 
of r e ady young l ea r ne r s . 
2 .  Env i r onment . A v a r i ed env i r onment tha t st i m u l a t e s  
�any k i nds o f  c r e a t ive r e s ponses add s d e p t h  and 
i n c r eases po t e n t i a l  f o r  s e l ection of c o nten t . We 
need to spend mo t �  t ime on what happe n s  be f o r e  a 
ch i l d  w r i tes . 
3 .  Inn e r  �ot ivat i o n . Mo t iv a t ion t o  commun i ca t e  comes 
f r om w i t h i n .  T e a ch e r s  can ' t  •mo t i va t e "  ch i l d r e n  to 
w r i t e :  they can only s t imulate t hem • • • . 
4 .  �he =ont r ib u t i o n  o f  ch i l d r e n ' s  l i t e r a t u r e .  
C h i l d r en ' s  � i t e r a tu r e  can contr ibute g r ea t l y  t o  t h e  
w r i t t en and o r a l  compo s i ng o f  chi l dr e n . Awa r ene s s  
i n  chi l d r en o f  w h a t  a s t o r y  i s  g r ows f r om e a r l y  
expo s u r e  t o  s t o r i e s  hea r d  and r ead . 
5 .  Audi ence . Va r i o u s  aud i e n �es hel p  to shape the s t y l e  
and content o f  w r i t i ng . S t o r i e s  w r i t t e n  fo r y o u ng e r  
f r i ends o r  c l a s s e s  have c h a racte r s  q u i te d i f f e r en t  
f r om tho s e  w r i t t en fo r o l d e r  st udent s o r  a d u l t s . 
6 .  ?os i t ive r e s po ns e . Enj oyment o :  sto r i e s  and 
r epo r t s ,  app r e c i at i on fo r a bit of o r i g inal ph r a s i ng 
o r  a unique c h a r a c t e r  o r  end , i s  response t o  
enco u r age . 
7 .  D r a r � � . One o f  the t r u i sm s  of compo s i ng i s  that 
ideas fo rging a head of o ne ' s  pen c i l  o r  t y pew r i t e r  
cau s e  mar.y s u r f a c e  e r r o r s .  
8 .  O r al d i s p l ay . Not ev e r y  p i ece o f  w r i t ing need s to 
be cor r ected o r  copied . Much of a c h i l d ' s  w r i t i ng 
i s  be s t  re ad a l o ud . • •  and f i l ed i n  a p r i va t e  
f o l d e r  • 
l 
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9 .  Deve l o pmental i r r egul a r i ty .  Deve l o p�en t 1 n  w e l t i n g  
:)CCu r s  in i r r eg u l a r  s pu r ts . '!'e a c h i n'j :1 eeds to o e  
�ased on dev e l o pmental k now l e d g e  o f  c h i l d r e n ' s  
·�ornpos ing . 
l O . Obs e r v a t i o n .  Deve l o p i ng pow e r s  o f  J b s e rv ation is 
e s s e n t i al to the w r i t i ng p r o c e s s . Ne l coming o r a l 
comm e n t s  upon o b s e rvat ion s t re n g t hens ab il i t i e s 
needed i n  compo s i ng . 
1 1 . Vo i ce . A s  c h i l d r en mature i n  s u ppo r t ive env i r on­
nen t s ,  they deve lop an ind i v i d u a l  •vo i ce . • They 
mus t  be hel ped to unde r s t an d  w ho t hey a r e  . . . and 
what v a l u e s  they stand f o r  in o rd e r  to develop the � r  
own s ty l e  and p r o j ect the i r  c r ea t i v i ty into the i r  
prod u ct s .  
1 2 .  C r e a t i ve p r o b l em - so l v i ng i s  a n  impo r t ant pa r t  o f  
compo s i ng , can s t r e ngthen e s s e nt i al processes o f  
sel e c t i o n .  I t  can apply w h a t  they k now about 
prod u c t i ve probl em-solv ins t o  compo s i ng in w r i t i n g . 
( L u n s t een , 1 9 7 6 ) 
As a r e s u l t  o f  h i s  r e s e a r c h  a n d  o b s e rvat i on , 
Glatthorn d i s c u s s ed these c0ncl u s i o n s  r eg a r d ing the 
teach ing o f  w r i t i n � : 
l .  The s t udy � f  f o rmal g r amma r  i s  not rel ated to 
impr ovemet . .: in w r i t ing , and m ay i n  fact take t ime 
away f r om the t eachi ng of w r i t i ng .  
2 .  Sen t e n c e  comb i n i n g  p r act i c e  w i l l  he l p  s t udent s  w r i t e 
sen t e nc e s  that a r e  mo r e  sy n t ac t i cal ly �atu r e .  
3 .  F r eq u e ncy o f  w r i t i ng i n  and o f  i t s e l f  i s  not asso c i ­
a t ed w i t h  i m p r ovement i n  w r i t i ng . ( Gl a t t ho r n ,  1 9 8 1 )  
G l a t t ho r n  cont i nued by repo r t i n g  f ind i ngs regard i n g  
the compo s i n g p r oc e s s  a nd i t s  impl i ca t i on s  f o r  the teach i ng 
of w r i t i ng b a s ed on h i s  resea rch . B e  r epo r t ed that : 
F i r s t , t h e  t e a che r should mdk e t h e  s t udents awa r e  of t h e  
compo s i n g  p r o c e s s  t hey c u r rent l y  u s e  and t h e  extent t o  
which t h o s e  p r oc e s s e s  m i ght be c o u n t e r p r od u ct ive • • •  
Second , t h e  t e a ch e r  sho u l d  h � ! ?  s t ud e n t s  deal w i t h  t h e  
compl e x i t i es o f  the compo � 1 ng p ro c e s s  by • f r act ioning • 
and • r o u t i ni z i ng • . . • • Th i r d ,  t h e  teacher sho uld s l ow 
down t h e  � n t i r e compo s i n g  proc e s s . T h e  f i nal r ecom­
menda t i o n  g r ow s  o u t  o f  the p r e c e d i n g t h r ee sugges t i o n s : 
r 
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Teache r s  sho u l d  emphas i z e  t h e  e x p l o r i nq , plann i nq , 
rev i s i n g  and sha r i ng p r o c e s s e s  so that stude n t s  dev e l o �  
t h e  r equ i s i t e s k i l l s  and ga i n  the bene f i t  o f  t h e s e  
c r i t i ca l  s t ates . ( Gl a t t ho r n , 1 9 8 1 )  
Bayne s sugge sted t h a t  t ea c h e r s  gi ve grea t e r  
emp ha s i s  t o  t h e  guiding a n d  c a r eful deve l opment o f  a 
l i m i ted numbe r o f  pape r s  r at h e r  t ha n  t he • hu r r i e d  
p r od u ct i o n  o f  a g r e a t e r  numb e r  o f  pape r s . •  In • u s i ng 
Res e a r ch i n  P r epa r ing to T each W r i t i ng , • he con c l uded that : 
1 .  A r e l a t ionship ex i s t s  between inc r e ased r e a d i ng and 
imp r oved w r i t i ng . 
2 .  P r e-w r i t i ng acti v i t i e s  h e l p  s t udents l ea r n  t o  w r i t e r  
bet t e r . 
3 .  Pee r feedbac k and p e e r  ed i t i ng can effect impr ove­
ment in w r i t ing . ( Hayne s ,  1 9 7 8 ) 
Go l ub , i n  a study t ha t  i nc l uded di scus s i o n s  o f  
cu r r ent r e s e a r ch i n  lang u a g e  devel opment and ins t r uc t i o n ,  
qu e s t i o n s  r eg a rding whe t h e r  chi l d r e n a r e  l ea r n i n g  t h e  
l an g u age t h ey a r e  being t au g h t , a n d  cu r r ent p r ac t i ce s  i n  
w r i t t en l ang uage i ns t ruct i o n  i n  t h e  e l emen � ary s chool found 
that : 
Rea l i s t i c  appr oaches a r e  needed i n  teaching l anguage 
usage , d i a l ects and r e g i st e r s .  These appr oache s s ho u l d  
include a non r epe t i t i v e  ins t r uc t ion system a c c o un t i ng 
f o r  d i f f e r ent l ingu i s t i c  ab i l i t i e s , di agno s t i c eva l u­
a t i o n  o f  c h i l d r en ' s  w r i tt e n  l an guage abil i ty ,  o b j e c t ives 
b a s ed o n  l anguage p r ef e r ences and con t r ol r a t h e r  than 
c o r r ec t ne s s ,  and l ea r n i ng e nv i ronment and a c t i v i t i e s  
based o n  i ndividual i z e d  and ca r e f ul ly moni t o r ed i n s t r uc­
t i onal t h eo r i e s . ( Go l u b ,  1 9 7 3 ) 
Ka f k a  found as a r e s u l t  o f  h i s  research t h at 
i n t e rmed i a t e  g r ade ch i l d r en i n  ar. i ntegr ated s ub u r ban 
s ch o o l  d i s t r i ct pr oduced b e s t  qual i ty w r i t ten na r r a t ive 
l . 
c ompo s i t i ons when s u o j ec ted � o  a v i s u a l , a ud i t o r y o r  
tact i l e  s t i m u l i .  H i s  r esults r evea l e d  t h a t  v i sual st i m u l i 
p r od uced the mo s t  s u pe r i o r  w r itten s am pl e s . 
P r ac t i ces w h i ch seem to pay o f f  i n  t h e  t e a ch i ng of 
w r it ten language 1n the elementary s cn o o l  classroom a r e  
those pract i c e s  w h i ch i nvolve the s t u d e n t  immediately 
w i th a st i mu l us for thought , some t ime to think qui e tly 
o r  out l o u d  to ano ther st udent abo u t  the s t imulus , 
followed by t im e  to w r i t e ,  fol lowed by t i me to read and 
to eval uat� a l o u d  to pee r s  what h a s  been w r i tten.  
( Go lub , 1 9 7 3 ) 
W i enke i n  a s t udy o f  st r a t eg i e s  f o r  i � p r ov ing 
e l ement ary s t u d e n t s ' w r i t ing s k i l l s  c o n c l uded that : 
Students ' c ompo s i ng s k i l l s  a r e  a f f e c t ed by the type of 
ins t r uct i o n a l  p r o q r ar. to whici1  they a r e  expo s ed . The 
balanced w r i t i ng p r og r aro has s i gn i f i ca n t  and favo r able 
ef fects on s t uden t s ' s k i l l s .  A b a l anced appr oach 
incl uding d i ct a t i 0 n  f r ee w r i t i ng ,  p r oo f r e ad i ng , et c . , 
seems to b e  impo r tant . The s u c ce s s  o f  the p r o g r am s eems 
to be co l l ec t i v e  r e s u l t s  of these f a c t o r s : increased 
t ime on t a s k w h i c h  is the r e s u l t  o f  the d a i l y  w r i t i ng 
pe r i od , pee r  eval u a t i o n ,  proo f r e ad i ng ,  r ev i s i on , and 
w r i t i ng ,  pee r  app r e c i at i o n  and mode l i ng . ( W ienk e , 1 9 7 9 ) 
Ot t i ng e r  s t u d i ed the e f f ects o f  d i f f e r ent model s  of 
lang uage a r t s  i ns t r u c t i on on the w r i t i n g o f  second and 
th i rd g r ader s .  The p u r po s e  of the s t udy w a s  to i dent i fy 
and de s c r ibe v a r i o u s  mode ls of l ang u a g e  i n s t r u c t i o n .  She 
concl uded that : 
Two v a r i ab l es w e r e  ident i f i ed that s e em t o  have po s i ti v e  
effects o n  s t u d e n t  w r i t i ng . Pos i t i ve co r r el at ions 
e x 1 s t ed between the qual i ty cf w r i t i ng and numb e r  o f  
wo r d s  comp o s e J  da i l y  by studen t s  a n d  amo u n t  o f  d i r ec t  
teach ing t o  s t u d e n t  co��un i ca t i o n . I n  t h e  c l as s e s  o f  
good w r i t e r s :  s tu de n t s  we r e  insp i r ed t o  compo s e  almo s t  
daily and t e ache r s  u s e d  app r o x i m at e l y  f o � ty pe r c�nt of 
thei r lan g u a g e  a r t s  ins t r uct i o n  t im e  fo r teache r - s t udent 
r 
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conf e r ences . Four o f  f i ve good w r i t i ns c l a s s e s  we r e  
r a t ed a s  be ing studen t - c e nt e r ed , i n teg rated . ( Ott i n g e r ,  
i 9 8 2 )  
I n  Boehe r ' s  st udy o f  t h e  e f fects o f  o r al p l ann i ng 
o n  f i f � h  g r ade compo s ing , she fo und that : 
. • •  ve r bal i z a t i on o f  o ne ' s  own ideas i s  mo r e  cond u c ive 
to m a tu r e  w r i t ing :han i s  l i s t ening to othe r s  idea s • . • 
I n  an atmos phe r e  o f  sec u r i ty and mutual t r u s t , t h e r e  
i s  no problem o f  one c h i l d ' s  c o p i ng anothe r ' s  i d e a s  • .  
Teache r s  whc w i l l  b e  i n  a better po s i t i o n  t o  he l p  
ch i l d r en w i t h  w r i t ing s t r at eg i e s as needed . ( Boehe r ,  
.:. 9 7 7 ) 
S r ow n  in a study o f  t h e  p rocess o f  c h i l d r e n ' s  
w r i t in g  obse rved ch i l d r e n  a g e s  n i ne , ten , and e l even a s  
they w r o t e . They sr. udy s o ug h t  t o  des c r i be how c h i l d r e n  
a pp r oa c h  t h e  task o f  w r i t i ng ,  • th e  manner and e x t e nt o f  
t he i r  i n t e r ac t i o n , and t h e  r e s u l t s  o f  th i s  i nt e r a c t i o n  upon 
t h e i r  w r i t i ng . • He c o n c l uded tha t : 
Mode r a t e  talk abo ut c o n t e n t , type of sto ry , t h r o u g h o u t  
t h e  w r i t ing act iv ity , s e em s  mo t iv a t i onal . The ch i l d r en 
s e em to r equ i r e a f o c u s  f o r  t h e i r  tal k abo u t  i de a s , 
c o n t e n t , end i ng s  and f o r  t he i r  ques t i ons-- a s  t he i r  s t o r y  
i s  b e i ng wr i t ten.  T h e  t ea c he r sho u l d  be the m a i n  f o c u s  
al t h o u g h  i t  shoul d be no ted that t h e  chi l d r e n al s o  
d i s c u s s  t h e s e  mat te r s  w i t h  e a c h  othe r . ( B r ow n , 1 9 7 7 )  
S t a l l a r d  s t ud i ed t he w r i t ing behav i o r  o f  good 
s t udent w r i te r s  and conc l ud e d  that • w r i te r s  feel the need 
to t a k e  note of what is e v o lv i ng on the pag e , t o  expe r i ence 
it f o r  himsel f . • The p u r po se of the s t udy w a s  t o : 
• anal y z e  cer t a i n a s p e c t s o f  behav i o r  o f  a g r o u p  o f  
o o o d  s t udent w r i t e r s  • • •  t o  k now i f  behav i o r  o f  t h i s  g r o � p  o f  students wh i l e  w r i t i ng wou l d  i n c l ude ev i d ence 
of c o n s iderat ion for such t h i ng s  as s t r u c t u r e ,  
o r g a n i z a t i o n ,  styl e ,  a n d  d i c t i on o r  i f  the ev ide n c e  
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would � u g g e s t  that the w r 1 t 1ng t hey d i d  was l a r gely 
i ndependent o f  cons c i ou s  cons i d e r a t i o� of s u ch e l emen � s . 
( St al l a r d , 1 9 7 4 )  
DeV r i e s condu c t ed a s tudy w i t h  f i f th g � ade r s .  One 
o f  the g r ou p s  w r o t e  a theme a week w h i l e  the second g r o u �  
d i d  no w r i t i ng . The s econd g r oup s pe n t  mo r e  t ime r e ad i ng 
in and o u t  o f  c l as s .  DeV r i es r e po r ted t he s e  find i ng s : 
Beth g r o u p s  g a i r.ed i n  w r i ti ng , w i th �he r eadi ng g r o up 
cl e a r l y  o u t p er fo r m i ng t he w r i t i n g  gr ou p on the ?O s t t e s t  
e s s ay i n  a l l  categ o r i e s  ( content , mechan i c s , o r gar.i­
z a t i o a ,  g r i\mma r ,  wo r d i ng and p h r a s i ng ) . ( DeVr i e s , 1 9 70 ) 
G r ave s  a s  a r e s u l t  � f  h i s  o b s e r v a t i o n  and resea r c h  
d i s c u s sed t h e  impo r t ance o f  w r i t i ng . R e  s t ated that 
" w r i t i ng is mo s t  impo r t ant • . .  as a cont r ibu t i o n  to t h e  
devel opment o f  a pe r s o n ,  n o  mat t e r  what t h e  pe r so n ' s  
bac k g r )und and t a l e n t s . "  
I n  Balance the Basi c s ; Let Them Wr i t e , he w r o t e  t h e se 
con c l u s i ons based on h i s  s t udies ; 
1 .  W r i t i ng deve l ops c o u r age . W r i t e r s  l eave the she l t e r  
o f  a n o nym i ty and o f f e r  t o  pu bl i c  s c r u t i ny the i r  
inte r i o r  l anguage , feel i n <j s , and thoughts • . . •  
2 .  • W r i t ing , mo r e  than any o t he r s ub j ec t , can be 
the means to pe r so nal b r e a k t h r o u gh in l e a r ning . • 
3 .  • . •  W r i t i ng can cont r i b u t e  to r eading f r om the 
f L r s t  nay the ch i l d  ent e r s  s chool • . . •  
4 .  W r i t i ng a l s v  con c r i b u t e s  t o  r e ad i ng beca u s e  w r i t i ng 
i s  t he mak i n g  of : ead i n g . . . • 
5 .  • • •  W r i t ing cont r i b u t e s  s t r ongly to r ea d i ng c om­
p r eh e n s ion . Students who do not w r i t e  beyond t h e  
p r im a r y yea r s  lose a n  impo r t ant tool f o r  r ead i ng 
mo r e  d i f f i c u l t mat e r ial . • • • The abi l i ty t o  
r ev i s e  w r i t i n g  f o r  o r e at e r  powe r and economy i s  o n e  
of t h e  h i gh e r  forms o f  r e ad i ng . ( G r aves , 1 9 7 8 )  
·� - .. -
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I n  a d i s c u s s i o n  o f  • sow W r i t i P-g i s  Taught , • G r a ves 
s t a t ed that �he proces s - c o n f e r ence appr oach is a • p r �ve n ,  
wo r k ab l e  way t o  r eve r s e  t h e  decl i ne o f  w r i t i n g i n  o u r  
s chool s . •  U ' n g t h i s  a pp r o a ch , teach e r s  he l p  st cdents by 
i nv o l v i ng :t 1 in ind i v i d u al confer ences du r i ng t h e  w r i t i ng 
p r o c �s s . Th e r eason fo r w r i t i ng the compo s i t i o n  i s  
emphas i z ed . G r aves co ncl uded that : 
By putt i ng ideas o n  pap e r the st udent f i r s t  d i s cove r s  
what h e  o r  s h e  knows a n d  then i s  g u i ded t h r ou g h  repea ted 
d r a f t s  that ampl i fy and cl a r ify unt il the top i c  is ful ly 
expr es sed . A s i ng l e  compl eted pape r may r equ i r e  s i x  o r  
mo r e  conf e r ences o f  f r o m  one to f i v e  minu t e s . • . • The 
tea che r s  who use t h e  p rocess -confe r ence • • . l ead the 
w r i te r s  to d i sc ove r new comb i nat i o ns o f  pe r so n a l  
thought , to devel -p t h e  s e n s e  of k now ing a n d  a u t ho r i ty 
so val uabl e to any lea r ne r . ( G r aves , 1 9 7 8 ) 
In 1 9 8 3 , G r av�s o b s e rved 3 i xteen ch i l d r en in the i r  
c l a s s r ooms . H e  gathe r ed i n f o r� a t i o n  when the teacher as ked 
the c h i l d r e n  to wr i t e . The ?U r po s e  o f  the s t u dy was t o  
f i nd o u t  what w a s  in7o lved in t h e  g r owth o f  ch i l d r er. ' s  
cont r o l  o f  the w r i t i ng pr eces s . The e�e r g i n g p r i nci ples 
we r e :  
1 .  At f i r s t  chil d r en need to hea r  and see w h a t  they 
mea n .  
2 .  As c n i l d r er. g a i n  d i s tance on the p r o c e s s  o f  r e l at ing 
sounds and stmbol s • . • they become mo r e  d i s­
sat i s f i ed w i t h  the i r  text and l oo k  fo r new ways to 
inse r t  speech f ea t u r � s . ( G r ave s ,  1 9 8 3 )  
G r ave s s tated t h a t  • no t h i ng i n f l uences a c h i l d ' s  
a t t i t ude tow a r d  w r i t i n g  mo r e  than t h e  cho i c e  o f  t o pi c . • H e  
l . 
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�ave the f o l l ow i ng r e asons f o r  s t u d e n t s  c hoo s � nq t h e i r  own 
-:op i c s : 
l .  Dec i d i ng what to say i s  p r o bably t h e  harde s t  and 
�ost impo r t ant pa r t  of w r i t i ng . We cannot t a ke t h i s  
respo n s i b i l i ty away f r om t h e  w r i t e r . 
2 .  As c h i l d r e n  cons ide r ,  3 e l ec t , rec ons i de r  the i r  
topi c s , t hey expe r i ence t h e  r ev i s ion r r oces s .  
3 .  When w r i t e r s  what they know and c a r e  aoo ut , the i r  
w r i t i n g  i s  the i r  own . r G r av e s , 1 9 8 3 ) 
Rese a r ch on Wr i t i ng and the ESL S t udent 
Cl a i r ,  B l a i r ,  K r a she n , Nf l s o n ,  Re i d ,  and Z amel have 
s t u d i ed w r i t i ng and the Engl i s h  as a Second Language ( ES L )  
stud e n t . Cl a i r  conducted a st udy i nv o l v ing ESL s t udent s 
and con 3 ide r ed t h e  � r o b l em of how t o  p r ovi de w r i t i ng 
ins t r u ct i o n  t o  E S L  ch i l d r en in t h e  el ementary schoo l  unde r 
thE exis� i ng p u l l -o u t  prog r am mod e l .  The pr o j ect was 
des i gr.ed to o � f e r  •a sugge s t ed s t r uc t u r e  for a p r o g r am t ha t  
co � l d  b e  u s e j  b y  all also p r ov i de info rmat i o n  abo u t  
the devel c :ment o f  w r i t i ng s k i l l s  i n  s e cond langu a g e  
spe a k e r s  o f  Engl i s h . • S h e  stated i n  a b r i e f  r ev i ew of t h e  
thr ee · neo r i e s  o f  ESL ins t r u c t i o n  t h a t : 
Tl .e  be s t  way to appr oach w r i t i ng i n s t r uc t i o n  a t  the 
: �vel o f  d i s c o u r s e  is h i ghly d is p u t ed . The re has bee n  
�uch c o n t r ov e r sy i n  the pa s t  twenty yea r s  conc e r ning the 
e f f ect i ve n e s s  o f  t ea c h i ng w : i t i ng in the t r ad i t i onal 
g r amma r to sent ence to p a r ag r aph to essay appr o a ch , and 
many educat o r s  have c l a i med t h a t  s i nce "' r i t ing i s  a 
p r o ces s ,  i t  should oe taught i n  the process-o r i ented 
way , w i t h  l i t t l e  empha s i s  on t h e  f i n i shed p r o d u ct . 
( Cl a i r ,  1 9 8 2 )  
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3 l a i r , i n  a r epc r t  o f  the acqu i s i t i on theo ry p 
s t a t ed that : 
�o n-na t i ve s pe a k e r s  l ea r n  to w r i t e  J US t  as nat i ve 
speakers do , by l ea r n i ng to ad j u s t  th e i r  · �o n i t o r s . �  
Teache r s  too o f ten f o c u s  on f o rm r a t h e r  than o n  the 
s t udents int e r e s t s  and a b i l : t i es .  . . • Howeve r ,  when 
na t ive and non-na tive sp�ak e r s '  ind i v i dual i d e a s  a r e  
f o r ced t o  con f o rm t o  a p r esc r i bed fo rmat and fo rrr. ul a ,  
the w r i t i ng l o s e s  i t s  e f fect and i t s  v e r sat i l i ty .  
St udent s ' anx i ety abo u t  w r i t i ng i s  o ft en due to over­
act ive mo ni to r s .  ( Bl a i r ,  1 9 8 3 ) 
She cont i nued by s t at ing that the ESL s tudents may 
s impl i fy the i r  w r i t i ng or r eg r e s s . Th i s  takes p l a c e  in 
o r de r  to provide a comfo r t  zo ne fo r the s e  student s .  �he 
empha s i z ed , •we need to r e a l i z e  that : eg r e s s i o n  r e p r esents 
po tent i al f o r  g r owt h . • 
Kr ashen , i n  W r i t ing ; Resea r c h .  Theory and Appl i-
cat i o n ,  di s c u s s ed w r i t i n g  f r equency and i t s  e ff e c t  upon 
s t udent s .  He r epo r t ed t h e s e  f i nd ings : 
S i mply i nc r e a s i ng academ i c  w r i t i ng f r equency does not 
r e s u l t  in s i g n i f i cant i n c r eased p r o f i c i ency . Ve ry smal l 
e f f ec t s  fo r w r i t i ng f r eq uency and imp r oveme nt i n  wr i t i ng 
q u a l i ty we r e  f o und .  . • • ( K r as hen , 1 9 8 4 )  
I n  1 9 8 1 , K r ashen d i s c ussed the second l angu age 
a cqu i s i tion theo ry and - t a t ed that : 
• • • second l anguage a cqu i r e r s  have two d i s t i nc t  ways 
of deve l op i n g  ab i l i ty i n  second l an g u ages . Lang uage 
acq ui s i t ion is ; im i l a r  t o  the way ch i l d r en develop f i r s t  
l an guage competenc e .  Language acqu i s i t i on i s  a sub­
cons c i o u s  � r ocess i n  two sens e s : peopl e a r e  o f ten not 
awa r e  that t hey are acqu i r ing l anguage whi l e  t h ey a r e  
d o i ng s o .  Wr a t  they a r e  awa r e  o f  i s  u s i ng t h e  l anguage 
f o r  some commun i ca t i o n p u r po � e .  ( K r a s he n ,  1 9 8 1 ) 





t � � 
! 
I 




5 5  
K r ashen a l so d i scussed the e f f ec t i ve f i : t er , · �  
co�s t r uc �  devel oped to re f e r  to the e f fects o f per so na l i ty ,  
mot i v at i o n ,  and o ther e f fec t i ve v a r i ab l e s on �econd 
lang uage acqu i s i t i on ; " and c omp:ehens i b l e  inpu t , • a  
cons t r u c t  dev e l o ped to des c r i be unde r s t andab le and 
mear i ng f u l  l ang u a�e d i r ected at l anguage acqu i r e r s  a t  
opt imal cond i t i ons . •  Se ccncl uded that succes s fu l  se�ond 
l ang u age acqu i s i t i on i s  rel a ted to : 
1 .  An x i et y . Low anx iety rel ated to second l ang u age 
acqu i s i t i o n .  
2 .  Mot i va t i o n .  H i 9her mo t i v a t i on p r �d i c t s  mo r e  second 
l ang u a g e  acqu i s l t i o n .  
3 .  Sel f- c o n f idence . The acqu i r e :  - i th mo r e  s e l f-est eem 
and s e l f - conf i dence seems to �o bet t e r  Ln s econd 
l anguage acqu i s i t i on . C K r as hen , i 9 8 l )  
Nel s o n  s t ated that • w r i t i ng i ns t r uction i s  pr ocess 
base d  and pr o c e s s pe r petua t i ng , b u t  i nc l udes att ent ion to 
the p r od u c t s  a t  app : o p r iate states . "  I n  a study o f  how 
w r i t e r s  teac� w r i ting she f o und that w : i t i ng i s  ce n t r al and 
s t r u c t u r e  is t a u ght inc idental l y .  The s e  teacher s empha-
s i z ed s t r eng t h s  be f o r e  add r es s i ng weaKnesses , and in these 
clas ses • s t udents r ap i dly g r ow i n  � on f i dence , and r e f e r  to 
them3el ves a s  w r i t e r s . •  I n  her d i s c u s s i o� o f  what was 
l e a : ned abo u t  how ESL students w r i t e , s he sta ted t h a t : 
• • •  Sha r i ng and r espo nd ing h e lped students d i s cuss 
s u b j ect s t h ey wanted to w r i t e  abou t .  . . • D i s c u s s ing 
t he i r own favo r i te top i c s  and f ind i ng them pleas ing t o  
o t h e r s  l e ad to br eakth r o u ghs i n  at t i t ude a n d  commi tment 
t c  t he i r  w o r k .  • • • C o ns t r u c t i ve c r i t i c i sm h e lped 
�------- -- ·-- · · · ·-- ---- ··-
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s t udents eva l uate the i r  wo r K  b y  i nc r e a s i n g l y  soph i s t i ­
cated standa r d s they p i cked and r e f i ned t h r o u g h  
�xpe r i ence w i t h d i r e c t  i n s t r u c t i o n .  I Ne l s o n , 1 9 8 3 )  
Nel so n  s t ated f u r t h e r  that •w r i t inq i n  a sec ond 1 s 
a comp l e x  t a s k . "  She r epo r t ed that t h e  teache r o f  ESL w i l l  
f i nd that the s t r ateg i e s used i n  the ESL clas s r oom w i l l  
wo r k  f o r  nat �ve spea k e r s  a s  we l l . She conc l uded by s t a t i ng 
that : 
L i k e  the w r i t i ng p r o c e s s  i t sel f ,  the ?rece s s  o f  l e a r n i ng 
to w r i te i s  i tse l f  r ec u r s ive and l a r gely i nt u i t ively 
acqu i red . G r ow i ng as a w r i ter : s  a non- l i n e a r , ho l i s t i c  
process fa c i l i tated b y  membe r s h i p  i n  a w r i t i ng commun i ty 
and requ i r i n g  oppo r t u n i ty to elabo r a t e  what i s  lea �ned 
oy cycl i ng t h rough the pha s e s  o f  w r i t i ng t ime and t i me 
ag a i n .  ( Ne l son , 1 9 8 3 ) 
Re id repo r ted o n  the use o f  spe c i al d e t a i l s  and the 
po i nt pa r a g r aph in a s s i s t i ng inte rmed i a t e  ESL compos e r s . 
The o b j ect ive i s  fo r B t ud e n t s  to w r i te wel l -p l anned , 
cohe r e nt pa r ag r aphs • accepta b l e  to the k e r i c a n  acaa 'm t c  
audi ence , w i th i n  l im i t ed fo rmats . "  She stated f u r the r ,  
ba sed on he r o b s erv a t i o n and r P sea r c h ,  that the two 
add i t i onal fundament a l s g u i d i ng studen t s '  e f f o r t s  a r e  • to 
w r i te what he k nows abou t and to w r i t e  for an a udi ence . •  
She concl uded b y  o f f e r i ng four eleme n t s  and s t r a teg ies for 
t eache r s : 
A g rowi ng body o f  l i t e r a t u r e  s � gge s t s  t h a t  te ache rs can 
e f fectively g u i de s t udent l ea r ning by f o l l ow i ng a 
patt e r n  o f  systemat i c  i ns t r u c t i o n .  These e l emen t s  are : 
1 .  Cl ea r foc u s  on the o b j ect i v e  o r  t as k . 
2 .  Smal l inc r em e n t s  o f  ins t r u c t i on . 
3 .  Ampl e oppo r t u n i ty fe r stud e n t s  to r e spond . 
4 .  Pr ompted p r a c t i ce . 
r-- -- - -
- .... :: I  
S t r a t e g i es fo r teach e r s  a r e : 
.. . 
3 .  
4 .  
Ana l y z e  ques t i o ns careful l y  and s equence a c c o r d i n g  
� o  d i f f i c u l ::v .  
G i ve s tudents s t e p s  � o  f o l l ow i n  f i nding and 
ve r i f y i ng answe r s . 
P r �v id e  ampl e  o r a l  p r a c t i ce w 1 t h  d i f [ e r e n t  ty p e s  o f  
que s t i ons . 
Sha r e  what v o u  a r e  do i ng w i th c o l l eagues . 
( R e i d , 1 9 8 2 )  
Z emel conducted a s t u dy o f  � h e  compo s i n g  � r ecess o f  
advan c ed ESL s t udents . The p u r po s e o f  the st udy w a s  to 
inve s t i ga t e  the e x tent to w h i ch s t u d ents Nexpe r i ence 
w r i t i n g  as a p r o c e s s  of d i scov e r i ng and cr eat i ng meaning 
and t h e  extent to which second l an g u age facto r s  af f e c t  t h i s  
proce s s . N S h e  re po r ted that : 
. • .  p r o f i c i ent ESL w r i t e r s l i k e  the i r  nat i ve l an g u a g e  
c o u n t e r Fa r t s , expe r i ence w r i t i ng as a p r o c e s s  o f  
c r e a t i ng mean i n ; .  . . . The s e  s t ude n t s  expl o r e  tnei r 
i d e a s  and thoughts on pape r ,  d i s c u s s  i n  the act o f  d o i n� 
s o  not on:y w h a t  these i de a s  and thoughts a r e ,  b u t  a l s o  
t h e  f o rm w i t h  wh 1 ch oest t o  e x p r e s s  them . Mo reo v e r ,  
they reco g ni z e  the impc r t ance o f  b e i ng flexib l e ,  
s t a r t i ng anew when neces s a r y , and cont i n u i ng t o  r ewo r k  
t h e i r  pape r s  over t ime a s  they t ak e  i n t o  account ano t h e r  
r e ad e r s  f r am e  o f  r e f e r enc e .  ( Z emel , 1 9 8 3 )  
As a r e s u l t  o f  h e r  r e s ea r c h , Zamel di s c ussed t he 
impo r t ance o f  a s s i st ing stude n t s t h r ough knowi ng how they 
l ea r n .  and i ns t r uc t i o n  whi c h  g ive s t udents d i r ect 
expe r i ence w i t h the compo s i n g  p r o ce s s . She summa r i z ed by 
stat i ng that : 
T o  s um u p  t h e s e  f i nd ing s , compos ing , as i t  has been 
e x p e r i enced and de s c r i b e d  by the s k i l l ed E S L  w r i t e r , 
� eems t o  be a f r amework w i t h w h i ch t o  best p r e s e n t  t h e s e  
i d e a s . Th i s  p r oces s  i s  c r e a t i v e  and gene r at i ve a n d  m a y  
n o t alway s be based o n  a clea r s ense o f  d i r ect i o n  o r  
expl i c i t  p l a n ,  but rathe r a pla n  that al l ows f u r t h e r  
d i s c u s s i o n and expl o r a t i o n .  I t  i nv o l ve s  i nteg r at ing new 
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1 d eas , r ev i s ing t ho s e  t h a t  have al r eady been r e c o rded 
and may ent a 1 l  r e cons t r uc t i ng one ' s  f r amewo r k  to accow­
�o�ate these changes . I t  r equ i r es the ab i l i ty t o  a s s e s s  
c l a r i ty o f  tho u g h t  a n d  l o g i c  aGd t o  di s t ance 0ne s e l f 
f r om the text , t t e r eby t a k ing i nto acc o u n t  t h e  r eade r ' s  
po i n t  o f  v i ew .  ( Z ame l , l 9 8 3 ) 
Concl ud+ng Comments 
Re search o n  w r i t i n g  i 5  a recent und e r tak ing , and 
r e s E a r ch on w : i t i n g  and Lhe ESL student i s  ve ry l im i ted . 
Howeve r ,  o f  the r e s ea r ch t na t  i s  ava i l ab l e ,  the r e s u l t s  
o f f e r  many po ints w o r thy o f  con s i de r ation by t e ac h e rs o f  
nat ive En g l i s h  spe a�e r s , as wel l  a s  l imi t e d - Eng l i s h  
p r o f i c i ent studen t s . D i S t e fano , Haley-Jam e s , G l a t t ho r n ,  
G r ave s ,  Ne l son , R e i d  and R o s e  d i s c u ss ed t h e  impo r tance o f  
w r i t i ng and i t s  s t ages . They emphas i z ed t h a t  w r i t i ng 
d ev e l ops t h r ough a n umbe r o f  phases and i t  i s  v i t a l  that 
s t ud e n t s  have an a wa r ene s s  of these phas � s . I t  was po i nt ed 
o u t  that one stage b u j l d s  upo n  anothe r and that s t udents 
put t o  use each s k i l l  as t h ey f i nd succe s s  in w r i t i ng . 
In o rde r t o  e xp r e s s  ideas and tho ug h t s  e f f e ct ive l y ,  
s t udentE need nume r o us e x pe r i ences . H u t c h c r a f t , B ur ns , 
Shane , Rub i n ,  F i s h e r ,  Al l E n ,  and Manag i e r i  have s t at ed that 
e x p e r i en c i ng ass i s t s  s t ud e n t s  i n  w r i t i ng c l ea r l y  and 
f l u e nt l y . I t  i s  t h r o u g h  w r i t ing that s t u de n t s  o r gani z e  
t he i r  ideas and mak e d i s cove r i es about thems e l v e s  and the i r  
wo r l d .  As the expe r 1 en c e s  become f r eque n t  and t a k e  a 
va r i ety o f  fo rms , t h e  t h o ughts expressed a r e  c l e a r e r  and 
�--- --- --- - - - -- -- -- --- ------
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� o r e  e f f e c t i ve .  I n  t h i s  l i ght , w r 1 t i ng oecomes a very 
�owe r f u l  t o o l , and an impo r tant s k i l l . 
By r ne and K r �n i ng emphas i z ed that al l w r i t i ng 
sho � l d  b e  p u r po s e f u l .  Each s t ud e n t  s h o u l d  u nde r s t and t h e  
pu rpose o f  the w r i t i ng assi gnm e n t  a n d  t h e  ef fect it w i l l  
have u p o n  h im o r  h e r  as a l e a r ne r . The purpo s e  shoul d v a r y  
f r equent l y .  T h e  pu r po s e  may b e  t o  i n f c r m , to per suad e ,  t o  
present k nowl edge o f  a subj ect o r  to s h a r e  pe r s o nal i n f e r -
mat i c n .  Re g a r d l e s s ,  t h i s  pu r p o s e  sho u l d  b e  stated c l e a r l y  
at the o u t s et o f  the ass igned tds k .  
A w r i t i ng act i v i ty shc u l d  be des i gned f o r  a spec i f i c 
aud i ence . Kno l l ,  Cowan and Bul l o c k  have di scussed the 
s i gni f i c a n c e  of w r i t i ng for a spe c i f i c  a ud i ence . Many 
studen t s  in th e i r  eff o r t  to make s e n s e  o f  the i r  wo r l d  v i ew 
thems e l v e s  as t he i r  audience , and t�ey , t h e r e fo r e , become 
thei r own f i r s t  aud ience . Othe r s  may compl ete beg inn i ng 
w r i t i ng a c t i vi t i e s  w i t h  the i :  t e ache r a s  audi ence . Othe r 
aud i e n c e s  such as f r i ends , clas s m at e s , the who l e  cla s s ,  the 
s chool o r  publ i c  are impo r tant i n  r ende r in g  a w r i t e r  
effec t iv e .  
S t uden t s  w r i te about wha t they k now abo ut and have 
the voca b u l a ry fo r expr e s s ing . Al l p r e-w r i t ing act iv i t i e s  
sho u l d  i n c l ud e  vocabu l a ry b u i l d i ng . Th i s  p r ov i des s t ud e n t s  
w i th t h e  mechan i s�s fo r expr e s s i n g  o p i n i o n s  and giving 
i n f o r ma t i on .  The vo cabulary o n  a g i ven s u b j ect can be 


















?rov i ded thro ugh b r a i n s t o r � i ng s e s s i ons . �hen thi s 
ac t i v i ty i s  �o ndu c t ed in a w a r n , non-�h r ea t en i ng e nv i r o n-
ment , st udents are l i k e l y  to deve l op the c o n f i d ence 
ne c e s sary for put t i ng t h i s  new l e a r n i ng i n t o  w r i t t en for� . 
K r ashen and S t ew i g  s t at ed that the l e ss o n s  1n 
w r i t i ng sho u l d  f i t  the n e eds of the studen t s .  S t u dents 
w r i t e o u t  of a need or i n  r e sponse t� an i n t e r e s t . Th i s  
as s i s t s  i n  mak ing t h e  a c t i v ity meaningful , u s e f u l  and a i ds 
i n  c r eat ing a des i r e  for add i t ional act iv i t i e s .  St udents 
are p r ov i ded oppo r t u n i t i e s  to expl o r e  an a r e a of i n t e r est 
t h r ough w r i t ing . T h ey a r e  l ead to l earn mo r e  abo u t  them­
s e l v e s  and the wo r l d  a r ound them . W r i t ing that g r ows out 
o f  a need may be v i ewed by s t u�ents as a s ig n i f i cant tool 
f o r  a i d i ng them in becomi ng pe r sonal ly p r o f i c i e n t  i n  com-
m u n i c at i on t h rou g h  compo s i ng .  
A searc h o f  the l i t e r a t u r e  and r es e a r c� r evea l £  
num e r o u s  processes f o r  w r i t i ng l ns t r uct i o r. , a s  we l l  as 
tec hniques f o r  tea c h i ng s t udents to exp r e s s  them s e lves in 
w r i t i ng e f f ective l y . Th e r e  appea r s  to be no spe c i f i c  
t e c hnique des igned t o  r e nde t each l imited- En g l i s h  
p r o f i c ient s t udent s u c c e s s f ul i n  wr i t ing ,  howeve r ,  the r e  
a r e  ag r eements amo n g  r e s e a r ch e r s  t h a t  t h e  L E P  s t udents 
l e a r n  to w r i t e  mu c h  the s am e  way the i r  nat i ve En g l i s h  
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�o r e  e f f ect i v e ,  e f f i � i e n t ,  f l u e nt , c l ea r  � r i t e r s .  The 
�aj a r  i n g r e d i en t s  in th i s  proc e s s  appear tn b e :  
1 .  Continuous int e r e s t i ng e�pe r i ences 
2 .  C l ea r ly communicated di r e c t ions 
3 .  Many oppo r t u n i t i e s  f o r  b u i l d ing s k i l l s  sequent i a l ly 
4 .  A deep unde r stand i ng o f  the composing p r o c e s s  
5 .  Oppo r t un i t i e s  fo r vocab u l a ry development 
6 .  A com f o r tabl e ,  non- t h r e a t e r. i n g  envi ro��en t  
7 .  Cons i d e r abl e time f o r w r i t i ng 
�- -- � �------------------
r t 
I � t 
i 
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CHAPT ER I II 
Int r oduct i on 
In t h i s  s t udy , t h �  i nve s t igat o r  so u g h t  t o  deterT. i ne 
the e f fect iveness o f  a s t r uctu red- i ns ight f u l  a pp r o ach t o  
enc o u r ag ing l im i t e d- En g l i s h  p r o f i c i ent s t u d e n t s  a t  l evel 
t h r ee ( LEP 3� t o  e x p r e s s  th emselves clea r l y , f l u e n tl y ,  and 
e f fe c t i vel t in w r i t i ng .  T h e  po pul a t i on f o r  t h i s  s t udy 
i n c l uded th i r ty- f i v� s t ude n t s  who �e r e  at t en d i ng t h r ee 
e l ementary schoo l s  i n  the Santa Cl a r a  Ur.i f i ed S chool 
D i s t r i c t . The s e  s t u de n t s  were ident i f i e d  a s  LEP 3 based on 
the d is t r ict ' s  g u i d e l i ne s . As students e n t e r  t h e i r  
de s i gnated school s ,  pa r e nt s ,  o r  guar dian s  c om p l e t e  the Home 
Lang u age Su rvey ( se e  Appendi x  l ) . I f  any l an g u a g e  other 
than Engl i s h  i s  l i s t ed i n  r � s ��nse t o  que s t i o ns o n e , two , 
t h r ee , o r  f ou r ,  t e s t i ng i s  i n i t i ated for po s s i b l e  
pa r t i c i pat i on i �  t h e  Engl i s h Language Acqu i s i t i c n  Prog ram 
( ELA) . Students a r e  adm i n i s t e r ed the Lan g u ag e  As s e ssment 
Scal e ( LAS ) . If t hey s c o r e  at leve l s  one , two , o r  t h r ee , 
they become pa r t i c i pa nt s  i n  the BLA prog r am ,  and a r e  
c l a s s i f ied a s  LEP 1 ( be g i nn e r s ) , LEP 2 ( i n t e rm e d i ates ) ,  o r  
LEP 3 ( advanced ) . S t ud e n t s  s c o � ing at l ev e l s f o u r  o r  f 1ve 
a r e  class i f ied F l u e n t  Engl i sh Speak i ng ( F E P )  and rece ive no 
add i t i onal a s s i s ta n c e  i n  Engl i s h  unl ess i nd i c a t e d  bt the 
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di s t r i c t ' s  R�ading/Wr i t i n g  As s e s sment . Student s  sco r i ng 
one , two , o r  t h r ee on the Readi ng/W r i ting As s e s sme nt a r e  
c l a s s i f i ed a s  LEP 3 and they r e c e i ve spe c ial i ns t r uct i o n  i n  
reading and w r i t i ng ( see Append i ce s ) . 
On c e  st udents qual i fy as p a r t i c i pants in the ELA 
p r og r am ,  they rema in the r e  u n t i l  t h e  f i ve c r 1 te r i a o u t l ined 
below are m e t : 
1 .  S t udent Oral Ob se rvat i on Ma t r i x  ( SOLOMl 
Leve l 4 out o f  5 in comp r e h e ns ion 
Level 4 out o f  5 in f l uency 
Level 4 out of 5 in vocab u l a ry 
Lev e l  3 out o f  5 i n  p r onunc i a t ion 
Leve l 4 out o f  5 i n  g r amma r  
2 .  A s c o r e  of 4 o r  5 on the LAS Test 
3 .  Sco r i ng a t  o r  above the 3 6 t h  pe rcent i l e  on 
a s tanda rdi z ed achi eveme n t  t e s t  i n  total 
r e a d i ng , lang u age � and m a t hemat i c s . 
4 .  A s c o r e  o f  l evel 4 o r  5 o n  bo t h  the Dist r i c t  R e ad i ng 
and W r i t ing As s e s sment Te s t s .  
5 .  Pa r en t  approval . ( Sa n t a  C l a r a  U n i f ied S chool 
D i s t r ict , H a s )  
Many LEP 3 s t ud�nts r em a i n  i n  the ELA P r og r am 
beca u s e  o f  the i r f a i l u r e to m e e t  the above c r i t e r i a  fo r 
r e c l as s i f i cat ion . The s e  s t ud€nts a r e  mo s t  often c l as s i f i e d  
as LEP 3 a n d  demons t r a t e  f a i l u r e  t o  obt a l n  sco r e s  o f  f o u r 
o r  f i v e  i n  r ead i ng o r  w r i t i ng .  T h e  Sant a  Cl a r a  Uni f i ed 
School D i s t r i c t  has taken s t eps t o  as s u r e  grea t e r  p r o g r e s s  
i n  r ead i ng f o r  the LEP , a s  w e l l  a s  a l l  s t udents .  A new 
t extbook h a s  been int rodu ced and o t he r  mate r i a l s  pu r ch a s ed 
o r  dev e l oped : howeve r ,  the r e  i s  a l ac k  o f  mate r ia l s o r  a 
spec i f i c t e chnique de s i gned t o  a s s u r e  s u ccess i n  w r i t l n g  
- . -
_rJ -- - -• .. • -� • " �  • 
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f o r  t h e  LEP s tudent s .  �hus , t h i s  s t u dy waE d e s i gned : o  
determine the e f f e c t iveness o f  a s t r u c t u r ed- i n s i ghtful 
appr oach , d e s i g ned by the autho r , in ass i s t i n g  the L E P  3 
s t udents in expe r i en c i ng suc cess i n  w r i t ing .  
The th r ee e l em e n t a ry s choo l s  repres ented in t h i s  
s t udy a r �  Bowe r s ,  B ra c h e r ,  and Montague . T h e  1 9 8 4 -8 5  
e n r ol lment o f  Sowe r s  School was app r ox im a t e l y  4 75. Of 
t h i s  numbe r , app r o x i m a t e l y  5 2  pe r ce n t  w e r e  c l a s s i f i ed as 
L E P . A ma j o r po rt i o n  o f  the LEP popul at ion was class i f i ed 
a s  L E P  3 .  These s t � d e n t s  r eceive� spec i a l  a s s i stance f r om 
t h r e e  Lang uage Deve l o pment As s i s t ants ( LOA) who prov ided 
p r imary l =nguage s u ppo r t  in Ko r ean , Span i s h ,  and 
V i e tr..ame s e .  Th i s  p r o g r am w a s  coo r d i nated by t b e  school 
faci l i ta t o r . I t  con s i s t ed o f  a d a i l y  th i r ty m i nute ses s i on 
of Engl i s h  Lang uage Acqu i s i t ion act iv i t i e s . The twelve 
s t udents in this g r o u p  r e p r e s ented expe r imental group one 
( see Append i ce s ) . 
The e n r o l l me n t  o f  Montag u e  S chool was approx imately 
4 0 0  s t udents o f  w h i ch app r o x im a t e l y  40 p e r c e n t  are cla s s i ­
f i ed as LEP . The L E P  1 s t udents at t h i s  school rece ived 
i ns t r uc t i o n  in the i r  c l a s s r oom and we r e  taught by the 
c l a s s room teacher f o r  one hc u r  each day . The LEP � and 
L E P  3 stude n t s  r e c e i ve d  spe c i al a s s i stance f r om t h r e e  LOA ' s 
who p r o v i ded p r im a r y  l anguage s uppo r t  i n  S amo a n , Span i s h , 
and Viet name s e . The s e  p r og r am� we r e  coo r d i na t e d  by the 
---- . - - - - ·-··- - --· 
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school fa c i l i tdto r .  The students i n  th i s  g r o up r e p r e s e n t ed 
the expe r im e n t a l  g r o u p  two ( s e e  Append i ces ) .  
�he students i n  the co n t r ol gr oup a t t e nded B racher 
School w h i c h  had an e n r ol lment o f  app r o x ima t e l y  4 6 0  
studen t s . O f  t h i s  numbe r app r o x imately 1 8  pe r cent a r e  
c l a s s i f i ed a s  LEP 3. The s e  s t udents r ece ived spec i al 
ass i s t ance f r om t h r e e  LOA ' s  who provide pr ima r y  l a n g uage 
suppo r t  in Span i s h  and Vi etnam e s e .  Th i s  pr o g r am i s  coo r d i -
na ted b y  t he school fac i l i t at o r  who a l s o  prov ided E ng l i s h  
Lang u a g e  Acqu i s i t i on a s s i stan c e . The stude n t s  pa r t i c i p a t ed 
in a t h i rty m i n u t e  da i l y p r o g r am .  
The l anguages r epresented by each of these s c ho o l s  
incl ude H i n d i , I l aca n o , Loa s ,  P o r tugues e , Pun j ab i , K o r ea n ,  
Samoa n ,  Span i s h ,  Tag a l og , and V i e t names e .  O f  the l a n g u a g es 
r e p r e s ented by the exper imen t a l  g r o ups , 36 p e r cent w a s  
V i etn ame s e , 1 6  percent w a s  Il ocano , 1 2  pe r c e n t  w a s  H i nd i , 
1 2  pe r cent was � o r ea n ,  8 pe r c e n t  was SFan i s h ,  4 pe r cent was 
Loas , a nd 4 per cent was Punj a b i . Of the lan g uages r ep r e­
sented by the c o n t r o l  g r o u p ,  4 0  p e r cent wa s V i e tname s e ,  3 0  
pe r ce n t  was Tagalog , 1 0  p e r c e n t  was K o r ean , 1 0  pe r ce n t  was 
Po r t u g u e s e , and 1 0  p e r cent w a s  S amoan . 
Limitat i ons 
Th i s  inve s t i g a t i o� was l im i ted to 3 5  s t uden t s  who 
attended t h r ee el eme n t a ry s c h oo l s  in the Santa Cl a r a  








6 6  
Un i f i ed S chool D i s t r i ct ( Tabl e 1 ,  Tabl e 2 ,  Tab l e  3 ) .  These 
s t u dents qual i f i ed for the d i s t r i c t ' s  ELA p r o g r am based o n  
the a s s e ssment t e s t s  and rema i ne d  the r e  doe to the i r  l a c k  
o f  p r o f i c i ency i n  w r i t ing . They w e r e  i n  gr ades f o u r , f ive , 
and s i x  w h i ch means a focus on uppe r el emen t a ry l evel . 
The r e  we r e  s i xteen boys and � ine g i r l s  i n  the expe r imen t a l  
g r o ups , a n d  seven boys and t� ree g i c l s  i n  t h e  con t r o l  
g r o u p .  Th i s  st udy w a s  a l s o  l im i ted by t h e  e x t r eme mob i l i ty 
o f  the LEP s t udent s . ( Note : Th i r ty- f i ve s t udents repre-
sent l o s s  o f  nineteen of the o r i g i nal s ampl e o f  e ighteen 
s t uden t s  i n  each g r o u p ,  a total of f i f t y- f o u r s tuden t� . )  
Delin:.i tat ions 
F ind ings f e r  t h i s  st udy a r e  gene r a l i z ed only to 
s im i l a r  schoo l s  hav i ng h i gh pe r cen tages o f  LEP students wno 
a r e  s im i l a r  to t h o s e  r epo r ted in this s t udy . 
�ull Hypothe s i s  
The s t r u c tu r e d- i ns i ght f u l  a pp ro a c h  t o  teach i ng 
l im i ted- Engl i s h  p r o f i � i ent s t u d e n t s  to e x p r e s s  thems e l v e s  
i n  w r i t ing i s  n c  mo r e  no r l es s  e f fective t h a n  a l e s s  
s t r uctu red me thod f o r  t h e  s tuden t s  in t h i s  i nves t i gat i o n .  
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TABL E  1 
LANGUAGES OF EXPERIMENTAL AND CONTROL GROUPS 
Languages E1 E 2  c 
( N= 1 2 )  ( N= 1 3 )  ( N= 1 0 }  
1 .  H in d i  3 
2 .  I l o c a no " 4 
3 .  K o r e an 3 1 
4 .  Loas 2 
s .  Po r tu g uese 1 
6 .  Pun j ab i  1 
7 .  Samoa n  1 
8 .  Spa n i sh 2 
9 .  Tagal og 2 2 3 
1 0 .  Vi e tn amese 4 4 4 
I n  the exp e r im e n t a l  g ro u ps , boys r ep r e s e nted 6 4  
pe r ce n t ,  and gi r l s r e p r esented 3 6  pe r cent. The cont r o l  
g r oup cons i sted o f  7 0  p e r ce nt b o y s  and 3 0  pe r cent g i r l s .  
� - : 
��----_-_ -_ _  -, -"' _..,..,.-_, -, .-. .  ---- ----- --�--------
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TABLE 2 
BOYS AND GIRLS IN EXP ERIMENTAL AND CONTROL GROUPS 
Students 
Boys 
G i r l s  
To tal s 
El ( N= l 2 )  
9 
3 
1 2  
E2 ( N= l 3 )  
7 
6 
1 3  
C ( N= lO ) 
7 
3 
1 0  
Studen t s  i n  b o t h  �he expe r imental and cont r o l  gr o up s  
we r e  in g rades fo u r , f i ve ,  and s i x .  
-- - ---- �·-:��� 
TABLE 3 
GRADES OF STUDENTS 
S t udents El ( N= 1. 2 )  E2 ( N= l 2 )  c ( N= l O ) 
1 4 4 4 
2 4 4 5 
3 5 4 5 
4 5 4 5 
5 5 4 6 
6 5 5 6 
7 5 5 6 
8 5 5 6 
9 6 5 6 
l 
1 0  I 6 5 6 
1 1  6 6 i I 
I 
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i Q  
Hypothes i s  
I n  thi s  inve s t i ga t i o n ,  there i s  a s i g n i f i cant 
d i ffe rence in the ab i l i ty of l i mi ted- Engl i s h  p r o f i c i ent 
st udents to e x p r e s s  themselves 1n w r i t i ng w h i ch depends 
upon whether t hey w e r e  expo s ed to the s t r u c t u red- i ns i gh t f u l  
app r oach t o  t e achi ns . 
Qef i ni t i o n  o f  Terms 
Appr ec iate - To recogn i z e  the qual i ty and be 
sens i ti v e  and awa r e  cf the val ue of w r i t i ng as a l i fel ong 
s k i l l .  
C l ea r l y  - Expr e ss i ng i d e a s  p r e c i se l y  and 
thought f � l l y s o  that c e r  a i n  pos i t 1 o ns can be e a s i ly seen.  
Effect ively - C r e a t i ng ideas f o rmu l a ted f r om 
expe r i ence s o  a s  to pr oduce the des i r ed e f fect . 
tQ - A nat ive Engl i sh speak e r  who speaks only 
Engl i s h . 
tLA - Engl i s h  Language Acqu i s i t i on P r o g r am ,  the 
Santa C l a r a  On i f i e d  School D i s t r i c t ' s  prog r am de s i gned to 
a s s i s t non-Eng l i s h  o r  l im i ted-Engl i s h p r o f i c i ent students 
i n  devel oping c ompe t ence in l i s t e n in g , spe a k i ng ,  read i ng , 
and w r i t i ng i n  Engl i s h . 
� - Engl i sh as a Second Language , a met hod 
de s i gned for t h e  deve l o pment of l i s t en i n g , s pe a k ing , 
r ead i ng , and w r i t i ng s k i l l s  f o r  non- Engl i sh speake r s . 
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� - F l uent Engl i s h P r o f i c i ent , a s t u d e n t  w h o  i s  
c l a s s i f i ed a s  fl uent Engl i s h  speak ing cased o n  t h e  LAS 
s c o r e  o f  f o u r  or five . 
flyently - A f l ow i ng o f  ideas w i th ease , c l a r i ty ,  
and smo o thne s s . 
Hol i s t i c  s co r i ng - Eval u a t i o n  o f  student w r i t i n g  as 
a who l e  i n  compa r i son to o t he r  compo s i t ions i n  t h e  g r oup . 
Ins i ghtful - The ab i l i ty to see and unde r s t and 
c l e a r ly t h a t  s k i ll or p r o c e s s  b e i ng taught . 
LAS - Language As s e s sment Scal e ,  a test. de s :: gned to 
a s s e s s  the o r a l  l anguage ab i l i ty of non- Engl i s h  o r  l i mi ted­
Engl i s h  s pe a k i ng studen t s . 
� - Limi ted- En g l i s h  P r o f i c i ent , a s t udent who is 
cl a s s i f i ed a s  LEP 1 ( be g i n n i ng ) , LEP 2 ( inte rmed i a t e ) , o r  
L E P  3 ( advanced ) . 
Prompt - A statement used to i nspi re and encou rage 
w r i t ing . 
Rub r i c  - Expl ana t o ry commen t s  used in dete r m i n ing 
the hol i s t i c  s c o r e .  
Stryctyred - The a r r angemen t  of the pa r t s  o f  a 
c ompo s i t i o n  s o  that they t a k e  pl ace i n  a dete r re i ned 
s equence . 
Techniqy� - A me t h o d  o r  procedure to be f o l l owed 
du r i ng the a c t  of w r i t i ng . 
: :  I 
·--'--- ----..;;o:; 




Val ye - The qu a l i ty that �akes w r i t i ng des i r ao l e  and 
wo r thy of the e f fo r t .  
lir i t i nq - A f o r m  of comm un i ca t i o n  f o r  a s pec i f i c  
pu rpo se and des i gned fo r a spec i f i c  a u d i ence,  and a �e ans 
by which thoughts and i deas a r e  s ha r ed . 
Oye s t ions to be ADswe red 
1 .  Is a s t r u c t u red- ins i g h t fu l �ethod mo r e  effec t i v e 
in teachi ng LEP s t udents to exp r e s s  t he ms e l v e s  i n  w r i t i ng 
than a les s s t r u c t u r ed mo r e  info rmal method? 
2.  I s  t he s t r uctu r ed- i ns i ght f u l m e t h o d  more 
effect ive w i t h  s t ude n t s  as a g r oup? 
3 . I s  t he s t r u c t u r ed- i n s i g ht f u l  me thod mo re 
effec t ive w i t h  boys than w i th gi r l s ?  
4 .  W i t h  w h i c h  l anguage g r oup i s  t h e  s t r u ctured­
ins ightf ul me t ho d  mo s t  effective? 
5 .  A t  w h i c h  g r ade l ev e l  i s  t h e  s t r uc t u r ed-
in� i ghtful me t hod mo s t  effec t i v e ?  
Des i gn o f  t h e  St udy 
The s tudent s i n  the expe r imen t a l  g ro�ps pa rt i c i pated 
in a w r i t i n g  c l a s s  t h r ee t imes week l y  fo l l ow ing t h i s  
schedule : 
Day one - S t udents sha red an e x pe r ience ( expe r i­
enc ing) , engaged i n  o r a l  d i s c u s s ions ,  and pa r t i c ipated in 
b r a i nstorming o r  c l u s t e r i ng a ct i v i t i e s  ( p r ep l anning) . 
- ··· ·-�·�; 
I 
i J I 
i 
�· 
uay two - Students w e r e  g i v e n  t im� f o r compo s i n g  
� s i n g  t h e  s h a r ed expe r i ence and b r a i n s t o rm i ng vocac u l a ry a s  
a g u i d e  ( w � i t ing) . S t udents cont i n u ed b y  r e r ead i ng ,  
r e th i nk i n g ,  and rev i s i n g  t h e i r  t h o u g h t s  and 1deas 
{ revi s i n g )  • 
Day t h r e e  - Students c omp l e t ed a po l i s hed p i e c e  o f  
wr i t i n g  whe r e  t h e  emphas i s  was n e a t ne s s a n d  appearance 
( r ew r i t i ng ) . The s tudents p a r t i c i pa ted in sha r ing a c t i v i-
ti e s  w h i ch i n c l uded read ing the com� l e ted wo r k  to the 
group,  r e a d i n g  the wo r k  to the t eache r ,  hav ing the t e ache r 
r ead the compo s i t ion to the g r o u p ,  r ead i n g  the wo r k  t o  a 
p�r t n e r ,  s ub m i t t i ng the w r i t i ng f o r  a c l a s s  o r  schoo l 
newspape r ,  o r  s u bm i t t ing the w r i t i ng to be p l aced i n  the 
San t a  C l a r a  U n i f i ed Schoo l Di s t r i c t ' s  Young W r i t e r s '  
Anthol ogy . 
TA9LE 4 
EXPERI MENTAL GROUP WRI T I NG SCHEDULE 
Day 1 
Expe r ien c i n g  
P r e  p l ann i ng 
Day 2 
W r i t i n g  
Rev i s i ng 
Day 3 
Rew r i t i ng 
Sha r i n g  
The s t udents a t  B r ache r S choo l  repre senting t h e  
cont r o l  g r o u p  s u bm i t t ed wr i t i ng s amp l e s  d u r i ng months o n e  
I 
t I 
and s i x. ?h e i n s t ru c t ions to them we r e  t o  w r i t e  aoo u t  a 
f a v o r i te � l a ce. They ?a r t i c i pated i n  n o  spec i a l  w r i t i � g  
c l a s s  o r  act i v i t i e s . 
The m a j o r  pu r p o s e s  o f  t h i s  s t ud y  w e r e  t o  p r o v i d e  f o r  
s t udent s of vary i ng b a c k g r o unds and l an g u ag e s  common 
expe r i ences upo n w h i c h  to bu i l d  vocabu l a ry u s e f u l  i n  
exp r e s s i ng the i r i d e a s  i n  w r i t i ng ; co n s equent l y enc o u r ag i ng 
c l ea r ,  f l uent w r i t i n g .  The students w e r e  e n c o u r aged to 
mainta i n  w r i ti ng fo l de r s  whe r e  a l l attempts a t  comp l e t ing 
an assignment we r e  k ep t  for rev iew of gene r a l  p ro g r ess. 
T h e s e  f o l d e r s  w e r e  a l s o u s e d  a s  a mea n s  o f  s h a r i n g i d e a s  
among pa r t i c i pat i ng s t udent s ,  as we l l  a s  w i t h  the c l as s r oom 
te acher s .  
Dur ing e a c h  w r i t i ng sess i o n , st u d e n t s  r espo nded to 
the fol l ow i ng p r ompt s : 
1 .  W r i t i ng S e s s i o n  One - W r i t i n g  s e s s i o n  one took 
p l ace du r i ng mo n t h  o n e .  At t h i s  t ime s t uden t s  respo nded to 
the fol l ow ing p r ompt : 
Think of y o u r  f a v o r i te pl ace. Wr i te about you r 
f av o r i t e  pl ace. Te l l  about the thing s  y o u  e n j oy do ing 
there and g ive r e asons why you e n j oy �hem . 
2 .  Wri t ing Sess i on two - Wr i t i ng ses s i o n s  two 
t h r o ugh ten took p l ace dur i ng months two , t h r e e ,  fou r ,  
f i ve ,  and s i x. D u r i n g  w r i t ing s e s s i o n  two , a f t e r  v a r io u s  
expe r i ences w i t h  d i f f e r en t  k i nds of s t u f f e d  bea r s ,  bear 
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puppet s ,  p i ct u r e s o f  v a r i o u s  k i nd s  o f  bea r s ,  and boo k s  
about b ea r 3 ,  t h e  s t udents pa r t i c i pa t ed i n  a b r a i nsto r�ing 
ac t i v i ty then r e s po �ded to che p r ompt : 
l hi n k  o f  a t ime � nen y c �  s aw a b e a r .  Th ink o f  the 
way the be a r  l oo k ed. Th i n k  of the e xpe r i ences you had. 
Wr i t e  about t h e  expe r ience you had w i th a bea r . 
3 .  Wri t i ng Sess i o n  Thr ee - Aft e r  an expe r ience w i th 
v a r i o u �  t roph i e s  that had been p r e s e n t ed for some spo r t 
event,  meda l s commemo r a t i�g s ome e v en t ,  and awa rd 
cer t i f i cat e s , s t udents p a r t i c i pated i n  a c l us t e r i ng s e s s i o n  
f o r  dev e l oping vocabu i a ry and t h e n  r e £ponded to the 
fol l ow i ng p rompt : 
Think o f  a t ime when you o r  s omeone you k now won a 
t rophy. Imag i n e that you and the pe r s o n  wo n a tr o phy f o r  
b e i ng t he wo r l d ' s  g r eatest i n  s om e  s po r t. W r i t e  abo ut t h e  
c i r cum s t an c e s  l e ad i ng � o  yo u r  w i nn i n g the t r o phy , a n d  t e l l  
hew y o u  fel t b e i ng a w i nne r .  
4 .  �ing S e s s i o n  Fo�r - Af t e r  an expe r i ence w i t h  
pictu r e s ,  boo k s ,  and s t o r i e s  abo u t  B u g s  B unny ,  the s t udents 
pa r t i c i pated i n  an o r a l  d i s c u s s i o n  and a b r ainstorming 
s e s s i o n  r ega r d i ng Bugs B unny , and r e s po r.ded to the 
f o l l ow i ng p r ompt : 
Imag i ne ttat B u g s  Bunny f o und a g i ant ca r ro t  and he 
decided to b u 1 l d  a r oc k e t .  W r i t e  abo u t  B u g s  Bunny ' s  
expe r i ences as he b u i l t  t h e  � o c k e t .  N r i t e  a o o u t  h i s  
adv ent u r e s  i n  space i n  h i s  c ompl eted r o c k e t . 
5 .  Wri t ing Sess i ·m F i y e  - Af t e r  an expe r i en c e  w i t h  
s t u f f ed un i co r n s ,  p i c t u r e s ,  and poste r s  hav i ng u n i c o r n s ,  
t h e  s t udents pa r t i c ipated i n  a b r ains to r m i ng se s s i o n  and 
dev e l ope� vocabu l a ry.  They r espo nded to the f o l l ow i ng 
prompt : 
Imag i ne that y o u  and y o u r  f r i eud found a u n i co r n. 
WRi t e  abo ut y o u r  adven t u r e £  and exp l a i n how y o u  became 
s u c c e s s f u l  in catching the u n i co r n .  
6 .  Wr i t ing Ses s icn S i x  - Aft e r  a n  expe r i e n c e  o f  
t a s t ing v a r i o u s  f l av o r s  o f  i c e  c r ea� ,  stude n t s  pa r t i c i pated 
i n  a c l u s t e r ing se s s i o n  and responded to the f o l � �w ing 
pr ompt : 
Imag ine that y o u  h a v e  many f l a v o r s  o f  ice c r eam and 
that yo u pl an to b u i l d  a R Su pe r Dupe r I ce C r e am Cone . R  
W r i t e  a b o u t  t h e  s t e p s  y o u  w o u l d  t a k e  i n  m a k i n g t h e  i c e 
c r eam cone and what yo u wo u l d  do when i t  i s  compl e ted . 
7 .  Wr i ting Session Seven - Af t e r  an expe r i ence w i th 
va r i o u s  toy boats and s h i p s , p i c t u r e s  of s h i ps and boa t s ,  
and books and s h i ps �nd b o a t s ,  s t udents par t i c ipa t ed i n  a 
b r a i n s t o rming s e s s ion and r espo nded to the f o l l ow i ng 






I�a g i ne t h a t  y o u  a r e  t a k i n g  y c u r  f i r s t  t r i p i n  a 
s a i l boat.  W r i t e  abo u t  yo u r  prepa r at i ons fo r t�e t r ip and 
yo u r  adv ent u r e s a s  you s a i l  t h r o u g h  the ocea n .  
8 .  Wri t i ng S e s s i o n  E ight - In w r i t i ng sess i o n  
e i g h t  s t u d e n t s  f o c u s e d  o n  u n u s u a l  anima l s ,  pa r t i c ipated in 
a d i s c us s i o n  of the peng u i n. They de v e l or�d vocabu l a ry 
t h r o ugh a b r a i ns t o rm i ng s e s s ion , then responded to the 
fol l ow ing p r ompt : 
Imag i n e  that you have had the oppo r t unity to v i s i t  
some peng u i n s .  W r i t e  abo u t  the t hi n g s  yo u l e a r ned by 
o b s e r v i ng t he peng u i ns . 
9 .  Wr i t i ng S e s s i o n  Nine - Af t e r  expe r iences w l t h  
pi c t u r es demo n s t r a t i ng happy peo p l e ,  s tudents pa r t i ci pated 
i n  a b r a i n s t o rm i ng s e s s i o n  r ega r d i ng what mak e s  one happy .  
They dev e l oped v o cab u l a r y  and r e s po nded t o  the fo l l ow i n g  
p rompt : 
Imag i ne t h a t  t h i s  i s  the happ i e s t  day o f  yo u r  l i fe.  
W r i t e abo u t  t h e  t h i n g s  t h a t  m a d e  y o u  h appy a nd t h e  f e e l i n g s  
you are expe r i encing . 
1 0 .  W r i t ing Sess ion Ten - Af t e r  an expe r i ence w i th a 
wo oden w i s h i ng we l l ,  st uden t s  pa r t i c ipated in a b r a i n-
sto rming s e s s i o n  abo u t  v. i shes. They dev e l oped v ocabu l a ry 
and responded t o  the fo l l ow i ng p r ompt : 
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Imag i ne t hat � i s he s  �orne t r ue. W r i t e abo u t  the 
t h i n g s  you w a u l d w i s h  f o r  a n d  w h a t  you w o u  1 d d o  o n c e  t he 
w i shes w e r e  g r a n t ed . 
Each w r i t i ng s e s s i o n  cons i s ted o f  the s i x  s t eps i n  
the s t r u c t u r ed- i ns i g ht f u l  a pp r oach. O n  day o n e ,  the 
s t udents we r e  i n v o l ved i n  a sha r ed exp e r ience which 
p r o v ided d i a l og u e  and v o cabu l a ry.  Thes e  act i v i t i e s  
as s i s t ed s t uden t s  · n  f o c u s i ng o n  a subj ect and p r o v 1 ded 
v o c ab u l ary u s e f u l  in i n t e r ac t i ng w i th the g � o u p. The 
a c t i v i t i e s f o r  day one a r e  c a l l ed expe r i enci ng and p r e­
p l ann i ng. The a c t i v i t i e s  f o r  day two i n c l uded r e t h i nk i ny 
and i nc l ud i ng a d d i t i o n a l  ideas.  These act i v i t i e s  we r e  
cal l ed r ew r i t in g  and r ev i s i ng .  The ac t i v i t i e s  fo r day 
th r ee i n c l uded c omp l e t ing a co r rec t ed po l ished p i ec e  of 
w r i t i n g ,  and time s e t  a s ide for s ha r ing with a f r i end , a 
pa r t ne r ,  the tea che r o r  the g ro up .  Th e s e  act i v i t i e s  we r e  
ca l l ed r ew r i ting and s h a r i n g .  Each w r i t ing s e s s i o n  l asted 
f o r  approx imate l y  one ho u r .  
1 1. Pre and po s t  w r i t ing samp l e s  - T h e  p r ew r i t i ng 
s amp l e  was w r i t t en du r i ng mo nth o ne when student s  r e s po nded 
to the p r ompt : 
Thi nk o: you r f a v o r i t e  p l a ce. W r i t e  about yo u r  
f a vo r i te pl ace. Te l l  abo u t  the t h i ngs you enj oy do i ng 
the r e  and g i ve r easons w hy you enj oy thee . 
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Du r ing the po s t  t est s e ss i o n ,  s t udents � espo n ded t o  
t h e  s am e  p r om p t  and we r e  g i v e n  t h e  s a r.t e  di r e c t i o n s a s  i n  
sess i o n  one. The p r e  and po s t  t e s t s e s s i o � s ,  a s  we l l as 
a l l w r i t i ng s e s s i o ns we r e  o r ga n i z e d ,  c o o rdina t ed , and 
taug h t  by the a u tho r . 
Sol i st i c  S co r i ng 
The s t udents '  comp l et e d  compo s i t i ons we r e  sco r ed by 
a team o f  two t r a ined sco r e r s .  The compo s i t ions we r e  
sco r e d  us i ng ho l i s t i c  sco r i ny w i t h  a s c a l e o f  one t o  fo u r .  
The s c o r e r s  we r e  t r a i ned in h o l i s t i c  s c o r ing by the w r i t e r  
u s ing t h e  fol l ow ing g u i d el ine s :  
rubr i c  
l .  Sco r e r s w e r e  g i ven co p i e s  o f  t h e  f o u r  po i n t  
2 .  Sco r e rs were inst r u c t e d  to memo r i z e  the r ub r i c 
3 .  Sco r e r s we re ins t r uct ed i n  the use o f  t h e  
r ub r i c  whe r e  t hey w e r e  taught t o  s co r e  the compo s i t i o ns o n  
a sca l e  o f  o n e  to fo u r ,  sco r i ng e a c h  c ompos i t i o n  i n  
r e l a t i o n  t o  t h e  o t h e r s  i n  t h e  g r o u p  
4 .  Sco r e r s pa r t i c i pa t ed i n  a p r ac t i ce se s s i o n  
cond u c ted b y  t h e  w r i t e r .  Th e se s s i on i n c l uded a d i s c ua s i on 
o f  r e ach i ng f i na l  agr eement o n  a s co r e  when the sco r e r s '  
scor e s  d i f f e r ed 
5 .  S c o r es we re g i v e n  s t u d e nt s '  p r e  and po s t  w r i t ing 
samp l e s  ( p r e  and po s t  t e s t s ) , as we l l  as the ten 
'-!; 
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compo s i t � ons comp l et e  i n  the w r i t i ng s e s s i o n s  oy the 
s t udents.  The s c o r ing t o o k  pl ace u s i n g  the fo l l ow i ng r u o r i c :  
fo u r  Point Ryb r i c  
[ 4 1 T h i s  i s  an e x c e l l en t  compo s i t i o n ,  w i th a l l o r  
�o s t  o f  the f ol l ow i ng cha ra c t e r i s t i cs : 
A c l e a r  s e q u e n c e  o f  e v e n t s w h i c h  i s  a n  
app r o p r i a t e  r e s ponse t o  the p r ompt and which i s  
i n t r oduced a t  the beg inning o f  t h e  c ompos i t ion 
C l e a r  deve l o pment of the s t o ry ,  w i t h o u t  
i r r e l evant d e s c r ipt ions or expl ana t i o ns 
Good o r gan i z at i on, i n c l uding a c l e a r  beg i nning , 
middl e ,  and end 
F r es h ,  v i g o r o u s  wo rd cho i c e  
A va r i ety o f  i n t e r es t i ng d e t a i l s  
Co r r e c t  any appr o p r i a t e  st r uc t u r e  i n  a l l o r  
al mo s t  a l l  s entences 
[ 1 V e r y  f ew o r  n o  e r r o r s  i n  t h e  u s e  o f  p u n c t u a t i o n 
ma r k s ,  cap i t a l  l ette r s ,  and spe l l i n g  
[ 3 1  T h i s  i s  a g o o d  c om po s i t i o n ,  w i t h a l l o r  mo s t  o f  
the f o l l ow i ng cha racte r i s t i c s : 
[ 1 A s eq u e n c e  o f  e v e n t s  w h i c h  i s  a g o o d  r e s p o n s e  
to t h e  promp t ,  b u t  w h i c h  may n o t  b e  ent i r e l y  
clea r in eve ry p a r t  o f  t h e  compo s i t i o n  
[ 1 Good dev e l o pment of t h e  s t o ry ,  whi c h  may , 
how e v e r ,  b e  m a r r ed by an i r r e l e v an t  d e s c r i pt ion 
or explana t i o n 
[ 1 Good o r g an i z a t i on which may ,  howe v e r ,  i ncl ude 
[ 1 
undue empha s i s  on the beg i nn i n g  o r  end o f  the 
sto ry 
Good wo r d  c h o i c e ,  wh i ch i s ,  howe v e r ,  n o t  
pa r t i c ul a r l y  f r esh o r  v i v i d  
S uf f i c i e n t  d e t a i l s  t o  ma i n t a i n  r eade r i n t e r e s t  
. . ' 
i'--·-... . . 
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Co r r e c t  and a?p r o p r i a t e  s t r u c t � r e  i n  �any � r  
� o s t  sentences 
S ome e r ro r s  in t h e  � s e  o f  punctu a t i o n ma r k s ,  
capi tal l e t t er s , and s pe l l i n g  
[ 2 ] Thi s  i s  a n  adeq u at e  compo s i t i o n ,  � i t h  o ne o r  
mo s t  o f  the fol l o w i ng cha r act e r i s t i cs : 
A s eq u e n c e  o f  e v e n t s  w h i c h  i s  a n  adeq u a t e  
r e s po n s a  t o  the p r o tt p t  b u t  w h i c h  �ay b e  u n c l e a r  
i n  �any pa r t s � f  the compo s i t i on 
[ ] Ad equate deve l c p�e n t  o f  the s t o ry ,  �h i ch ,  
howev e r ,  p robab l y  inc l udes one o r  mo r e  
i r r e l evan t desc r ip t i c n s  o r  expl anat i o n s  
O r gan i z a t i o� �h i ch 1 s  not compl e t ely cl e a r  
Adequate w o r d  c h o i ce 
Ve ry f ew d e ta i l s whi ch r e l a t e  to the s t o ry 
I ncor r e c t  and i nappr o p r i a t e  s t r uc t u r e  i n  many 
s entences 
[ ] S e r i o u s  e r ro r s  i n  the use o f  punctuat i o n  ma r k s ,  
c api tal l e t t e r s , and s pe l l i n g  
( l j Thi s  i s  an inadequate c ocpo s i t i on i n  w h i ch i t  
i s  d i f f i c u l t  t o  �nde r s t and what the � r i t e r  i s  
t ry i ng t o  say. I t  can b e  v e ry sho r t  o r  v e ry 
l ong and r amb l i ng .  The compo s i t ion ha s a l l  o r  
most o f  the fol l owing c h a r a ct e r i s t i c s : 
[ ] S ome indi cation o f  an at tempt t o  respo n d  t o  the 
p r ompt ,  a l thou g h  the s equence o f  events i s  
unclear 
S t o ry dev e l opme n t  �h i ch is  unc l ea r  o r  
c ompl e t e l y  lack i n g  
N o  unde r s t anda b l e  o r gan i z a t i on 
Unspe c i f i c , i�a t u r e  wo r d  cho i c� 
Comp l et e  l a ck o f  deta i l s  w h i c h  r e l at e  t o  the 
s t o ry 





' . ··,:.::.: . 
3 2  
Many s e r i o u s  � r r o rs i n  the u s e  o f  �unc t u a t i on 
ma r k s , cao i t a l  l e t t e r s ,  and s pe l l i ng ( S an Jose 
uni f i ed Sch o o l  D i st r i ct ,  1 9 8 4 ) . 
Tes t s  � o  be Qsed 
The fol l ow i ng t e s t s  we re used :n t n i s  s tudy : 
1 .  The �o l mogo r o v -Smi rnov One S am p l e  Tes t ,  a test 
o f  g o o d n e s s  of f i t . . • • I t  i s  c o nc e r n e c1 w i t h  the d e g r e e 
o f  ag r�ement be tween the di s t r ib u t i on o f  a set of s amp l e  
v a l ues { ob s e r v ed s c o r e s )  and some spec i f i ed �heo re t i cal 
d i st r i bu t i on. I t  dete r m i nes whethe r the s � o r e s  i n  the 
samp l e  can :eason a b l y  be tho u ght to hav e c ome fr om a 
popu l at i on hav i n g  the theo r e t i ca l  d i s t r i bu t i o n  ( S i e gel , 
1 9 5 6 ) 







Int r oduc t i on 
Th i s  s t u dy u s ed the ho l i s t i c  app r o ach t o  s co r i ng 
s t udent c cmpo s i t i on s  f o r  the fo l l ow i ng r easons : 
1 .  The c ompo s i ti ons cou l d  b e  r e ad rapid l y  and the 
t otal imp a c t  eval u ated . 
2 .  I t  i s  an e f f i c i e nt and r e l i ab l e  method wh i c h  
emphas i z es wha t s t udents a r e  do i ng t h a t  i s  co r r ect . 
3 .  Th i s  app r oach r eq u i re s  t r a i ned r eade r s  and 
consen s u s  amo ng the reade r s .  
4 .  T�e compo s i t ions a r e  e v a l u a t ed o n  the bas i s  o f  
the othe r s  i n  t h e  g r o u p .  
5 .  The t r a i ned s co r e r s  f o c u s  equ a l  a ttent ion o n  a l l 
aspect s o f  the compo s i t i o n :  c o n t en t ,  o r gan i zat i on, and 
mechan i cs . 
S&a t ement of Hypotheses and S t at i s t i cal Tests 
Pos t t e s t S co r e s  Analysi s  
�' Hypothe s i s  f Hol . The s t r u ct u r ed- ins i ght f u l  
app r oach t o  t e a c h i ng l im i t ed- En g l i s h  p r o f i c i en t  studen t s  t o  
express thems e l v e s  in w r i t ing i s  n o  mo r e  n o r  l es s  e f f e c t i v e  
8 3  
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than a l ess s t r uct u r e d  metnod f e r  st udent s  i n  t � i s 1 n v es t i -
g a t  i o n .  
Sypothe s ; s  (H l l . I n  t h i s  i nv e s t i g at i o n ,  t h e r e  i s  a 
s i g n i f i cant di f f e r e n c e  i n  the a b i l i ty of l im i ted- Eng l i sh 
p r o f i c ient stude�t s t o  exp r e s s  thems e l ves in w r i t i ng w h i c h  
depends upon whet h e r  t hey we r e  exposed t o  t h e  s t r uc t u r ed 
i n s i gh t f u l  app roach t o  teach i ng .  
Stati s t i ca l  t e s t. The K o l �ogo r ov-Sm i rnov one samp l e 
t e s t  w a s  chosen bec a u s e  the i n v e �t i gator w i s hes to �ompa r e  
a n  obser ved d i s t r i b u t i o n  o f  e x p e r imental g r o u p  s c o r e s  o n  an 
o rd i n a l  s ca l e  w i t h  a theo r e t i c a l  ( co n t r o l  g r oup)  d i s t r i ­
bu t i on . 
Signif i cance l eyel . L e t  a = . O S , N = the numo e r  of 
exper imental g r oup s t uden t s  who served as s u b j ec t s  i n  the 
s t udy , N = 25 . 
Sampl ing d i s t r ibu t i on. V a r i o u s  c r i t i ca l  v a l ueE o f  D 
f r om the samp l i ng d i s t r i b u t i o n  are pr esented in Tab l e  E ,  
p .  2 5 1  ( S i ege l , 1 9 5 6 ) • 
Function and r at ional e .  Thi s  test i s  a t e s t  o f  
goodness o f  f i t. i t  i s  conce r ned w i t h  the deg r e e  of 
ag r e emen t  be�*een t h e  di s t r i b u t i on o f  a s e t  of o b s e r v ed 
sco r e s  and some spe c i f ied theo r et i c a l  d i s t r i but i on. The 
e x p e r iment al g roup s co r e s  a r e  t r eated as obse r v ed s c o r e s  
and t h e  con t r o l  g r o u p  sco r e s a s  the theo r et i c 1 l  ( r e f e r ence) 







a s  
sco re3 can r ea s o nab l y  be tho u g h t  to hav e  ccme f r om a p o p u -
l at i o n  hav i ng the theo r e t i ca l ( con t r o l ) d i s t r i b u t i o n  ( s ee 
T a b l e l ) . 
n i s t r i bution of oos t t e s t  sco r es : 
f = t h e  n u mb e r  o f  s t ud e n t s  a t  a g i v e n l e ·1 � 1  ( p o s t -
test s c o r e  w i t h  expe r imental g r o u p s  co�b i ned) . 
Fo ( X) = c um u l at i v e  d i s t r ibu t i on o f  cont r o l  g r o u p  
s c o r e s  ( theo r � t i cal d i s t r i b u t i o n ) . 
Stu�ent Qpioionnai r e  
S t uden t s  i n  the �xper i m e n t a l  g r o up s ,  a s  we l l  a s  the 
cont r o l  g r o u p ,  comp l eted the S t uden t s  Op i n i onnai r e .  The 
ma j o r  pu r po s e s  we r e  to dete r m i ne s t ud� n t s '  awa r ene s s  o f  
pu rpo s e  and a u d i ence i n  w r i t 1 ng ,  to d e t e rmine topics 
studen t s  exp r e s s  an inte r es t  in w r i t i ng about and to 
determi ne s t udent s '  unde r s tand i n g o f  the u s e f u l ness o f  
v o cab u l a r y  a c t i v i t i es. The i n t e r e s t i ng f i ndings f r om a n  
obs er v a t i o n  o f  the res u l t i ng r a w  s c o r e s  indicate t h a t  5 6  
per �ent ha v e  scm� awa r eness o f  audi ence when =omp l et i og an 
a s s igned t a s k ,  6 5  percent of t h e  s t udents expres sed a n  
awa r ene s s  o f  pu r po se when compo s i n g ,  8 0  percent ind i c at ed 
an awa r e nes s o f  v o c abu l a ry and i t s  u s e f u l ness in w r i t i r.g ;  
and t h e  topi c s  o f  g r edtest i n t e r e s t  we r e  peop l e ,  pl a c e s ,  










'l'AB L E  5 
D I ST R IBUT ION OF POSTTEST 
Level T es t  Sco res 
1 2 3 
f 0 0 1 3  
F a  ( X ) 0 0 . 3 0  1 . 0 0 
s2 5  0 0 . 0 0 0 . 5 2 
l Fo ( X ) -s2 5  00 1 0 0 . 3 0  o . : ,  
SCOP E S  
4 
1 2  
1 .  0 0  
1 .  0 0  
0 . 0 0 
Total 
2 5  
1 0  
2 5  
P r om Tab l e  £ w he r e  N = 2 5  and a = .O S ,  t h e  c r i t i c a l  
v a l u e  i s  . 2 7 .  He r e  D = max 1 Fo ( X ) - s2 5 ( X ) l = 0 . 4 8 .  
Sin.:e 0 . 4 8  = D > 0 . 2 7 , the nul l hypo th e s i s  ( Bo) i s  
r e j ected in fa v o r  o f  t h e  hypothes i s  ( Bl ) . I t  can be 
cc n c l uded that the r e  is a s i gni f i cant d i f f e r ence 
b e tween the dis t r i b u t i o n  o f  exp e r iment a l  a n d  cont r o l  
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�AELZ 6 
D I STRIBUT ION OF PRETEST SCORES 
Level Tes t  S co r es 
I 2 3 4 To t a l 
& 1 7  7 l 0 2 5  ... 
Fo ( X ) 0 . 4 0 1 . 0 0 1 . 0 0  1 . 0 0 
S2 5  ( X ) 0 . 6 8  0 . 9 6 1 . 0 0 1 . 0 0  
1 Fo ( X} -s2 5 ( X ) l 0 . 2 8 0 . 0 4  o . o o 0 . 0 0 
F r om Tab l e  E whe r e  N = 2 5  and a = . O S ,  the c r 1 t i ca l  
IT a l u e i s  0 . 2 7 .  H e r e  D = ma x l F o ( x ) - s 2 5 < X ) l = 0 . 2 8 .  
S i n c e  G . 2 8  = D > 0 . 2 7 , t h e  B o  i s  r e j e c t ed i n  f a v o r o f  H l .  
I t  can be ccnc l uded that the r e  i s  a s i gni f i cant d i f f e r e n c e  
o e tween the d i s t r ibu t i o n  o f  p r e t e s t  expe r iment a l  and 
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'!'ABLE 7 
BCYS IN EXPER I ME��AL GROUPS VERS U S  BOYS 
IN TU E CONTROL GROUP 
P r e  and Post Tes t Sco re s  
Montague Cont r o l  
p r e/po s t  p r e/po s t  p r e/ po s t  
1 3 2 3 1 3 
1 3 1 4 2 3 
1 3 1 3 1 2 
1 } 1 3 2 2 
1 3 1 3 1 3 
1 4 1 3 1 3 
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'!'AB L E  8 
BOYS PRETEST SCOR E S  ( E  AND C �ROUPS )  
Level P r etest Sco r e s  Total 
1 2 3 4 
f 1 5  1 0 0 1 6 
Po ( X ) . 0 5 7 1 . 0 0 ::. . () 0 1 . 0 0  
5 1 6  ( X) 0 . 9 4 L O O 1 . 0 0 1 . 0 0 
1 Fo � X) -s 1 6 ( X ) 1 0 . 3 7  o . c o o . o o  
F rom Tab l e  E w he r e  N = 1 6  and Q = . O S ,  the c r i t i c a l  
v a l ue i s  0 . 3 2 8 .  H e r e  � = m a x  1 F o  ( X) - s 1 6 t xn -= o . 3 7 .  
S i n c e  0 . 3 7  = D > 0 . 3 2 8 , t h e  H o  i s  r e j e c t ed i n  f a v o r  o f  t h e  
H 1 .  I t  c a n  b e  conc l uded that the r e  i s  a st a t i s t i ca l l y  
s i gni f i cant d i f f e r ence betw e e n  t h e  d i s t r i bu t i on o f  t h e  boys 
p r e t e s t  expe r imental and con t rol g r oup s co r e s . 
--- -- --- --- --- -- - --- - - - - - - -- -
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:'ABLE 9 
30YS POSTT EST SCORES ( E  AND C GROUPS)  
Level Po s t  t e s t  S c o r e s  To t a l  
1 2 3 4 
f 0 0 1 2  4 1 6  
Fo ( X ) o . o o 0 . 2 9 1 . 0 0  1 . 0 0 
51 6  0 . 0 0 o . o o 0 . 7 5 1 . 0 0 
1 Fo ( X ) -s1 6 ( X ) l 0 . 0 0  0 . 2 9 0 . 2 5 o . o o 
F r om Tab l e  E whe r e  N = 1 6  and a = . 0 5 ,  the c r i t i c a l  
v a l u e = 0 . 3 2 8 .  H e r e  D = ma x  l F o ( X ) - s 1 6  ( X ) l = 0 . 2 9 .  
S i n c e  0 . 2 9  = D > 0 . 3 2 8 , i t  f a i l e d  t o  r e j e c t  t h e  H o .  I t  c a n  
b e  conc l u ded that t he obse r v ed d i f f e r ence be tween boy s '  
expe r ime n t a l  and b o y s  cont r o l  g r o u p  po s t t e s t  s c o r e s  cou l d  
we l l  be d u e  to chance •1 a r i a t ion i n  sam p l i ng.  I t  can 
f u r t h e r  b e  conc l uded that there is no e v i d e nce that the 
boys exp e r imen t a l  g ro u p  po s t te s t  s co r es a r e  real l y  any 
d i ffe rent than t ho s e  of the cont r o l  g r o u p . 
' 
I 
l. � � 
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TABLE 1 0  
G I RL S  PRETEST ��D POSTTEST S CORES ( E  AND C GROU P S )  
Pre and Po s t  T e s t  Sco r es 
Bowe r s  Mo ntag u e  Cont r o l  
p r e/po s t  p r e/po s t  pr e/po s t  
.., 4 2 4 2 3 ... 
2 4 2 4 .., 3 




F r om Tab l e  E w h e r e  N = 9 and a = . O S ,  the c r i t i c a l  
v a l u e  i s  0 . 4 3 2 .  S i n c e  0 . 2 2  = D > 0 . 4 3 2 ,  i t  f a i l s  t o  � e j e c t  
the Bo. It can be conc l uded t h a t  the obse r v ed d i f f e r ences 
between g i r l s  expe r imen t a l  and g i r l s  cont r o l  g r ou p  p r e t e s t  
sco r e s  a r e  no d i f f e r e n t . 
.....--..,..---- --- ------ ---- --- - -- - - - - - - -
TABL E  1 1  
G I RL S  PRETEST SCO�ES ( E  AND C GROU P S )  
Level Pretest S c o r e s  
, 2 3 4 To t al .I. 
f 2 6 l 0 9 
r'o ( X l  o . o o 1 . 0 0 1 . 0 0 1 . 0 0 
59 0 . � 2 0 . 8 9 1 . 0 0 1 . 0 0  
l Fo ( X ) -Sg ( X ) l 0 . 2 2 0 . 1 1  o . o o o . o o 
r \.,). �.·.t· 
···-· - .. .... - :  ...... �-� 
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TABLE 1 2  
G I RLS POSTTEST S CORES ( E  fu�D C GROUPS)  
f 
Po t X) 
Sg ( X) 
lFo ( X ) -Sg ( X ) l 
Level Po s t t e s t  Scores 
1 
0 
o . o o 
0 . 0 0 
o . o o 
2 
0 
0 . 3 3  
o . o o 
0 . 3 3 
1 
1 . 0 0 
O . l l  
0 . 8 9 
4 
3 
1 . 0 0 
1 . 0 0  
o . o o 
Total 
9 
F r om Tab l e  E �he r e  N = 9 and a = . 0 5  the c r i t i c a l  
v a l u e i s  0 . 4 3 2 .  S i n c e  0 . 8 9  = D > 0 . 4 3 2 ,  t h e  H o  i s  r e j e c t e d  
i n  fav o r  o f  H l .  It can be conc l uded that there i s  a 
s t a t i s t i ca l l y  s i gni f i ca n t  d i f f e r e nce between the 
d i s t r i b u t i on of expe r ime n t a l  g r o u p  g i r l s  and cont r o l  � r oup 
g i r l s  p o s t t e s t  scores . 
I 
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I 
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TABLE l 3  
F I FT H  GRADE IMPROVEMENT ( PR E/POSTTEST ) 
0 + 1  � 2  • 3  
f 0 0 9 1 
Fo ( X) 0 . 3 3  1 . 0 0 1 . 0 0  1 . 0 0 
51 0  o . o o o . o o 1 . 0 0  1 . 0 0 
l F o ( X ) - Sg ( X ) l 0 . 3 3 1 . 0 0  0 . 1 0 o . o o  
Fr om Tab l e  E w he r e  N = 1 0  and a = . 0 5 , the c r i t i ca l  
v a l u e i s  0 . 4 1 0 .  H e r e  D = m a x  1 F o  ( X ) - s 1 0  ( X) 1 = 1 . 0 0 .  
S i n c e  1 . 0 0  = D 0 . 4 1 0  t h e  H o  i s  r e j e c t e d i n  f a v o r o f  H l  and 
it can be conc l uded that there i s  a s t a t i s t i cal l y  
s igni f i cant d i f f e r e n c e  be tween the d i s t r i b u t i o n  o f  
expe r imenta l and the cont r o l  g r o up i m p r o v ement i n  the f i f t h  
g r ad e .  
tr-. --,.� .... --- -- ----- -- ----- ------ . .. 
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T AB L E  1 4  
S I XTH GRADE IMPROVEMENT ( PRE/POSTTEST ) 
0 + 1  + 2  + 3  To t a l  
7 f 0 , 3 3 .!. 
Fo ( X ) 0 . 1 7 0 . 6 7 1 . 0 0  1 . 0 0 
s7 ( X )  o . o o  0 . 1 4 0 . 5 3  1 . 0 0 
1 Fo { X) - S7 ( X ) l 0 . 1 7 0 . 5 3 0 . 4 3 0 . 0 0 
F r om Tab l e  E whe r e  N = i and a G = . O S ,  the c r i t i ca l  
v a l u e i !;  0 . 4 8 6 .  H e r e  o = m a x  1 F o  ( X ) - s 7  ( X ) 1 = 0 . 5 3 .  
S i nc e  0 = 0 . 5 3  > 0 . 4 8 6 , i t  c a n  b e  co n c l uded tha t t h e r e  i s  a 
s t a t i s t i ca l l y s i gn i f i cant d i f f e r ence between the 
d i s t r i bu t i on of the �xpe r i ment a l  and contro l g ro u p  s c o r es 
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The S t u de n t  Op ini onna i r e p r o v ed � s e f u l  to t he w r i t e r  
i n  o r ga n i z i ng and p r epar i ng w r i t ing a s s i g nments t o  b e  useo 
i n  the week l y  w r i t i ng s e s s i ons.  I t  � r ov ided s e v e r a l  t c p i c s  
o f  int e r est to t h e  s t udent s ,  but mo r e  impo r tant l y ,  the 
s t udent respo n s e s  i nd i ca t e  t h a t  77 pe r cent of the st udent s 
ag r eed that s t uden t s  can do we l l  : �  s c hoo l when t hey ha ve 
the ab i l ity t o  w r i t e wel l .  
Oye s t i ons Answe r e d  
T h i s  i n v e s t i g a t i o n  succeeded i n  answe r i ng the 
fol l ow i ng que s t i o n s : 
1 .  I s  a s t r u c t u r ed-ins i ght f u l  me thod mo r e  effect i v e  
i n  teachi ng L E P  s t u d e n t s  to exp r e s s  t hemse l v e s  i n  w r i t ing 
than a l es s  s t r uc t u r ed mo r e  info rmal method? 
The a n a l y s i s  o f  the data f r om t h i s  i n v e s t i gat i on 
suppo r t s  the c o nc l u s i on that the s t r u c t � r ed - i n s ightfu l 
appr oach i s  mo r e  e f fe ct i v e  than a l e s s  s t r uc t u r ed appro ach 
in t each i ng LEP 3 s t ude n t s  to exp r e s s  themse l v e s  c l ea r l y  
and e f f ect iv e l y  i n  w r i t i ng . 
2 .  I s  t he s t r uc t u r ed- i ns i g h t f u l  m e thod mo r e  
e f f ect i ve wi t h  s t ud e n t s  as a � r o u p ?  
The a n a l ys i s o f  the data f r om t h i s  i n v e s t igat i on 
s u ppo r t s  the c o n c l u s i on that the s t r u c t u red- i ns ight f u l  
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t h e  g r o up.  The st udents i n  the expe r iment c l  � r o u p  sco r ed 
s i g n i f i ca n t l y  h i gh e r  than t h e  co n t r o l  g r o up i n  ?O s t t e s � i ns . 
3. Is the s t r uct � r ed - i ns i g h t fu l  �ethod mo r e  
e f f ec t i v e  w i t h  boys than w i th g i r l s ?  
�he ana l y s i s  o f  t h e  d a t a  f r om this inves t i g a t i o n  
s u ppo r t s  t h e  conc l u s ion t h a t  t h e  s t r u ctu red- in s i g h t f u l  
:n e t h o d  i s  m o r e  e f f e c t i v e  f o r  g i t l s  i n  t h e  g r o u p .  T h �  g i r l s  
sco r ed s i g n i f i cant l y  h i g h e r than ooys in po s t t e s t i ns ; 
howe v e r  i t  i s  inte r e st ing t o  no t e  that al l expe r imen t a l  
s t u d e n t s  made progr ess.  Some s t u d e n t s  ach i eved m a x i m um 
po t e n t i al r ece iv ing sco r e s  o f  f o u r  in pc s t t e s t ing . 
4 .  Wi t h  which l an g u a g e  g r o up is  the s t r u c t u r ed -
i n s i g h t f u l  method most e f f e c t i ve 
The ana l ys i s  of t h e  da t a  f r or t h i s  i n v �s t i g a t i o n  
s u ppo r t s  t h e  conc l us i on t h a t  t�c v i e tnamese s t u d e n t s  
ach i e v e d  g r ea t e r  ga i ns and h i gh e r s c o r e s  i n  po s t t e s t i ng .  
T h e  imp r o v em e n t  a co r e  fo r s t ude n t s  i n  expe r i ment a l  g r o u p  
o n e  ( El )  w a s  2 . 2 5 ,  and t h e  imp r o v ement for the s t ude n t s  i n  
e�?e � i�enta: g r oup two ( E2 )  w a s  2 . 0 0 .  
5 .  At what g r ade l e v e l  1 s  the s t r u c t u r e d- i n s i g h t f u l  
method mo s t  e f fect ive? 
As a r e s u l t  o f  o b s e r v a t i o n of t h e  r aw s c o r e s ,  i t  c a n  
b e  c o nc l uded t�at the s t r u c t u r ed- i ns ight f u l  method w a s  mo s t  
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expe r imental g r o up s  r eached max imum p o t e n t i a l  r e ce i v i ns 
scores o f  f o u r  i n  p os tt e s t i ng .  
r----. -- ··- ·- ---- -··· -
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CHAPT SR V 
SOC I AL CHANGE I MP L I CAT I ONS FOR TH E STUDY 
Int r od u c t i on 
• . • Change i s  no rmal and c o n t i nual . The L..tpo r t ant 
que s t i ons to ask r el a t e  to the d i r ec t i on and r a t e  o f  
�han g e  a t  va r io � s  l ev e l s  o f  � o c i a l  l i f e .  • . • Fo r some 
the r e  is no chang� or a t  l e a s t  no s i gni f i cant �hange 
unt i l  the ins t i t � t i o n  i t sel f as changed . Fo r o th e r s , 
even changes in a t t i t u d e s  r e f l ect s i gni f i cant 
a l t e r a t i o n s  in s o c i al l i f e .  Whethe r � e  a r e  
dea l i ng w i th the i nd i v i du a l  o r  soc i al leve l , change i s  
o f  e s sence , and h umans mu s t  e i t h e r  g r ow o r  decay • •  
Wha t  d emands i nv e s t i g a t i o n  a r e  such ques t io ns a s  why 
cer t a i n  societ i e s  e xh i b i t  u n u s ual l y  rapid o r  u n u s u a l l y  
s l ow r at e s  of change ; w h a t  f a c t o r s  affect r a t e s  a n d  how ; 
and whethe r the r e  i s  an opt i m a l  rate of change fo r human 
wel l - b e i ng . ( Laue r ,  1 9 7 7 )  
Recent devel o pm e n t s  i n  the study o f  w r i t i n g  a n d  
w r i t ing i n s t r u ction have � evea l ed many inte r e s t i ng f a c t s  
r e ga r d i ng the compo s i ng p r o c es s .  The r e  i s  awa r en e s s  o f  the 
f a c t  that the beg i n n i ngs of w r i t i ng take pl ace at ve r y  
young a g e s  as chi l d r en beg i n  t o  h ave the i r  f i r s t  expe r i-
ences i n  l i f e .  The r e  i s  r ea l i z a t ion that ch i l d r en ' s  ear�y 
encount e r s  i n  l i fe s h o u l d  be n ume r o u s  and v a r i e d ,  and that 
these e x pe r iences sho u l d  i n c l u d e  the use of the s e n s e s  
w h i ch w i l l  prepa r e  t hem f o r  exp r e � s ing tho u g h t s  a n d  i deas 
i n  spe e c h .  Al tho u g h , young chi l d r en p r og r e s s  for the 
• s i l en t  pe r iod• to s peec h  a t  v a r y ing r ates of speed and 
they p e r f o rre at vary i n g  l ev e l s ,  speak ing or p er m i t t i ng 
yo ung c h i l d r e n  to t a l k abo u t  expe r i ences can r ende r t hem 
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:no r e  enl i gh t e n i n g . Speech can oe a :ned L 1m thro u gh w h i ch 
ch i l d r en r e l ive p a s t  expe r i e nces , a s k i l l  that can oe 
Jseful a t  a l a t e r  t ime wher. they pre · �ss to the read i n g  
and w r i t i ng s t ages . They may each dev e l o p  t h e  s k i l l s  at 
the i r  own r a t e s , howeve r ,  no tab l e  changes w i l l  take pl ac e . 
Hutchc r a ft d i s c u s sed the impo r tance o f  encou r ag i ng ch i l d r en 
to sha r e  expe r i ences throuqh speech . H e  s ta ted that 
ch i l d r e n  • co n so l i da t e  know l eag e "  t h r ough t h i s  p roces s .  He 
cont in ued by s t a t ing that : 
W i th young c h i l d r e n  the oppo r t un i ty to talk about eve r y  
day happe n i n g s  enco u r age them t o  fo r m u l ate and r emembe r  
th e s e  happen i ngs and t o  b ecome adept t o  p u t t i ng the i r 
expe r i en c e s  i n  wo r d s . I t  has ano t h e r  impo r tant e f f ec t : 
the p r o c e s s  o f  f o rm ul a t i ng the i r e x pe r i ences helps to 
mak e sens e of this expe r i ence and t o  r e l a t e  i t  to 
prev i o u s  expe r i ences . Th i s  i s  the pa r t  o f  the proces s  
by wh i ch they cons o l ida t e  any know l edge they have o r  any 
l e a rn i ng t h a t  is t a k i ng pl ace as young ch i l d r en l e a c n  
t h r o ugh t he i r sens e s . ( H u t chcr a f t , 1 9 8 1 )  
The r e  i s ,  a l so , awa r e ne s s  t h a t  a s  s t udents demo n-
s t r at e  a r e a d i n e s s  fo r wr 1 t i ng ,  the i r  e xp e r i ences i n  
activ i t i e s  s ho ul d  t a k e  pl ace o n  a d a i l y  bas i s . The 
act i v i t i e s  s ho u l d  g r ow o u t  of s t ud e n t  i n t e r e s t s ,  o r  top i c s  
S P. l e ct e d  by them . P r e -w r l t ing act i v i t i e s  a r e  o f  g r eat 
impo r tance in that they p r ov i de needed vocab u l a ry wh i ch 
o f f e r s  the f o r w a r d  t h r u s t  many s t ud e n t s  need to begin t h e  
compo s ing p r oces s .  The t i m� e l em e n t  i n  L h e  compos ing 
p r oc e s s  is s i gn i f i cant in that s tu d en t s  r eq u i re s e t t l i ng i n  
t ime , a s  wel l a s  t ime fo r t h i n k i n g  �nd o r gan i z ing though t s . 
i 
l . 
:. o 1 
Th i s  i s  espec i al l y  t r u e  o f  t h e  l i�i t ed- Engl i sh p r o f i c i e nt 
( L E P )  s t udent who needs t ime f o r  3 0 r t i ng new i nf o rmat i o n .  
One o f  �he theo r i e s  o f  change ope r ab l e  i n  t he =hang i n g  
t echniques i n  w r i t i �g i ns t r uc t i on i s  p r o b l em s o l v ing . Thi s  
t h e o r y  i s  ope r ab l e  as e f f o r t s  a r e  made t o  answ e r  q u e s t ions 
r e g a r d i ng the mo s t  s u c c e s s f u l  methods and t echn i q u e s  
ava i l ab l e  i n  c r e a t ing s k i l l ed w r i t e r s  i n  today ' s  s chool s .  
T h e s e  t echn iques are e s pe c i a l l y  needed i n  the i n s t r uc t i on 
o f  the g r ow i ng n umbe r s  o f  LEP st udents who lack the ab i l i ty 
t o  l e a r n  by convent 1 o n a l  means due to t he i r  l a c k  o f  ab i l i t y  
i n  Engl i s h . Thi s  the� r y  man i ft s t s  i t s el f as t e x t bo o k  
w r i t e r s , cu r r ic u l um deve l ope r s ,  p r i n� i pa l s , teach e r s ,  and 
t h e  commun i ty see k i n f o rma t i o n  : h a t  w i l l lead to me r e  
e f f e c t i v� w r i t i ng i n s t r uc t i o n  fo r the L E P  stude nt s .  
P r o b l em s o l v i n g  i s  t h e  h i ghes t form o f  le a r n i ng . I t  
�na b l e s  a pe r son to 3 e c u r e  new i d e a s  independent o f  
othe r s .  Lea r n ing t o  s o l v e  probl em s  involve s seve r al 
s t eps inc l u d i ng de - i � i ng t h e  p r o b l em , formu l a t i ng a 
hypo thes i s  r e g a r d 1  .• g .:.. t s  s o l u t i o n ,  ve r i fy i ng a f i nal 
hypot he s i s  and achi e v i ng a sol u t i on . P r o b l em s o l v i n g  
r eq u i r e s  t h i n k ing a n d  i s  gene r al ly r egarded a s  t h e  mo s t  
comp l e x  f o r m  o f  in t e l l ec t u a l  a c t i v i ty . ( Kl a u srni e r ,  
1 9 7 1 )  
W r i t i ng i s  a mo s t  compl ex f o r m  o f  co�u n i c a t i o n and 
s ucce s s  in i t  depends upon s t ud e n t s  hav i ng unde r st a n d i nq � f  
a l l t h e  s t eps i n  the p r o c e s s . Success a l so depends upc n 
s t ude n t s  hav i ng a mean i ng f � l  p u r po s e  f o r  w r i t i n g .  Th i s  
pu r po s e  m u s t  be one t h a t  i s  c l e a r l y  d e f ined f o r  s tudents , 
a n d  o n e  i n  w h i c h  s t ude n t s  can engage w i t h  enthu s i a sm . Th i s  
0 
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1nvo l ved p r o c e s s  wil l enao l e  s t udents t o  e x p r e s s  thems e l v e s  
w i th ease and cla r i ty as they become t o t a l l y  i nvolved i n  
w r i t i n g  about pe : s �nal e xpe r i ences t h a t  they bave 
encou n t e r ed at a n  emo t io nal l eve l .  
Wr i t i ng i n s t r u c t ion i s  expe r ienc ing new impo r t anc� 
as the w r i t i n g  of emp l oyees and teach e r s  is being e xam ined 
with a mo r e  c r i t i c al eye , and the r es po ns ib i l i ty of seek i n g  
new t e chniques t h a t  w i l l l ead L E P  s tu d e n t s  to s u c ce s s  in 
w r i t i ng has s u r f aced . Tho s e  v i ewi ng w r i t i ng a r e  m o s t  o f t en 
in the pow e r pos i t i ons , and t h e  w r i t e r  v i ews the powe r -
coe r c i ve t h e o r y  o f  change t o  b �  ope r ab l e .  The pow e r -
:oe r c iv e  the o ry i s  based upon the exe r t ion o f  p0we r i n  some 
fo rm . The company l eade r s  and s chool admi n i s t r ato r s  des i r e  
mo r e  e f fect ive w r i t ing , and s e e k  me thods fo r mak ing t h i s  a 
r e al i ty .  
No r mat i v e  r c -educat ive s t r a t eg i e s  b � i l d  upon 
as s umpt i o n s  �bo u t  human mo t iv a t i o n s  d i f f e r ent f r �m thos e 
und e r l y i ng t h e  f i r s t . ? a t t e r ns o f  a c t ion and p r a c t i c e  
s uppo r t e d  by s oc i oc � l t u r al no rms and b y  comm i tm e n � s  o n  
the pa r t  o f  i nd i v id u a l s t o  these no r ms . Change s  i n  
pa t te r n s  o f  p r ac t i ce s  w i l l  oc c u r  a s  the pe r s on s  i nvolv ed 
a r e  b ro u g h t  t o  caange th e i r  norma t i ve o r ientat i o n s  to 
ol d pat t e r n s  al'ld develop c omm i tme n t s  t o  new one s . 
( Be n ni s ,  1 9 6 9 )  
As t h e  p e r iod o f  mo r e  r a p i d  commut.icat ion 
appr oache s , empl oy e r s  and ed u ca t o r s  ob3e rve a l ac k  of 
empha s i s  on w r i t i ng . Educa t o r s  a l s o  obse rved a l a c k  o f  
mo t i v a t ion f o r  w r 1 � � ng even among t eache r s .  As t h i s t r u t h  
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emph a s i s  on w r i t ing as a p r o c e s s  and a s k i l l . N i t h  this : n  
�ind , the w r i t e r  v i ews t h e  no rmat ive r e-educat ive theo ry o f  
soc i al change t o  b e  i n  ope r a t i o n .  The r enewed i nt e r e s t  i n  
ab i l i ty t o  express thought s and ideas in w r i t i ng 1 s  
s u r f a c i ng in all a s pe c t s  o f  s o c i e t y .  Th i s  i s  b e i n g  empha-
s i z e d  as change b r i ng s  abo u t  new def i n i t i o ns of s o c i al and 
p r o f e s s ional r o l e s . Thi s t h e o r y  s u r faces as educa t o r s  
beg i n  to accept t h e  added r e s po n s i b i l � ty o f  prov i d i ng 
adeq u a t e  ins t r uc t i o n  in w r i t i ng f o r  advanced LEP s t udent s . 
ThE cy cl ical theo ry o f  s o c i al change i s  the t he o ry 
whe r e i n  cul t u r es and soc i e t y  pass through continual 
cy cl e s  o f  g r owth and decay , chal l enges and r espons e s .  
S p r e n g e r  v i ewed s o c i e ty a s  l iv ing organ i s m s , each hav ing 
a b e g i nn i ng , ch i l dhood in w h i ch i t  deve l o p s  rapidl y ,  a 
gol d e n  age r a slow decl i ne , a f i nal pe r : � d o f  r a p i d  
di s i n t e g r a t i o n  l e a d i ng to d e a t h .  Toynbee stated t h a t  
� o c i ety devel ops i n  cycl i c a l  w a y s  and that cycl e s  c a n  be 
r e pe a t ed .  The cyc l e s  b e g i n  w i th a chal l e nge and 
respons e ,  and each chal l e nge i s  met w i th a respo ns e .  The 
cy cl e s  of chal l en g e  and r e sponse le ad to a bet t e r  
c i v i l i z a t i o n . The w r i t e r  s ug g e s t s  that w r i t i ng a n d  
� i t i n g  inst r u ct i o n  fo � t h e  LEP s t unents a r e  i n  t he i r  
beg i nn i ng cyc l e  and that t h e  chall enge � J  f i nd acceptable 
techniqu e s , a s  we l l  as meet t h e  needs o f  t he new LEP 
s t u d e nt s , w i l l  b r i ng abo u t  a m u c h  � r eat e r  und� r st a nding 
' 
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o f  the c ompo s i ng p r oces s , and b e t t e r  e d u ca t i o n  f o r  al l 
s t udent s .  
Ul t i m a t el y , t h e  goal o f  any e ducat i o n  o r  t : ai n i ng 
act i v i ty i s  t o  b r ing abo u t  d e s i r ab l e  changes i n  the 
l a r g e r  soc i e t y , not only th r o ug h  t h e  p r ocess of 
l ea r n i ng ,  b u t  a l s o  t h r o ugh t he devel opment o f  new 
app r o aches to the l e a r n i ng p ro c es s . The p r imary 
chal l enge o f  educatio n and t � a i n i n g  is not only the t a s k  
o f  hav ing i nd i v idual s ,  g r o u p s , a n d  o r gan i z a t i ons as s i m i ­
late new i nf o r ma t i o n ,  b u t  to b r ing abo u t  a change i n  the 
behav i o r  of the system through u t i l i z a t ion of the 
info r ma t i o n .  ( L ipp i t t , � 9 7 3 ) 
Change i s  a par t  o f  the l ives o f  eve ry ind i v idua l , 
g roup o r  o r g an i z a t i o n .  Change i s  a way o f  l i f e ,  and e a c h  
pe r son i s  af f e c t e d  by i t  i n  va r y i ng deg r ee s . Va r io u s  
l evel s o f  d i s comf o r t  a r e  expe r i e nced a s  change i s  tho u g h t  
abo u t  o r  i t s  cons equences a r e  a n t i c i pa t e d .  A s  educato r s  
and emp l oye r s  beg i n  to ope rate a t  g r e a t e r  l evels o [  
awa r eness and r e co g n i z e  t h a t  t h e r e  a r e  those ind i v i du a l s ,  
g r oups a nd o r ga n i z a t ions that a c q u i r e  g r ea t e r  bene f i t s  of 
change than o t he r s ,  3 i gns o f  r e s i s tance are no ted . 
Res i s t a n ce i s  a na t u r al fo r c e ,  howev e r , i t  i s  po s s ib l e  tha t  
thi s c a n  b e  ove r come t o  some d e g r e e  when eve ryone invo l ved 
becomes i nf o rmed and know l edg e a b l e  i n  the change p r o ce s s . 
I t  i s  g r eatly b e n e f i c i a l  to und e r st and the need f o r  c hange , 
know tha t  i t  i s  necessary f o r  p r og r e s s ,  know the ant i c i ­
pa ted o u t come s , and unde r s t and w ays o f  i n i t i at i ng , impl e-
men t ing and eval u a t i ng change . 








Educa t i ·: n  bv i t s  v e ry na t u r e  i nvolves a COIIU'il i tment t o  
change . i t
-
is a commi tment to al t e r  t h e  behav i o r  of a 
p e r son ( g r oup o r  o r g an i z a t i o n )  f unct i o n i ng w i t h i n  h i s  
p a r t i c u l a r  svc i a l , pol i t i ca l , cul t u r al , and t echno­
l o g i ca l  env i ror�en t .  As we b ecome i n v o l ved in o u r  
s pec i f i c  educa t i o n a l  e ndeavo r � ,  w e  have a t e nd e ncy to 
ove r s i mpl i fy t h e  fact o r s  and cond i t i o n s  which a f f ec t  the 
p r o b l ems we enco u nt e r . At the same t im e , we s e a r ch for 
the formu l a  wh i c h  w i l l  prov i d �  the panacea f o r  these 
p r o b l ems . ( Li pp i t t ,  1 9 7 3 )  
As change improves cond i t i o ns the e xpec t a t i ons o f  
tho s e  invol ved g r ow . Tha change agent h a s  t h e  r e spons i -
b i l i ty o f  l ead i ng i n  i n i t i a t i ng change . G rossman s t a� ed 
t h a t  the change ag e n t  i s  the � b r idge betw e e n  human and 
o r gan i z a t ional nee d s . ft  In th i s  respect , t he change agent 
�u s t  po s se s s  tale n t , ins i gh t , unde r s t and i n g  and f l ex i-
b i l i ty .  I n  the pas t ,  a t t empts t o  b r i ng about change i n  the 
f i e l d  o f  education have been l e f t  i n  the hands � f  tho s e  �ho 
we r e  expected to i n i t i at e , impl ement and eval u a t e  inno-
v a t i ons in r esponse to a spec i f i c need or p r e s s u r e  f r om 
va r i o u s  g r oups . In many i n s tances , tho s e  charged w i th 
the s e  r espo n s i b i l i t i e s  w e r e  un3 k i l l ed and l acked t r a i n ing 
in techniques and p r ocedu r e s neces s a ry f o r  p r omo t i ng 
change . I t  has b e e n  l e a r ned that in ord� � fo r change to 
become mo r e  e ffect i ve and l a s t i ng ,  the t o t al s chool com-
mun i ty must become i nv o l v e d  and a l l mu s t  v iew themse l v e s  �s 
change agen t s . 
I f  a l l emp l oyees t h i nk l i k e  change ag e n t s ,  c o n f l i c t  and 
b i ck e r ing wou l d  d i m i n i s h .  A bond dev e l op s  between 
change agents who wo r k  together for a meaning f u l  
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�hat f re e s  t h em f r om the no r m a l  l i � i t a t i ons o f  the i r  
] O b s . Vi ew in g  the o r g a n i z a t i o n  f r om a change ? r e s ­
pec t i v e  p rov i d e s  i ns i g ht t h a t  i s  a v a l u ab l e  �c c i vat i n g  
fo r c e  i n  p u r s u i ng and ach i e v i ng ? r e d u c t i v e  change . 
( G r o s sman , 1 9 7 4 )  
G l a t t ho r n ,  Kean and Wal s h e  have d i scus sed chang e  as 
i t  appl i e s t o  r e s e a r c h  and w r i t i ng i n s t r uc t i o n .  They 
di scuss e d  the n ew emphas i s  pl a c e d  upon w r i t i ng i nst r u c t i o �  
and wr i t i ng a s  a pr oces s .  Gl a t t ho r n  emphas i z ed :  
- ) r  y e a r s  w e  t a u g ht compos i t i o n  �y i n s t inct and 
int u i t i o n ,  O Fe r at i n g  w i t �o u t  the b e ne f i t  of sound 
resea r ch . Now , howeve r ,  t h a t  s i t u a t ion has chang e d . We 
k now a g � e a t  deal abo u t  how s t ud e n t s  w r i te and wha t  
teach e r s  can d o  t o  imp r ove s t udent s ' w r i t i ng .  
( Gl a t t ho r n ,  1 9 8 1 ) 
K e a n  d i s c u s s ed the p r ev i ou s  a t t i tudes tow a r d 
w r i t in g  and w r i t i ng in s t r u ct i o n ,  and t h e  ef fect s of change 
upon s t u de n t s ' comp l et ed prod u c t s .  H e  s t a t ed that : 
Too o ft e n , s cho o l s  me r e l y  p r o v ided t ime f o r  s t uden t s  to 
wr i t e  r a the r than oppo r t u n i t i es that would � r ov ide t he 
int e r ac t i o n ,  mode l s , and d i r ec t  t e a c h i n g  that wo u l d 
enc o u r a g e  s t udents to w r i t e  b e t ter . . . • �i thin t h e  
las t 2 5  ye a r s ,  systema t i c  r e s e a r c h  on w r i t ing , a s  i t  i s  
c r a f t ed and t aught , has e f f e c t ed a change i n  o u r  
know l edge abo u t  way s t o  t e a c h  s t u d e n t b  to w r i t e  
eff e c t i v e l y . I n  es sence , o u r  a t t i t ude has s h i fted f r om 
the w r i t t e n  p r o d u c t  i t sel t t o  what the studen t doe s  to 
prod u c e  t h a t  p r o d uc t . ( Ke a n , 19 8 3 )  
Wal she d i s c u s sed the r e newed empha s i s  on w r i t i ng 
and new d i s cove r i es that a r e  o e i ng made about the t e a c hi ng 
o f  wr i t i n g . He s t a t ed that g r e a t e r  awa r eness o f  wr i t i ng as 
cent r a l  t o  l ea r n i ng has a i ded in the • q u i ckening•  of 
change s in the p r oces s .  He c o n t inued by s t a t ing tha t : 
•';-
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W e  a r e  observing a wo r l dw ide awakening t o  �he 
impo r t ance of w r i t i ng .  W r i t ing i s  being seen as mo r e  
t han a sk i l l , mo r e  t ha n  a n  i n s t r ument ; i t  i s  
i nc r eas ingly pe r ce i v ed t o  b e  cent r al t o  the l e a r n i n� 
p�oce s s , s i gni f i c a n t  in the s o c i al and pe r s o n a l  l i fe o f  
the individual , a n d  i n d i spensable in m a n y  way s to mode rn 
s o c i e t y .  • • • T h i s  h a s  ca�sed a qui c k en ing of changes 
in the teaching o f  w r i t i ng , changes t h a t  b e g a n  f a i r ly 
uno b t r u s ively i n  the m i d- 1 9 6 0 s  • • • and now the 
teachi ng o f  w r i t i ng is chang i ng mo r e  r a p i dl y  t han any 
othe r pa r t  of t h e  c u r r i c u l um .  (Wal she , 1 9 8 3 ) 
The chang i n g  e t hn i c  popu l a t i on o f  m a ny s chool 
d i s t r i c t s  demand s changes i n  t e a ch i ng me t h od s . The 
incoming s t udents a t  all l ev e l s  are requ i r ed to become 
compe tent ln 7a r i o u s  a r e a �  in o rder to mee t g r ad e  and class 
compe t encies nece s s a ry for  accel e r at ion or  g r ad u a t i o n .  
Ge r e ,  Ro�he s t e r  Pub l i c  School s and Tay l o r  have ji s c u s sed 
the need fa: e f f ec t i ve comm u n i c a t i o n  and t h e  impo r t ance of 
cha�qe i n  these a r e a s . Ge r e  s t a t ed that t h e  f i r s t and mos t  
impo r tant pa r t  o f  t h e  change p r o cess i s  awa r ene s s  o f  an 
i s s u e .  She o f f e r ed the s e  s t a t ement s in an enl i ht ened 
a p p r oach to l angu 3 g e : 
The Engl i s h  l ang u age changes continual l y  and i f  i t  
sho u l d  ceas e t o  chang e , i t  w i l l  no long e r b e  a 
s u f f i c i ent med i um fo r commu n i ca t ion . ( Ge r e ,  1 9 7 9 )  
The Rochest e r  P u b l i c  S chool s d i s c u s s ed t h e  
impo r tance o f  e f fe c t ive c ommun i cat ion i n  a r a p i dl y changing 
wo r. l d .  I t  was emph as i z e d  that : 
The need f o r  e f f ec t i v e  comm u n i c a t ion s k i l l s  h a s  become 
mo r e  c r ucial in o u r  r api d l y  chang i ng wo r l d .  The a ims 
and s k i l l s  o f  l an g u ag e ,  compo s i t ion and l it e r a t u r e  
become , i n  essenc e ,  t h e  s u r v i val sk i l l s  demanded by o u r  
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c r i t i cal r eade r s  and li st ene rs i s  nec e s s a rv . . . i t  i s  
equally impe r a t ive that students develop these 
commun i ca t ive s k i l l s  to funct i o n  e f f e c t i v e l y ,  not onl y 
in s choo l , but even mo r �  impo r t a nt l y ,  i n  the cl ass room­
at- l ar g e  o u t s i de the school . ( Ro c h e s t e r  Publ i c  Schoo l s ,  
1 9 7 8 ) 
Tay l o r  r epo r t ed the f i nd i n g s  r eg a r d i ng second 
language acqu i s i t i o n  and w r i t i ng . Be r epo r ted that : 
Re cent w r i t i ng i n  s e c�nd l ang u a g e  acqu i s � t ion and c l a s s ­
room me t ho d o l ogy have r ai sed impo r t ant que s t i ons abo u t  
lar.guage l ea r n i ng and teachi ng . The obse rvation that 
many s t u d e n t s  t a i l  to acqui r e  commu n i ca t i o n  compe tence 
in the t a r get l anguage des p i t e  y e a r s  of l anguage 
ins t r uc t i on has p r . �o ted �esear che r s ,  theo r e t i c i ans , and 
teache r s  t o  q u e s t i o n t� �he a f f e c t  of o u r  cur r ent 
app r oach e s .  . • • Recent expl o r a t i o n  i n t o  communi­
cat ive- b a s e d  l an g u ag� teaching has begun to ident i fy 
some o f  t h e  f � a t u r e s o f  r eal comm u n i c a t i o n  which can 
have d i r e c t  app l i ca b i l ity to the devel opme nt of comm u n i ­
ca t i o n  m e t ho d o l ogy . ( Tayl o r ,  1 9 8 3 )  
The r e  i s  a g r ea t  need for a pp r o aches and techniq u e s  
des i gned to a s s i s t  t h e  l i mited-Eng l i s h  p r o f i c i ent student 
in commun i c a t i ng e f f e c t i vely . The g r e a t e s t  o f  these needs 
lie in the a r e a  of w r i t i ng . I t  i s  t h r o u g h  w r i t i ng that 
these s t �d e n t s  put to use learned s k i l l s  i n  l i stening , 
s�eak i ng ,  a n d  r e a d i ng . I t  p r ov i d e s  the s t udents w i th 
oppo r t u ni t i es t o  engage in mo r e  comp l e x  t ho ught , and t h i n k  
mo r e  deepl y . I t al s o  helps s tudent s  t o  e x p r e s s  i 1eas mo r e  
p r ec i sely , and to p r ov ide proof o f  a r ea s  i n  which they a r e  
knowl edgea b l e .  Templ e stated that w r i t ing i s  presently 
• unde r go i n g  a r en a i s s ance i n  the e l emen t a ry c l a s s room . • I t  
i s  thi s at t i t ude that w i l l  l ead t e a ch e r s  i n  p r oviding fo r 
stude n t s  a pp r op r i � t e  methods , consequ e nt l y ,  l eading to 
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f l u en t ,  e ff ect ive w r i t i n g .  P i e l e d i scus sed th e  - pe r s o n  
c ent e r ed ft  app roach a 3  i t  r e l a t e s  t o  e f f ective 
c ommu n i ca t i o n :  
• • • the extent t o  w h i c h  the • pe r son-cent e r ed R  
o r i en t at i o n  becomes d o m inant i n  the s o c i e tv a t  � a r g e  
w i l l  b e  r eflected i n  t h e  s ch o o l s .  Ed ucati on a l  go a l s  
that w i l l  be emphas i z ed i n  s u ch a s o c i ety i n c l ud e  
teachi ng s t�dents to become e f fect ive think e r s  and 
l e a r n e r s ,  and deve l o p  t h e i r i nq u i ry and pr o b l em-s o l v i ng 
s k i l l s ,  and emot i o n a l  awa r en e s s  and � el f- i d e n t i f i­
cat i o n . . . Educat i o n  � i l l  be des i gned es p e c i a l l y  t o  
. • •  p r omote f r eedom to e xp l o r e  and i nqu i r e ,  and t o  
p r o v i d e  a respo ns i v e  env i r �nm e n t  and di rect e d  
c hal l enges . ( P i el e ,  1 9 7 0 ) 
I he nbu ry d i s cu s se d  the ma j o r  re spons i b i l i ty o f  
educa t i o n  and educato r s : 
Ed uca t i o n  wi l l  have a ma j o r  r e s pons i b i l i ty t o  p r epa L e  
y o u t h  t o  accept and a d j u s t  t o  a r apidly cha n g i ng 
s o c i e ty , and th� na t i o n ' s  s c h o o l �  and col l e g e s  s h o u l d  
s e e k  t o  accept the r e spons i b i l i ty by dev� l o p i ng e d u ­
cat i o nal prog r am s  to p r e p a r e  f o r  these near c a t a c l y s m i c  
chang e s . ( IhentJu ry , 1 9 8 0  l 
Re s e a r ch has p r ov ided new k nowl edge r e g a r d i ng 
w r i t i ng and w r i t i n g  i n s t r uc t i o n .  Th i s  informa t i o n  
emphas i z ed that w r i t i n g  i s  a v i t al tool , a way o f  d i s -
cove r i n g  th ings about l i f e ,  a n d  a way o f  com i n g  to know 
one ' s  own k nowl edge . Und e r s t an d i n g  the p r o ce s s  by w h i ch 
t h i s  s k i l l  can be taugh t s o  t h a t  s t udents beg i n  to exp r e s s  
i d e a s  f l u ently and e f f e c t ively i s  a s i g n i fi c a n t  pa r t  c f  the 
compo s in g  p r oces s . S t u d e n t s  can be g u ided to s t a t e  i d e a s  
c l e a r l y  w h e n  they become k n ow l edgeable i n  the p r oce s s . The 




l im i ted- Eng l i sh as w e l l  as Engl i s h  s pe a t i ng s tudents , fo r 
l i v i ng f ul f i l l i ng , p roductive l i v e s . The educational 
p r ocess i n c l ud e s  both teach ing and l e a r ni ng , and bo th t h e  
teache r a n d  the l ea r ne r  have r e s po n s i b i l i ty to t h e  proc e s s .  
The teache r  has the r espons ib i l i ty o f  g i v i ng the unde r-
standing a n d  g u i dance that will c re a t e  w i t h i n  the l ea r n e r 
the des i r e  t o  s e e k  f u r th e r  know l ed g e .  The l earner has �he 
respo ns i b i l i ty o f  dev e l o p i ng an aw a r enes s of s k i l l s  nec e s -
s a ry fo r a t t a i n i ng pe r sonal and c a r e e r  goal s .  Educat i o n  i s  
a con t i nuo u s , l i f el ong p r o cess w h i ch t a k e s  rlace a t  al l 
t imes , and i n  a l l  s i tuati ons . I f  w e  d e s i r e  changes w i t h i n  
the c l �s s r oo m  a n d  w i t h i n  t h e  edu c a t i o n a l  sy stem ,  w e  mus t 
begin to s h a r e  the r espons i b i l i ty f o r  b r i ng i ng abo u t  the 
necessary changes . In the role a s  change agent , w i th a n  
unde rst and i ng o f  the p r oc e s s  o f  c ha n g e  and the need fo r 
change : a l l  mus t abandon the sea r c h  f o r  • qu i �k and easy " 
methods , • pa inl e s s "  technique s ,  a n d  " p e r fect prog r am3 " 
devel oped and d e s i gned to meet t h e  needs o f  al l learne r s .  
B e nr. i s h a s  s t ated that : 
Any s i g n i f i ca n t  change i n  human o r �a n i z at i on involves a 
rea r r a n g ement o f  pa t t e r ns o f  powe r ,  a s sociati o n ,  s t at u s , 
ski l l s ,  and v a l u e s . Some ind i v i du a l s and g r oups may 
benef i t :  o th e r s  may l o s e . Some may v i ew anti c i pated 
change as " th r ea t ening " and r e j e c t  i t .  = �  any case , 
change typ i c a l l y  i nvolves r i s k s  and f e a r . { G r o s sma n , 
1 9 7 4 ) 
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SUMMARY , CCJ""lCLU S I ONS , AND RECOMMENDAT IO�S 
Symmary 
Teach i ng w r i t i ng means t ak ing a l eap of fai th. rt means 
a c t i n g a s  i f  we b e l i e v e  o u r  s t u d e n t s  can w r i t e  by 
r e i n f o r c i n g  the s t r engths they ha v e  and t r u s t inq othe r s  
t o  eme rge. I t  means l oo k ing a t  o u r  s t udent s '  w r i t i n g  
f r om a total l y  n e w  pe r s pec t ive . ( N e l son , 1 9 8 3 )  
W r i t i n g  ar.d w r i t i ng i n s t r u c t i o n  ha v e  been r es � a r ched 
fo r some time ; how e v e r ,  r e s e a r ch on the w r i t i ng ab i l i ty of 
the l im i ted- Eng l i sh p r o f i c i ent s t udent ( LEP) i s  a l mo s t  
nonexi s tent.  The need f e r  t echn i q u e s  a n d  me thods des igned 
co a s s i s t  the LEP s t udents i n  exp r e s s i n g  t hems e l v e s  in 
wr i t ing has i nc r e a s ed becau s e  o f  the g r ow i ng n�mbe r s  o f  
non- En g l i s h  o r  l im i t ed-Eng l i s h  s peak i ng s t u dents enr o l l ing 
in today = s  schoo l s . The Ca l i f o r n i a  S t a t e  Depar tment o f  
Edu cat ion i n  •s a s i c  P r i nci p l es f o r  the Education o f  
Language-Mi no r i ty S t uden t s : An ove r v i ew •  r epo r t ed that : 
Al though l im i ted- Eng l i s h  p r o f i c i e n t  ch i l d r en have a l ways 
comp r i s ed a s igni f i cant p:opo r t io n  o f  C a l i fo r ni a ' s  
school -age popu l a t ion,  i n  r ecent y e a r s  the pub l i �  
schoo l s  ha v e  e n ro l l ed e v e r- in c r e a s i ng numbe r s  o f  
s tudents who come t o  scho o l  s pe ak i ng a l anguage other 
than Eng l i s h. • • • Cnfo r t una t e l y ,  it is gene r a l l y  
recog n i z ed t h a t  the Ame r i can s y s t em o f  pub l ic edu ca t i o n  
h a s  n o t  bee n  a s  s uccess f u l  � n  mee t i ng the educat i o n  
n e e d s  o f  l an g u ag e  m i no r i ty s t u de n t s  a s  i t  has w it h  the 
gene r a l  s t ud e n t  popu l at i o n. ( Ca l i f o r n i a  State 
Depa r tment of Edu c a t i o n , 1 9 8 2 )  
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The l imi ted-Eng l i s h  p r o f i c i en t  s t uder.ts a r e  e xpect ed 
�o do we l l  i n  today ' s  schoo l s ,  as we l l  as become s u c c e s s f u l 
i n  comp l e t ing al l g r adua t i o n  r eq u i r emencs.  Thes e  r eq u i re-
mer. t s  inc l ude succe s s fu l l y  comp l e t i ng the comp e t ency t e s t s .  
The compet e ncy tes t s  inc l u d e  r ead i ng and w r i t ing samp l es .  
O f t e n ,  i t  i s  t h e  f a i l u r e  o f  t h e s e  s t u d e n t s t o  ac h i e v e  
p r o f i c i ency i n  wr i t i ng that p r ev e nts the i r  prog � e s s i ng t o  
h i gh e r  l e v e l s i n  s choo l .  Thu s ,  t h i s  inve s t i gat � o n  w a s  
de s i g ne d  t o  seek an app r o ach that wou l d  be usefu l  i n  
e nc o u r ag i ng the LEP stude n t s t o  exp r e s s  the i r  t ho u g h t s  and 
i d e as in w r i t i ng c l ea r l y ,  f l uent l y ,  and e f fect i v e l y .  
The o r i g i na l i ty o f  t h e  i n v e s t i gat i o n  l ie s  i n  the 
f o rm u l a t i o n of a s t r u ct u r ed- i n s i g ht f u l appr oach de s i gned to 
as s i s t LEP s t udent s i n  m e et i n g  with success �n w r i t i ng .  I n  
t h i s  s t udy an expe r iment w a s  conducted o v e r  a s i x month 
pe r i od d u r ing the 1 9 84 -8 5 s c h o o l yea r .  The s ub j e c t s f o r  
th i s  s t udy we re f o u r th, f i f t h ,  and s i xth g r ade s t ud e n t s  who 
a t tended t h r e e  of the San t a  C l a r a  On i f ied Scho o l  D i st r i c t ' : 
e l eme n tary schoo l s .  The s e  t h r ee s choo l s  w e r e  s e l e c t ed 
b e c a u s e  o f  the numb e r  o f  s t ud e n t s  i n  the i r  LEP 3 pop u­
l at i o n ,  and t he s imi l ar i ty o f  some o f  the l angu a g e s .  Th i s  
s t u dy s o ug h t  t o  d e t e rmin e  the e f f e c t iv e n e s s  o f  the 
s t r u ct u r e d- i n s i ght f u l  appr o ac h  f o r  s t udents i n  t h r ee a r eas. 
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1 .  I s  the s t r uctu r ed- i n s l qht f u l  app roach e f f � c t i v e  
f o r  students as a g r oup? 
2. Is the s t r uctu r ed- i ns i ghtfu l app roach mo r e  
e f fective fo r ?ne g r ade than anothe r ?  
3 .  W i t h  wh i c h  l ang�age g r oup i s  t h e  str u c t u r ed-
ins i g h t f u l  appr oach �o s t  e f f e c t i v e ?  
T h e  pr o b l em f o r  t h i s  s t udy was concerned w i t h  t h e  
f a c t  t h a t  L E :'  3 s t u d e n t s  r ema i n  i n  t h e  E n g l i s h  
Language Acqu i s i t i o n  P r o g r a� ( ELA) because o f  the i r  
l ac k  o f  p r o f i c i ency in w r i t ing.  The st udents p r o g r e s s 
f r om beg inning ( L E P  1 ) , and i n t e rmed i ate ( LEP 2 )  
l ev e l s ,  b u t  r ema i n  i n  ad v anced ( LEP 3 )  l e v e l  s i nce they 
fai l to meet w i th s ucce s s  on the d i s t r i c t ' s  w r i t i ng 
assessment. The r e f o r e ,  the ro l e  of t h i s  i n v est igat i o n  was 
to seek an �pp r oach that wou l d  be bene f i c i al in ass i s t ing 
the LEP 3 student s in expres s i ng ideas w i th e f f ec t i v e ne s s ,  
c l a r i ty ,  and f l uency. 
The fol l ow in g  hypo the s e s  were f o rmul ated and t es ted : 
1 .  The s t r u c t u r ed- i ns i g h t f u l  app r oach to teaching 
l im i t ed- Eng l i s h  p r o f i c ient s t udent s  to express t�emse l v es 
in w r i t i n g i s  no m o r e  no r l e s s  e f f e c t i v e  t h an a l e s s  
s t r u ct u r ed met h�d f o r  the s t udents i n  t h i s  inves t igat i on .  
2 .  I n  t h i s  invest i gat i o n ,  the r e  i s  a s igni f i cant 
d i ff e rence i n  the ab i l i ty of l i m i ted- Eng l i sh prof i c ient 
student s to expres s thems e l v � s  i n  w r i t i ng which depe nds 
r-"- ---- -- . - - -- .- -
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upon t he i r expo s u r e t o  the s t r u c t u red- i ns i g h t f u l  app r o ac h  
t o  teac hi ng . 
T h i s  st udy p r esented a r e v iew o f  the r ecent l i t e r a-
ture o n  w r i t i ng ,  a s umma ry o f  t h e  rese a r ch o n  w r i t i ng ,  and 
w r i t i ng and the LEP s tudent. It p r esented o pe r a t i ng ch ange 
theo r i e s  and d i s cus s i ons on t h e  need f o r  change i n  the 
wr i t i ng - in s t r u ct ion o f  the L E P  s t udent. I t  a l s o p r e sented 
d i s c u s s ion o f  the �eed fo r imp r o v ement o f  w r i t in9 
ins t r u c t i o n  f o r  al l st udent s ,  and t h e  need f o r  s t u d e n t s  to 
recog n i z e  t h e  impo r t ance o f  unde r s t and ing the pha s e s  o f  the 
compo s i ng p r oces s ,  d e v e l o p i ng the nece s sary v ocabu l a ry , and 
remembe r ing �udi ence and p u r po se as measu r e s  of mee t i ng 
s u c c e s s  in w r i t i ng.  
Concl u s io ns 
The hypo the s e s  tes t ed b r o u g h t  f o r t h  s i gni f ica n t  and 
mean i n g f u l  f a ct o r s  about t h e  w r i t i ng ab i l i ty of L E P  3 
student s ,  and to the extent t h a t  these students a r e  r e p r e­
senta t i v e  o f  a l l L E P  3 s t udent s ,  revea l ed t hese f i n d i ng s :  
(No t e :  The fact o r  o f  mob i l i t y o f  the L E P  s t udent i s  
ev ident in the f in a l  r e s u l t s  o f  t h i s  study . ) 
1 .  The r e  i s  a stat i s t i ca l ly s i gn i f i cant d i f f e r e nce 
in t he w r i t ing pe r f o rmanc e  o f  L E P  s tu dent s hav i ng been 
expo sed to the ztr u ct u r ed� i r. s i gh t f u l  app r o ach to teaching 
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s cores a t  a h i g h e r l e v e l  than t h e  cont : o l  g r oup i n po s t -
tes t i ng . 
2 .  Boys i n  the expe r imen t a l  g r o u p  fai l ed tc �ake 
g r ea t e r  g a i n s t ha n  boys in t he c o n t r o l  g r o u p  i n  po s t -
test i ng ;  howe ve r ,  i t  i s  i n t e r e s t ing to n o t e  that boys i n  
the cont r o l  g r oup began by rece i v ing h i g h e r  pretest s c o res 
than the e xpe r imental g roup boy s .  The r e f o r e ,  the expe r i-
ment a l  g r oup boys w e r e  suc cess f u l  i n  demo n s t r at i ng ga i n s  i n  
the i r a b i l i ty to express thems e l ves i n  w r i t i ng .  
3 .  G i r l s  i n  t h e  expe r imenca l g r oup sco r ed 
stat i s t i ca l l y  s i g n i f ic ant l y  b e t t e r  than g i r l s  in the 
cont r o l  g r oup � i t h  r espe c t  to p o s t t e s t  s c o r e s ;  howev e r ,  in 
pretest i ng the r e  was no s i g n i f i cant d i f f e r ence in the 
sco r e s  r ece ived by both g r oups . 
4 .  A comp a r i son o f  � i r l s  and boys i n  pretest i n g  
s ugge s t e d  that g i r l s  sco red h i g he r  than boys. Th i s  was 
a l so the obse r v at i on c f  the p o s ttest s co r es .  T h e  g i r l s  
received h i ghe r l eve l sco res than boy s o n  the po s t te s t . 
5 .  The r e  was no me an i n g f u l  comp a r i son for fou r th 
g r a d e  s i n c e  t h e r e  w a s  o n l y  o n e  s t ud e n t  i n  f o u r t h  g r ad e  i n  
the cont r o l  g r ou p . 
6 .  At t h e  f i fth g r ade l e v e l , a l l pretest s co r es f o r  
t h e  expe r imenta l  g r oup we r e  at l ev e l  o n e  o r  two ,  whe r eas 
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l ev e l  two. F r om the s e  r es u l t s ,  i t  can be c � ncl �ded that 
the f i f th grad e  con t r o l  g r oup begar. at a h i ghe r l ev e l . 
7 .  F i f t h  g r ad e  students in the exp e r imenta l g r o u p  
sco r ed s igni f i cant l y  h i ghe r than the f i f t h  g r ade 3 t udents 
in t h e  c o nt r o l  g r o u p .  I t  i s  i n t e r e s t i ng t o  no t e  t h a t  a l l 
f i f th g r ade c o n t r o l  g roup s t u dents were g i r l s . 
a .  I n  pret es t i r. g ,  the r e  w�s n o  stat i s t i r a l  s ig ni f i -
cant d i f ference i n  the sco r es o f  the expe r iment al and 
cont r o l  g r oup stude n t s '  sco r e s ;  howe v e r ,  t h e r e  was a s ig-
ni f i can t d i f f e r enc e in the po s t test s c o r e s  in s i x t h  g r ade. 
The s i xth g r ade exp e � i me n t a l  g r oup scored at a h i g h e r  l e v e l  
than t h e  cont r o l  g r o up. 
9. Most s t u d e nt s  in t h i s  i nv es t i g � t ion ( e xpe r i -
men t a l  and con t r o l  g r o ups)  demonstr ated some g a i n s  in the i r  
ab i l i ty t o  ex:: ess t hems e l v e s  in w r i t ing. The e x p e r imental 
g r o u p s  showed grea t e r  g a i n s  whic h can be a t t r ib u t e d  to the 
s t r u c tu r ed- i ns i ght f u l  app r o a ch to teaching w r i t i ng .  The 
g r ad e  l e v e l  demons t r at i ng gr eatest ga ins was s i x t h. 
1 0 .  Al tho ugh t h e r e  � e r e  no g i r l s  in the s i x th g r ade 
cont r o l  gr oup, i t  i s  i nt e r e s t i n g  to note that the boys in 
the c o n t rol g r oup r ec e i v ed s co r es of l ev e l  two or t h r ee in 
po s t t e s t ing : whe r e a s  the boy s in the expe r imen t a l  g r o u p  
r e c e i ve d  s c o r e s  o f  l evel fo u r . 
1 1 .  The f i nd i ng s  based on the data f o r  thi s  investi-
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r ev e a l ed that the s t r u c t u : ed- i n s i g ht f u l app r o ach i s  
e ff ect i v e  i n  i n s t r u c t i ng LEP 3 s t ud e n t s  a s  a g r o up, i s  
effec t i v e  i n  i n s t r u c t i ng g i r l s ,  i s  e f f ec t i v e  i n  in s t: r u c <: ing 
V ietnames e  s tudents to the exte n t  that these students a r e  
r epresent a t i v e  o f  a l l LEP 3 students.  
The f i nd i ng s  f r om t h i s  s t u dy f u r the r r ev e a l ed that 
L E P  3 s t ud e n t s  can show imp r o v ement in abi l i ty to expr e s s  
themse l v e s  i n  w r i t i ng. Sev e r a l  impo r t ant cons ide r a t i o n s  
wo r thy o f  note appea r  t o  be : 
1 .  L E P  s t udent s r equ i r e mean i n g f u l  e xpe r i ences and 
bas i c  v o cabu l a r y  cen t e r i ng abo u t  the expe r i ence. Thi s 
act iv i t y  prov i d e s  f o r  s t udents o f  v a r y i ng bac k g r ou nds s ome 
" common g r ound" f o r  i n t e r act ion ,  and p r o v ides the v o c a b u-
l a ry ne�e s s a ry i n  g i v i n g  s tude n t s  that forward t h r u s t  t hat 
acce l e r a t e s  beg in ni ng w r i t i ng. 
2 .  L E P  st udents bene f i t  f r om f r equent expe r i e n c e s  
whe re o b j ec t s  a n d  � i ct u r e s  a r e  u s ed a s  a f o c u s .  The s e  
obj e c t s  may be p r esented by t h e  s tude n t s  o r  the teach e r ;  
howev e r ,  the r e s u l t i ng w r i t i n g  e x e r c i s e s  can prove to be 
succes s f u l  act i v i t i es for the s t udents. 
3 .  LEP s tudents w r i t e f r e e l y  when t hey c l ear l y  
unde r s t and the di r e c t i ons g i v en and w h a t  t h ey a r e  expec t ed 
to accompl i s h  • They a l so respo nd f a v o r ab l y  when they a r e  
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awa r e  o f  the fact tha t the i r  e f fo r t s  a t  exp r e s s i n g  i d e as 
w i l l  �e v iewed w i th : es pe c t  and these at tempts p r a i s e d . 
4. LEP studen t s ' w r i t i ng s k i l l s  ev o l v e i n  a s i m i l a r  
man n e r  as the i r  nat i v e  E ng l ish speak ing c l assmates. They 
beg i n  by focus ing or c e n t e r ing on a spec i f i c  t o p i c  o r  idea 
which is made mo r e  mean i n g f u l  t h r ough some sha r ed 
expe r i enc e . 
5 .  LEP st udents w i l l p u t  f o rth the i r  b e s t  e f f o r t  
w h e n  t h e y  a r e  a s s u r e d o f  t h e  f a c t  t hat th e i r  w r i t i ng w i l l  
be r e a d ,  app rec i ated , and sha r ed in some way . Th is sha r ing 
may t a k e  p l ace w i th a w r i t i ng pa r tner , the t e ache r ,  the 
g r o u p , the who l e  c l as s , or in a s chool publ i c a t i o n .  
6 .  L E P  s t udents re spond f a v o r ab l y  to a s t r u c t u r ed 
w r i t i ng p r o g ram whe r e  t hey have a good unde r s t anding o f  a l l 
t h e  p h a s e s , a r e  a l l ow e d  t o  pa r t i c i p a t e  i n  t h e m  i n  a c o m f o r ­
tab l e  e n v i r onmen t ,  and a r e  g i v e n  t ime f o :  pa r t i c i pa t i o n  in 
tr.e w r i t i ng e�e r c i s e s .  
7 .  L E P  stu den t s  r espond f a v o r ab l y  w h e n  they unde r-
stand the purpo s e  f o r  t h e  wr i t i n g  act i v i ty .  The p u r p o s e  
m a y  b e  t o  i mp r o v e  wr i t i n g  s k i  1 1  s ,  to i n f o r m ,  t o  s h a r e  
know l ed g e  o f  a s ubj e c t  o r  to ent e r ta i n :  howe v e r ,  t h i s  
p u r p o s e  s ho u l d  b e  s t at ed c l e a r l y .  
8 .  L E P  s t uden t s  r espond f a v o r ab l y  when they a r e  
awa r e  o f  the audi ence b e i ng ad d r es sed. The a ud i ence may be 
a f r i end , a c l a s smat e ,  thP. t e a ch e r ,  the pub l i c ,  o r  
--r�-- - ---·--·- - - - - -- -
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thems e l � es ; howe v e � , i t  i s  im?o r t a n t  t h a t  s t udents keep i n  
��nd t he a u d i e n c e  b e i ng focused upo n .  
9 .  �EP s tu d e n t s  r ecognize t h e  fact that good 
w r i t i ng and g o o d  w r i t i ng ab i i i ty a r e  s k i l l s  us e f u l  in 
a c h i ev ing s u c c e s s  in s choo l . 
1 0 .  L E P  s t udents r es pond fav o r ab l y  t o  v a ry i ng 
w r i t ing top i c s ;  hcwe v e r ,  the s e  topi c s  mus t  cent e r  about 
the i r  �now l e d g e  r ange . 
Recommendat ions 
One o f  the m e r i t s  of t h i s  i n ·.r e s t i g a t i o n i3 i t s 
po t ential f o r  f u r t h e r  r es e a : c h  in e l eme n t a r y ,  as we l l  as 
secondary,  educa t i on .  The f i nding s  i nd i ca t e  the need fo r 
f u r ther r e s e a r ch i n  the f o l l owing a r e a s : 
1. LEP s t u d e n t s  appe a r  to r e s po n d  f a v o r ab l y  when 
t h ey a r e  e x p e c t e d to com p l e t e  t a s k s  on t h e  b a s i s  o f  
s t r u c � u r e s , pat t e r ns ,  and rout i nes.  I n  l ig h t  of thi s ,  
w h i ch s t r u c t u r e s ,  pa t t e r �s o r  r o u t i ne s  a r e  mo s t  e f fect i v e  
i n  encou r ag i ng the LEP s t udents t o  e xp r e s s  themse l v es i n  
w r i t i ng? B e g i nn i n g  ELA p r og r ams a r e  cent e r ed in patt e r n s  
whe r e  stude n t s '  r e s ponses a r e  p r ed i c t ab l e . Bow can 
st�dents be e nc o u r aged to mov e  to h i gh e r  l e v e l s  of pe r­
fo rmance b a s e d  o n  the l ea r n i ng int e r na l i z ed t h rough th i s  
p r ocess? 
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2 .  I n  th i s  inv e s t i g a t i o n  st udent s r es�unded i n  
w r i t i ng t o  shared expe r i ences pr e s ented by the w r i t e r .  How 
can L E P  s tudents be enc o u r aged t o  i nc o r po r a t e  p a s t  meani ng-
f u l  expe r i ences in rende r ing a compo s i t ion mo r e  e n l i g hten-
i n g ?  R i c h ,  f r equent expe r i ence s seem t o  be t h e  b a s i s  f o r  
e f fec t i v e  w r i t ing. Wha t  c a n  b e  done to encou r ag e  t h e  LEP 
s t udents t o  beg i n  w i t �  o l d  e xpe r i ences and b u i l d in the new 
i n  o r d e r  to i n teg rate i d e a s ? 
3 .  I n  th i s  lnv e s t i g at i o n ,  the s i xth g r ade s tudents 
made g r ea t e s t  gain s in w r i t i n g  imp r o vement. To w h a t  e x t en t  
i s  t h i s  b a s e d o n  l e v e l  o f  m a t u r i t y  a n d  t h e a b i l i ty t o  
t r an s f e r  p r e v ious l y  l e a r ned s k i l l s i n  the i r  p r ima r y  
l an g u a g e ? I t  may p r o v e t o  be wo r t hwh i l e  to d e t e rm i ne if  
s t u d e n t s  mak e g r eater p r o g r e s s  u t i l i z i ng t h e  s t r u ct u r ed-
i n s i gh t f u l  appr oach as t hey b ecome mo r e  mat u r e .  
4 .  Th i s  i nves t i ga t i o n  i nv o l ved a sma l l numb e r  o f  
s tu d e n t s  at the e l eme n t a r y l e v e l .  I t  wou l d  b e  bene f i c i a l  
t o  conduct the s tudy •J s in g  a 1 a r g e r  popu l at i o n  o r  to 
d e t e rmi ne its e f fects a t  t h e  s e c o ndary l eve l .  The r e  i s  
need fo r e s t ab l i shed app r oaches d e s igned to i nc r e a s e  
s t udent s '  w r i t i ng ab i l i t y  a t  a l l l e ve l s. W h a t  e f f e c t s  
wo u l d  t h e  s t r u c t u r ed- i n s i g h t f u l  approach have upo n 
seconda r y  LEP s tudent s ?  What e f fects wou l d  t h is a pp r o ac h  
h a v e  u p o n  a great e r  n u mb e r  o f  LEP s t udent s ?  Bow w o u l d  
r e s u l t s  d i f f e r  o r  p r o v e  s i m i l a r ?  
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Ed u cs.,t ; on 
My e a r l y  yea r s  w e r e  s p e n t  i n  Al abama w h e r e I 
c o mp l et e d  my unde r g r ad u a t e  wo r k  a t  Tusk egee = � s t i tute. I 
g r a d u a t e d  i n  1 9 5 7  w i t h  a m a j o r  i n  E ng l i s h  and a m i no r i n  
so c i a l  S tudies.  My g r ad u a t e  wo r k  was com? l e t e d  a t  San 
F r a nc i s c o  � c ate Univ e r s i ty whe r e  I rece 1 v ed a m a s ter ' s  
d e g r ee i n  1 9 7 7  in E l ementa r y  Educat ion. I comp l e ted my 
s t u d i es a t  Ca l i f o r n i a  St a t e  U n i v e r s i ty , Dom i n g u ez H i l l s  and 
r ec e ived a Reading Spec i al i s t  C r edent ial in 1 9 7 9 . 
qpl oyment 
My c a r ee r  as a � ea c he r  began i n  1 9 6 1 .  At that t i me 
I t aught Eng l i sh at We n o na h  H i g h  Schoo l in A l abama.  La t e r  
I b e came a r e s i d e n t  o f  C a l i f o r n i a  whe r e  I h a v e  t a u g h t  i n  
t h r ee s choo l  d i s t r ict s .  I h a v e  tau ght a l l e l e mentary 
1 r ades and s e r v ed as � a t h  Re s o u r ce teacher in lhe Los 
.\n ge l e s C i ty Schoo l s .  I t a ught u pper e l emen t a ry g r ad e s  and 
s e r v ed as t each e r  l i b r a r i ar. in t h e  Oak l and P ub l i c  schoo l s . 
! n  the Santa C l a r a  Uni f i ed Scho o l  Dist r i ct I h av e  wo r k ed as 
Reading-Lang uaqe Spec i a l i s t ,  l e ad learning c e n � e r  teache r ,  
a n d  Eng l i s h-Language Acqu i s i t i o n  Teache r .  My p r esent 
r e s po n s i b i l i ty in the S a n t a  C l a r a Schoo l s  la that of 
E n g l i s h-Language Acqu i s i t io n  Re s o u , ce Teache r .  
f 
! 
' ! ' 
l. 
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Page 2 
Act iv i t i e s  
- - ·- - -· - - ----
Fo r s e v e r a l  y e a r s ,  I have b e e n  i n v o l v ed 1 n  
act i v i t i e s  d e s i gned to ass i s t  s t u d e n t s  a�d teache r s  in 
becoming mo r e  knowl edgeab l e ,  3 k i l l fu l , and apprec i a t i v e  o f  
the compc a i ng p r o ce s s .  I wa3 t r a i ne d  i n  1 9 8 1  and prese n t l y  
se r v e  a s  w r i t i ng coas u l tant for t h e  So u t h  B ay Wr i t ing 
Proj ec t .  I s e r v e  as coo rdinator o f  the Santa C l a r a  Uni f i ed 
Schoo l Di s t r i c t ' s  Yo ung W r i t e r s '  Expo s i t i o n. I al so s e r v e  
as fa c i l i t a t o r  o f  the Santa C l a r a  C o u n ty Young Autho r ' s 
Fai r e. Add i t i o na l l y ,  I am a memb e r  a n d  p a r t j cipa t e  in t h e  
act i v i t i e s  s po ns o r e d  b y  the De l ta K a p p a  G amma So r o r i ty .  
. .. � : -:-- - . - . - -
